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ATTACHMENT E

ADMISSION TO TEACHER EDUCATION

COLLEGE OF EDUCATION

DEPARTMENT OF CURRICULUM AND INSTRUCTION


Date:  __________________________




Advisor: ___________________________

		NAME AND SS NUMBER

		THEA


R.M.W.

		GPA

		MATH

1113

		MATH

2163/1123

		ENGL

1123

		ENGL

1133

		ENGL

2153

		ENGL

2143

		REF

LTR.

		CLASS

		SEX/

ETHN

		MAJOR/

SPEC



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		





Admission to Teacher Education Form


ATTACHMENT K

Profile of SPED EC - 12 Education Students admitted to Teacher Education  


		

		Average Core GPA

		Average

 Major 


GPA

		Average Specialty

 GPA

		Average Professional


Educ GPA

		Average Overall GPA

		

		Male 

		Female 

		

		Afr

 Am

		Hisp

		   White

		Other 

		

		Total



		Sem/Year

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Fall 2004

		2.98

		2.87

		3.34

		3.58

		2.99

		

		0

		3

		

		3

		0

		0

		0

		

		3



		Spring 2005

		3.54

		3.73

		4.00

		4.00

		3.89

		

		0

		1

		

		0

		0

		1

		0

		

		1



		Fall 2005

		3.02

		3.31

		3.28

		3.48

		3.17

		

		0

		6

		

		5

		0

		1

		0

		

		6



		Spring 2006

		3.37

		3.34

		3.61

		3.66

		3.40

		

		1

		2

		

		2

		1

		0

		0

		

		3



		Fall 2006

		3.15

		3.24

		3.33

		3.57

		3.25

		

		0

		7

		

		7

		0

		0

		0

		

		7



		Spring 2007

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Total 04-07

		

		

		

		

		

		

		1

		19

		

		17

		1

		2

		0

		

		20





· Admission to student teaching is the second major transition point in the initial teacher education program.


· This data does not include candidates who fulfilled the degree requirement for student teaching by previously working as certified classroom personnel in a school district.    


Attachment  K.  Special Education Students Admitted to Teacher Education


ATTACHMENT L

		PROFILE OF  SPED EC-12  STUDENTS ADMITTED TO TEACHER EDUCATION



		

		2004 -2005

		2005 - 2006

		2006 – 2007

		TOTAL

		2004-2007


TOTAL



		Reading  (THEA/TASP)  Average Score

		273.00

		266.62

		262.5

		

		



		Mathematics (THEA/TASP) Average Score

		240.83

		241.43

		246.67

		

		



		Writing    (THEA/TASP) Average Score

		233.33

		242.50

		240.00

		

		



		GPA Average Score

		3.23

		3.05

		3.21

		

		



		

		

		

		

		

		



		Number of Males 

		1

		0

		2

		3

		



		Number of Females 

		8

		8

		8

		24

		



		

		

		

		

		

		27



		Number of African  American

		8

		7

		10

		25

		



		Number of Hispanics 

		0

		0

		0

		0

		



		Number of Whites 

		1

		1

		0

		2

		



		Number of Others 

		0

		0

		0

		0

		





Notes :   The averages for the THEA/TASP scores are computed for the students in the group who are required to take the test. Some students are 


               exempt based on scores from other state accepted assessments.   


              The 2004 – 2007 Total is the aggregate data of all students admitted to Teacher Education between Fall 2004 and Summer 2007. 


Attachment  L.  Profile of Special Education EC-12 Candidates Admitted to Teacher Education


Professional Development and Appraisal System (PDAS) 


PDAS is the State's approved instrument for appraising its teachers and identifying areas that would benefit from staff development.  The process includes a minimum of one 45-minute observation by a trained supervisor or evaluator. PDAS includes 51 criteria within eight domains reflecting the Proficiencies for Learner-Centered Instruction adopted in 1997 by the State Board for Educator Certification (SBEC).  The domains are: 


1. Active, Successful Student Participation in the Learning Process  


2. Learner-centered Instruction  


3. Evaluation and feedback on Student Progress  


4. Management of Student Discipline, Instructional Strategies, Time/Materials  


5. Professional Communication  


6. Professional Development  


7. Compliance with Policies, Operating Procedures and Requirements   


8. Improvement of All Students' Academic Performance  


Special Education Average PDAS Total Score for  all Domains

		

		Spring 06

		Fall 06

		Spring 07

		Fall 07



		N

		3

		8

		0

		Missing



		Mean

		3.71

		3.48

		0

		



		Median

		3.80

		3.63

		0

		



		Minimum

		3.39

		2.65

		0

		



		Maximum

		3.96

		4.00

		0

		



		Range

		0.57

		1.35

		0

		





 A copy of the PDAS and scoring guide is included below. 

 


Prairie View A&M University

Student Teaching/Internship and Field Experiences


PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM


(PDAS)


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		Date: _______________


School:___________________________



		Class:______________  Time:__________

Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





		Check the appropriate number. 

4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		DOMAIN I: Active, Successful Student Participation in the Learning Process

		

		

		

		



		I-1. Students are actively engaged in learning.

		

		

		

		



		I-2. Students are successful in learning.

		

		

		

		



		I-3. Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)

		

		

		

		



		I-4. Students are self-directed/self-initiated as appropriate to the lesson objectives.

		

		

		

		



		I-5. Students are connecting learning to work and life applications, both within the discipline and with other disciplines.

		

		

		

		



		DOMAIN II: Learner-Centered Instruction

		

		

		

		



		II-1. Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline.

		

		

		

		



		II-2. Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students).

		

		

		

		



		II-3. Instructional strategies promote critical thinking and problem solving.

		

		

		

		



		II-4. Instructional strategies include motivational techniques to successfully and actively engage students in the learning process. 

		

		

		

		



		II-5. Instructional strategies are aligned with the objectives, activities, student characteristics, prior learning, and work and life applications, both within the discipline and with other disciplines.  

		

		

		

		



		II-6. The teacher varies activities appropriately and maintains appropriate pacing and sequencing of instruction. 

		

		

		

		



		II-7. The teacher emphasizes the value and importance of the activity/content. 

		

		

		

		



		II-8. The teacher uses appropriate questioning and inquiry techniques to challenge students.

		

		

		

		



		II-9. The teacher makes appropriate and effective use of available technology as a part of the instructional process.  

		

		

		

		



		DOMAIN III: Evaluation and Feedback on Progress

		

		

		

		



		III-1. Academic progress of students is monitored and assessed.

		

		

		

		



		III-2. Assessment and feedback are aligned with goals and objectives and with instructional strategies.

		

		

		

		



		III-3. Assessment strategies are appropriate to the varied characteristics of students.

		

		

		

		



		III-4. All student learning is reinforced.

		

		

		

		



		III-5. All students receive specific constructive feedback.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		III-6. The teacher provides other opportunities for relearning and re-evaluation of material.  

		

		

		

		



		DOMAIN IV: Management of Student Discipline, Instructional Strategies, Time and Materials

		

		

		

		



		IV-1. The teacher effectively implements the discipline-management procedures approved by the campus. Any lack of effective implementation is rare, inadvertent, and does not seriously compromise the needs of students or the effective operation of the classroom or campus.  

		

		

		

		



		IV-2. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.  

		

		

		

		



		IV-3. The teacher interacts with students in an equitable manner, including the fair application of rules.  

		

		

		

		



		IV-4. The teacher specifies expectations for desired behavior.

		

		

		

		



		IV-5. The teacher intervenes and re-directs off-task, inappropriate/disruptive behavior.  

		

		

		

		



		IV-6. The teacher reinforces desired behavior when appropriate.  

		

		

		

		



		IV-7. The teacher uses instructional materials which are equitable and acknowledge the varied characteristics of all students.  

		

		

		

		



		IV-8. The teacher effectively and efficiently manages time and materials.  

		

		

		

		



		DOMAIN V: Professional Communication

		

		

		

		



		V-1. The teacher uses appropriate and accurate written communication with students.

		

		

		

		



		V-2. The teacher uses appropriate and accurate verbal and non-verbal communication with students.  

		

		

		

		



		V-3. The teacher encourages and supports students who are reluctant and having difficulty.  

		

		

		

		



		V-4. The teacher uses appropriate and accurate written communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-5. The teacher uses appropriate and accurate verbal and non-verbal communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-6. The teacher’s interactions are supportive, courteous, and respectful with students, parents, staff, community members, and other professionals.  

		

		

		

		



		DOMAIN VI: Professional Development

		

		

		

		



		VI-1. The teacher successfully engages in professional development activities that positively correlate with the goals of the campus and district.



		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VI-2. The Teacher successfully correlates the professional development activities with assigned subject matter content and the varied need of students. 

		

		

		

		



		VI-3.The teacher successfully engages in professional development activities that positively correlate the prior performance appraisal.  

		

		

		

		



		VI-4. The teacher works collaboratively and constructively with colleagues and other professionals toward the overall improvement of student performance.  

		

		

		

		



		DOMAIN VII: Compliance with Policies, Operating Procedures, and Requirements

		

		

		

		



		VII-1. The teacher generally complies with all of the policies, operating procedures, and legal requirements (national, state, district and campus). Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-2. The teacher generally complies with all of the verbal and written directives. Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-3. Apart from classroom responsibilities, the teacher generally contributes to making the whole school safe and orderly, and a stimulating learning environment for all children.  

		

		

		

		



		DOMAIN VIII. Improvement of Academic Excellence for All Students on the Campus

		

		

		

		



		VIII A-1. The teacher aligns instruction to include appropriate TAAS/TAKS-related objectives to support student achievement in all assigned classes.  

		

		

		

		



		VIII A-2. The teacher analyzes TAAS/TAKS performance data relevant to all students in assigned classes prior to beginning instruction.

		

		

		

		



		VIII A-3. The teacher adjusts the sequencing of classroom instruction to appropriately incorporate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-4. The teacher selects/adapts instructional materials and activities which are correlated with appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-5. The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII B-6. The teacher monitors attendance of all students in assigned classes and contacts parents, counselors, and other school district officials for students with serious attendance problems.  

		

		

		

		



		VIII C-7. The teacher identifies and assesses the needs of at-risk students in assigned classes.

		

		

		

		



		VIII C-8. The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention.

		

		

		

		



		VIII C-9.  The teacher modifies and adapts classroom materials and/or instruction for at-risk students.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VIII D-10. The campus performance rating is comprised of three factors including (a) student performance on the Texas Assessment of Academic Skills (TAAS) or the Texas Assessment of Knowledge and Skills (TAKS), (b) student attendance, and (c) drop-out rates.  All teachers make contributions toward this overall performance rating of the school, and, therefore this is included among the criteria for improved academic excellence.  

		

		

		

		





		Signatures:

		____________________________

        University Supervisor


____________________________

        Cooperating Teacher


____________________________

        Student Teacher




		REPORTING PERIOD  Week (Circle One)


1  2  3  4  5  6  7  8  9  10  11  12  13  14  15


Written comments referenced to above ratings are attached.


{} Yes               {} No








Observation and Recommendations

Comments/Suggestions:


Lesson Cycle:


DOMAIN 1 – Active, Successful Student Participation in the Learning Process:


DOMAIN II – Learning-Centered Instruction:


DOMAIN III – Evaluation and Feedback on Progress:


DOMAIN IV – Management of Student Discipline, Instructional Strategies, Time, and Materials: 


DOMAIN V – Professional Communication: 

DOMAIN VI – Professional Development:


DOMAIN VII – Compliance with Policies, Operating Procedures, and Requirements: 


DOMAIN VIII – Improvement of Academic Excellence for All Students on the Campus:


Narrative for Lesson Cycle Plan


Special Education Average Lesson Cycle Unit  Score 

		

		Spring 06

		Fall 06

		Spring 07

		Fall 07



		N

		3

		8

		0

		Missing



		Mean

		3.42

		3.43

		0

		



		Median

		3.50

		3.89

		0

		



		Minimum

		3.14

		2.21

		0

		



		Maximum

		2.64

		4.00

		0

		



		Range

		0.50

		1.79

		0

		





A copy of the Lesson Cycle Evaluation is shown below. 

Prairie View A&M University


Student Teaching/Internship and Field Experiences


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		Date: _______________


School:___________________________



		Class:______________  Time:__________

Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





Check the appropriate number.  


		4 = Excellent

		3 = Good

		2 = Fair

		1 = Poor 

		N = Not Applicable





		LESSON CYCLE

		4

		3

		2

		1



		{}

		Focus

		

		

		

		



		{}

		Objective

		

		

		

		



		{}

		Purpose

		

		

		

		



		{]

		Explanation (Student Teaching Strategy)

		

		

		

		



		{}

		Models

		

		

		

		



		{}

		Checks Knowledge & Comprehension

		

		

		

		



		{}

		Monitors (Feedback, Adjustments)

		

		

		

		



		{}

		Guided Practice

		

		

		

		



		{}

		Checks for Mastery

		

		

		

		



		{}

		Re-teaches

		

		

		

		



		{}

		Independent Practice

		

		

		

		



		{}

		Enrichment

		

		

		

		



		{}

		Closure (Assessment and Evaluation)
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PDAS and Instructional Delivery Lesson Cycle
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College of Education Conceptual Framework


ATTACHMENT J


Field Experience Journal

Observing Cooperating Teachers


SPED


Methods and Practicum in Teaching Exceptional Children


Thirty (30) clock hours required


Keep a daily journal of your observations in the classroom.  Your journal entries should include:    (20 points)












Points


●  Date and time of observation



●  Class/grade observed


●  Number of students observed



●  Subject taught by teacher






______

Your journal entries should consist of the following:


1.  Observe a cooperating teacher’s classroom management techniques. List and


     discuss effective methods.  List and describe ineffective methods. (10 points) 
______

2.  Identify classroom rules. How are they implemented in the daily classroom


     routine?  (10 points)







______

3.  Describe the physical environment of the classroom observed.  (10 points)
______

4.  Identify a lesson presented by the cooperating teacher. Describe how the lesson


     was presented to the students. What teaching methods/strategies were


     implemented?  (10 points)







______

5.  Describe the integration of special education students in the teaching


     environment.  (10 points)







______

6.  Reflect on your observation. Describe your experiences and discuss how they


     have influenced your philosophy of becoming a special education teacher.


     (10 points)









______

Completed Journal


Integrate your journal entries into a minimum five (5) page summary report (APA 5th edition format), which includes four parts:  (20 points)


♦ Introduction



♦ Summary



♦ Philosophy of Teaching



♦ Conclusion 








______


Total Points  _________     Grade  _____


Attachment J.  Special Education Field Experiences
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Conceptual Framework


ATTACHMENT C

Degree Plan


Prairie View A&M University


Department of Curriculum and Instruction


Degree Plan


Bachelor of Science in Interdisciplinary Studies


Special Education (EC-12) Generalist (EC-4) 

Name _______________________________________________   SS#__________________________________


Advisor _______________________________________________ Reference Letters (3) Yes ____   No _____


Tele #____________________________EMail _________________________________________ 


		
University Core Curriculum

		

		

		

		



		COURSE DESCRIPTIONS

		CREDIT


HOURS

		GRADE

		GRADE


POINT

		
DATE COMPLETED



		ENGL 1123   FRESHMAN COMPOSITION I

		     3

		

		

		



		ENGL 1133   FRESHMAN COMPOSITION II

		     3

		

		

		



		ENGL 2153   INTRO LITERATURE

		     3

		

		

		



		DRAM 1103  INTRO TO THEATER

		     3

		

		

		



		SPCH 1003    FUNDAMENTALS OF SPEECH

		     3

		

		

		



		HIST 1333     HISTORY OF TEXAS

		     3 

		

		

		



		HIST 1323     US 1876 TO PRESENT   

		     3

		

		

		



		POSC 1113    AMERICAN GOVERNMENT I

		     3

		

		

		



		POSC1123     AMERICAN GOVERNMENT II

		     3

		

		

		



		BIOL 1113     COLLEGE BIOLOGY         

		     3

		

		

		



		PHSC 1123     PHYSICAL SCIENCE SURVEY

		     3

		

		

		



		MATH 1113   COLLEGE ALGEBRA

		     3

		

		

		



		COMP 1003   COMPUTER EDUCATION

		     3

		

		

		



		ARTS 1203     INTRO TO VISUAL ARTS

		     3

		

		

		



		                                                                          SUB-TOTAL

		   42

		

		

		



		TEACHER EDUCATION CORE REQUIREMENTS

		

		

		

		



		BIOL 1111     COLLEGE BIOLOGY LAB

		     1

		

		

		



		PHSC 1121    PHYSICAL SCIENCE SURVEY AB

		     1

		

		

		



		MATH 2163  STRUCTURES OF NUMBER SYS

		     3

		

		

		



		HUPF 1151    LOW ORGANIZED GAMES

		     1

		

		

		



		HLTH 3003    HEALTH EDUCATION FOR ELEM SCH

		     3

		

		

		



		

		     

		

		

		



		

		     

		

		

		



		                                                                         SUB-TOTAL

		     9

		

		

		



		  UNIVERSITY CORE & TEACHER EDUCATION  TOTAL

		   51

		

		

		



		

		

		YES

		NO

		COMMENTS



		2.5 GPA or HIGHER

		

		

		

		Overall GPA:



		GRADE of C or HIGHER IN ENGL 1123

		

		

		

		



		GRADE  of C or HIGHER IN ENGL 1133

		

		

		

		



		GRADE  of C or HIGHER IN ENGL 2153

		

		

		

		



		GRADE  of C or HIGHER IN MATH 1113

		

		

		

		



		

		

		

		

		SCORE/DATE



		TASP READING SCORE 260 or HIGHER

		

		

		

		



		TASP WRITING SCORE 22O or HIGHER

		

		

		

		



		TASP MATH SCORE 230 or HIGHER

		

		

		

		



		ADMITTED TO TEACHER EDUCATION

		

		

		

		





Prairie View A&M University


Department of Curriculum and Instruction


Degree Plan


Bachelor of Science in Interdisciplinary Studies


Generalist (EC-4) And Special Education (EC-12)

		DELIVERY SYSTEM SPECIALIZATION


REQUIREMENTS

		

		

		

		



		COURSE DESCRIPTIONS

		CREDIT


HOURS

		GRADE

		GRADE


POINT

		
DATE COMPLETE



		SPED 3013 Psych. of Retardation

		     3

		

		

		



		SPED 4003 Psych. of Behavior. Disorders

		     3

		

		

		



		SPED 4013 Language & Communication Problems

		     3

		

		

		



		SPED 4023 Psychometrics for Exceptional Children  and Youth

		     3

		

		

		



		SPED 4033 Consultation  .

		     3

		

		

		



		SPED 4123 Practicum

		     3

		

		

		



		

		     

		

		

		



		                                                                                 SUB-TOTAL           

		18 

		

		

		



		INTERDISCIPLINARY MAJOR REQUIREMEN

		    

		

		

		



		PHSC 4014   Earth Science 

		     4

		

		

		



		MATH 2183 Informal Geometry         

		     3

		

		

		



		ENGL 3233 American Lit I 

		     3

		

		

		



		ENGL 3053 Survey of Afro-American Literature

		     3

		

		

		



		MUSC 1313 Music in Contemporary Life

		     3

		

		

		



		ARTS 2283 Afro-American Art       

		     3

		

		

		



		SPED 3003 Introduction to Exceptional Child

		     3

		

		

		



		HUSC  3373 Child Development

		     3

		

		

		



		GEOG 3723 World Regional Geography

		     3

		

		

		



		RDNG 3603 Evaluation of Reading Performance

		     3

		

		

		



		RDNG 3623 Linguistics in Reading Instruction

		     3

		

		

		



		RDNG 4653 Foundation of Reading Instruction

		     3

		

		

		



		                                                                                      SUB-TOTAL

		   37

		

		

		



		Professional Education Requirements

		     

		

		

		



		RDNG 3643 Methods of Teaching Elem. Reading

		     3

		

		

		



		SPED 4113 Methods for Teaching Exceptional Children      

		     3

		

		

		



		CUIN 3003 Educational Foundations

		     3

		

		

		



		CUIN 3013 Educational Psychology

		     3

		

		

		



		CUIN 4103 Instructional Planning & Assessment

		     3

		

		

		



		CUIN 4113 Instructional Methods & Classroom Mgt

		     3

		

		

		



		CUIN 4403 Student Teach/Elem I 

		     3

		

		

		



		CUIN 4443 Student Teach/Special Education

		     3

		

		

		



		                                                                                    SUB-TOTAL

		    24

		

		

		



		                                                                         GRAND TOTAL

		 130

		

		

		





Attachment 1 General Curriculum Special Education SEC-4 GENERALIST.doc


ATTACHMENT H


Teacher Education Unit Assessment System

The Prairie View Teacher Education Unit Assessment System is aligned to the unit's conceptual framework (CF), to state and professional standards. It is designed to measure and evaluate candidate knowledge, skills, and dispositions. It assesses of both internal and external evaluation measures with emphasis on unit operations as well as program and candidate performance. These assessments are used to make decisions at the various transition points in both the initial and final programs. 

The Assessment System operates at two distinct levels, one on programs, the other on the unit. In program-level assessment, data on candidate performance and relevant operations, disaggregated by program, are reviewed in order (a) to make decisions and provide feedback to individual candidates on program progress as well as (b) in the aggregate, to judge the effectiveness of specific programs and guide program improvement. Unit-level assessment utilizes data on unit operations as well as candidate performance data, aggregated across programs, to examine unit effectiveness and guide unit improvement.


The assessment system is designed to collect data through its Data Management System (DMS). The data management system is overseen by the Office of Accreditation, Assessment and Data Management (OAADM) which has a full time director and staff. Data from candidate performance assessments, post-program assessments (e.g., graduate and employer surveys, state tests) and unit operation’s measures, are channeled through the Data Management System (DMS) and coordinated by the OAADM in conjunction with the assessment coordinator for the unit.


The aggregated information are examined by the relevant review committees. Program Committees (PCs), functioning as assessment review committees for specific programs, examine aggregate program candidate performance and relevant unit operation data (disaggregated by program, where relevant) to make judgments about program effectiveness and any needed changes. The Unit Assessment Committee (UAC) examines unit operations and candidate assessment data, aggregated across programs, to make judgments about unit effectiveness. 

To guide program reviews, the UAS specifies that each unit program (initial and advanced), through its PC, establishes and maintains a Program Assessment Plan (PAP) and conducts a program assessment review at least once annually in accordance with that plan. A minimum requirement of a PAP is that it specify at least four transition points across the program: (1) program admission, (2) admission to clinical practice/internship, (3) exit from clinical practice, and (4) program exit. At each transition point, candidates are to be informed of their program status, and the options for candidates who fail to meet established criteria. To implement its PAP, each PC has identified transition points and associated evaluations/criteria and identified/developed standards-related assessments and associated rubrics. Assessment data is collected and periodically aggregated and summary reports generated for PCs to review and make potential recommendations. 


An electronic Data Management System, TrueOutcomes is in place starting Fall 2007, across the university. TrueOutcomes  provide unique reporting tools designed to measure candidates’ progress, track, and manage information and view aggregate information. TrueOutcomes allows candidates to keep a record of artifacts, the courses they have completed, and plan future courses to help them meet their career goals. The information stored in the candidates’ portfolio can be used to create a resume.  Administrators and instructors have access to real-time information and statistics to track students’ progress and achievement, which allows instructors and advisers to monitor candidates progress, and provide remediation if needed.. The system also generates relevant reports that support candidate progress decisions as well as initial and advanced program reviews. Performance data are being  continuously entered into TrueOutcomes to be used to make decisions about candidates, programs and the unit. The flowchart below shows the data flow from the data base through the OAADM, program committees and the Unit committees. 
[image: image1]
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Attachment H.  The Assessment System


#7  The Pedagogy and Professional Responsibilities (PPR)

Description of Assessment


The Pedagogy of Professional Responsibilities (PPR) is a Texas state exam. The State Board of Education Texas Administrative Code 230.5 [b] requires every candidate seeking educator certification to perform satisfactorily on comprehensive examinations. The purpose of this assessment is to ensure that each educator has the prerequisite content and professional knowledge necessary for an entry-level position in Texas public schools.

The PPR exam focuses on professional knowledge for teachers. It includes the following domains and content:


Domain 1- Designing Instruction and Assessment to Promote Student Learning (approximately 31% of the test) The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment.


Domain II- Creating a Positive, Productive Classroom Environment (approximately 15% of the test)
The teacher creates a classroom environment of respect and rapport that fosters a positive climate for learning, equity and excellence.
Domain III- Implementing Effective, Responsive Instruction and Assessment (approximately 31% of the test)
-The teacher designs instruction appropriate for all students that reflect an understanding of relevant content and is based on continuous and appropriate assessment; 
-The teacher promotes student learning by providing responsive instruction that makes use of effective communication techniques, instructional strategies that actively engage students in the learning process, and timely, high quality feedback.
-All teachers use technology-related terms, concepts, data input strategies and ethical practices to make informed decisions about current technologies and their applications.
-All teachers identify task-appropriate tools to synthesize knowledge, create and modify solutions, and evaluate results in a way that supports the work of individuals and groups in problem solving situations.
-All teachers communicate information in different formats and for diverse audiences.
-All teachers know how to plan, organize, deliver and evaluated instruction for all students that incorporates the effective use of current technology for teaching and integrating the Technology Applications Texas Essential Knowledge and Skills into the curriculum.

Domain IV.- Fulfilling Professional Roles and Responsibilities



The teacher fulfills professional roles and responsibilities and adheres to legal and ethical requirements of the profession.


Alignment of Assessment with CEC Standards


The CUIN courses address State Competencies and CEC Knowledge and Skills Standards 1, 3, 4, 6, 7, 8 and 9.  These competencies and standards are particularly emphasized in the professional sequence of courses (CUIN 3003; CUIN 3013; CUIN 4113) to ensure that candidates become proficient in professional responsibilities for entry-level teaching of a diverse student population.  Candidates demonstrate their knowledge of the needs of diverse learners, how to produce environments conducive for learning and how to utilize continuous assessment cycles to guide instruction during and after identifying student learning needs.

Analysis of Data Findings


The data attached are from print-outs from SBEC.  These data indicate that candidates have had inconsistent pass rates over the last three years. 


How Data Provide Evidence for Meeting Standards

Test results are distributed to each unit.  The inconsistent pass rate on the PPR  state exam suggest that our candidates some times have no mastered sufficient professional knowledge about theories, laws, policies, ethics and student motivation  for entering teachers. 


Attachment of Assessment Documentation


See Attached data table.


Professional Pedagogy and Responsibilities (PPR)


		State Board For Educator Certification


Prairie View A&M University (237501)

Pedagogy & Professional Responsibility



		

		

		

		

		

		

		

		



		Year

		Average Score

		Domain 1

		 Domain 2 

		Domain 3 

		Domain 4 

		Number of test taken  

		Pass Rate 



		

		

		

		

		

		

		

		



		2004-2005

		256

		254

		252

		252

		267

		44

		74.0%



		2005-2006

		249

		250

		245

		243

		258

		17

		94.0%



		2006-2007

		252

		254

		252

		250

		249

		20

		70.0%





Professional Pedagogy and Responsibilities (PPR) Data Table


Attachment G

Alignment of CEC Standard, State Standard, and Program Courses


		CEC Standards

		State Standards

		Program Courses



		1. Foundations

		Standards 1,2 & 3


Domain IV


Competency 010, 011 & 012

		SPED 3003, and SPED 4033



		2. Development and Characteristics of Learners

		Standard 4


Domain I


Competency 001

		SPED 3003



		3. Individual Learning Difference

		Standard 4


Domain I


Competency 001

		SPED 3003 and SPED 4013



		4. Instructional Strategies

		Standards 6, 7, 9, 10, 11 and 12

Domain II, III


Competency 003, 004, 006, 007, 008, & 009

		SPED 4113, 4123, 4443 & CUIN 4003



		5. Learning Environments and Social Interactions

		Standards 6, 7 & 10 

Domain II


Competency 003, 004 & 007

		CUIN 3003, 3013, 4003, 4013, & 4113

SPED 3003, & 4113



		6. Language

		Standard 4, 8, & 11

Domain I, II, & III


Competency 001, 005, & 008

		SPED 4013



		7. Instructional Planning

		Standards 5, 6, 8, 10 &11

Domain I, II & III


Competency 003, 006 & 007

		CUIN 3003,4103 & 4113

SPED 4023, 4033,  & 4113



		8. Assessment

		Standard 5

Domain I


Competency 002

		CUIN 4103

SPED 4003, & 4023



		9. Professional and Ethical Practice

		Standard II

Domain IV


Competency 011

		SPED 3003, 4123, & 4443



		10. Collaboration

		Standard 3

Domain IV


Competency 012

		SPED 4033, & 4443





Alignment of CEC Standards, State Standards and Program Courses


#1 Texas Assessment of Essential Skills (TExES) in Special Education (Texas State Licensure Examination)


Description of Assessment 

The TExES is a state examination that measures the proficiency of special education candidates in the state of Texas for entry level positions in the field of special education.


Alignment of Assessment with CEC Standards


We have aligned CEC Standards, state standards and special education course offerings.  The alignment is depicted in Attachment G.   The state standards provide a framework for the state licensure examination all of our special education candidates must take and pass before becoming licensed in Texas.  Through domains and competencies, the TExES in Special Education seeks to measure candidates’ content knowledge in foundational issues in special education, similarities and differences amongst learners developmentally and characteristically.  Additionally, candidates’ understanding of the need to use assessment to guide ethically sound instruction for diverse student learners is measured with the TExES.


Analysis of Data Findings 


The pass rates for 2004-2005, 2005-2006 and 2006-2007 have been 90.28%, 85.19% and 86.67%, respectively.  


How Data Provide Evidence for Meeting Standards


These findings suggest our candidates have the content knowledge for entry level special education professionals both state and nationally.  While our candidates are passing entry level requirements, we are beginning to institute procedures to better monitor candidate content knowledge prior to their taking the state licensure examination.  We will start spring semester 2008 with the Special Education Program Content Assessment.


Attachment of Assessment Documentation


Exception:  The TExES is a state assessment; the assessment tool and scoring guide are not required for reporting state licensure data.


Texas Assessment of Essential Skills (TExES) in Special Education (Texas State Licensure Examination)


#2 Special Education Program Content Assessment

Description of Assessment


The Special Education Program Content Assessment is a state developed practice test for the state licensure examination in special education.


Alignment of Assessment with CEC Standards


The assessment is an old version of the state developed licensure examination which we at the University Special Education program have identified an alignment with the national CEC Standards.  The assessment provides content knowledge in the areas of the foundation of special education, the development and characteristics of learners and differences, assessment non-bias practices and professional and ethical practices of the entry level special educator.


Analysis of Data Findings


Data have not been retained for this assessment.  Beginning Spring 2008, data will be retained and analyzed so that we can help move our candidates from good to great for their initial entry into special education.


How Data Provide Evidence for Meeting Standards


These data will inform the program about the status of content knowledge of our candidates as it relates specifically to CEC Standards 1, 2, 3, 8 and 9.


Attachment of Assessment Documentation


Exception:  These assessment data are not yet available.

#2 Special Education Program Content Assessment


#3 The Teacher Education Portfolio



Description of Assessment


The Teacher Education Portfolio is a collection of entry level teaching activities for our candidates who will be eligible to teach in both general and special education settings.  These activities are the culmination of the professional sequence of courses (CUIN  3000 and 4000 levels for all Education Candidates in the College of Education.  The emphasis of the Teacher Education Portfolio is to demonstrate an integration of content, pedagogical and professional knowledge, skills and dispositions in the production of effective instruction for varied needs learners.  The following components are included in the Teacher Education Portfolio. 


Resume


· Philosophy of Education 


· Lesson Plan (Both General and Special Education)


· Unit (Both General and Special Education)


· Classroom Management Plan


· Bulletin Board Ideas


· Three formal letters inside address, letters to parents)


· Awards and certificates


· Pictures


· Three letters of reference 


Alignment of Assessment with CEC Standards

The Teacher Education Portfolio aligns with CEC standards 3, 4 and 7.   Through these portfolio activities candidates are able to demonstrate proficiency in pedagogical and professional knowledge, skills and dispositions.  Specifically candidates develop instructional strategies to individualize instruction which address individual learning differences.  They are also able to effectively plan long range individualized instruction, and demonstrate effective collaboration with families, educators and candidates in culturally responsive ways.


Analysis of Data Findings

We have instituted, beginning this spring semester 2008, an e-folio data collection system in “TrueOutcomes” where artifacts or assignments as evidence of the CEC standards are entered by candidates’ as course work is taken.  Thus, at this time reliable data are not available for this assessment.


How Data Provide Evidence for Meeting Standards

These assessment data will help candidates to document pedagogical and professional knowledge, skills and dispositions for entry level special educators.


Attachment of Assessment Documentation

Exception:  The e-folio data collection system in “TrueOutcomes” is a new, improved method for data collection after the identification of a problem.   Data are not yet available.

#3 The Teacher Education Portfolio


#4 Professional Development and Appraisal System (PDAS):   


Description of Assessment


PDAS is the State's approved instrument for appraising its teachers and identifying areas that would benefit from staff development.  The process includes a minimum of one 45-minute observation by a trained supervisor or evaluator. PDAS includes 51 criteria within eight domains reflecting the Proficiencies for Learner-Centered Instruction adopted in 1997 by the State Board for Educator Certification (SBEC).  The domains are: 


1. Active, Successful Student Participation in the Learning Process  


2. Learner-centered Instruction  


3. Evaluation and feedback on Student Progress  


4. Management of Student Discipline, Instructional Strategies, Time/Materials  


5. Professional Communication  


6. Professional Development  


7. Compliance with Policies, Operating Procedures and Requirements   


8. Improvement of All Students' Academic Performance  

Alignment of Assessment with CEC Standards


The PDAS helps document pedagogical and professional knowledge, skills and dispositions in our candidates.  Our candidates, during clinical practice, demonstrate how well they can facilitate learning for diverse populations of student learners in adherence with the conceptual framework for the special education candidate preparation program and the College of Education.  Specifically, the candidates display an appreciation for the development and characteristics of individual learners, a repertoire of evidence-based instructional strategies to individualize instruction, create learning environments sensitive to diverse cultural and linguistic needs, utilize assessment to guide decision-making and teaching, professional and ethical practices and effective collaboration with families, community resource agencies and colleagues. 


Analysis of Data Findings

Data are available for Spring 2006 and Fall 2006 semesters.  On PDAS rating scale, scores for each of the 8 domains range from 1=Poor to 4=Excellent.  See Attachment   .  The median rating score for special education candidates on PDAS for Spring 2006 was 3.80 and the median rating score the Fall 2006 semester was 3.63.


How Data Provide Evidence for Meeting Standards

These data suggest that the entry level special education candidates have demonstrated pedagogical and professional knowledge, skills and dispositions as reflected in CEC Standards 2, 3, 4, 5, 6, 8, 9 and 10. 


Attachment of Assessment Documentation

See Attachment  D .


#4 Professional Development and Appraisal System (PDAS)


#5 Instructional Delivery: 


 Description of Assessment


The Instructional Delivery assessment evaluation is used by University Supervisors and Cooperating Teachers to evaluate student learning as the result of candidates’ teaching.  The evaluation scale reflects research-based practices for the delivery of instruction in the classroom.



As the candidate moves through the lesson cycle, they are rated (4=Excellent, 3=Good, 2=Fair, 1=Poor or N=Not Applicable) on their delivery of each of the 13 components.  The 13 components of the lesson cycle are as follows:



Focus



Objective



Purpose



Explanation (Student Teaching Strategy)



Models



Checks Knowledge and Comprehension



Monitors (Feedback, Adjustments)



Guided Practice



Checks for Mastery



Re-Teaches



Enrichment



Closure (Assessment and Evaluation







Alignment of Assessment with CEC Standards



The Instructional Delivery Assessment helps document effects on student learning.  That is, the candidate is evaluated, during clinical experiences, on how well they incorporate evidenced-based instructional strategies in a classroom environment where diversity is valued, language development is enhanced, planned and guided by the use of assessment data about student diverse learning needs.







Analysis of Data Findings



There are data for special education candidates on the Instructional Delivery Assessment for the Spring 2006 and Fall 2006 semesters.  The median score for Spring 2006 was 3.50 and for Fall 2006 the median score was 3.89 where a score of 4.0=Excellent.







How Data Provide Evidence for Meeting Standards



These data suggest our entry level special education candidates demonstrated, in clinical experiences, proficiency and are positively impacting student learning by delivering research-based instructional strategies (i.e. CEC Standards 3, 4, 5, 6, 7, and 8).







Attachment of Assessment Documentation







See Attachment I.















#5 Instructional Delivery


#6 General Curriculum Special Education (GCSE)  

Description of Assessment

In this assessment, Candidates collect, document and reflect, in a portfolio, the characteristics of a special education student they observed.  They are to document and discuss the students, methods of instruction, classroom rules, lesson plans used.  Additionally, Candidates are asked to write a written reflection about how the experiences influence their philosophy of becoming a GCSE teacher.


Alignment of Assessment with CEC Standards

This assessment is directly in line with CEC Standards 1-10.



Analysis of Data Findings

Candidates are guided through the activities, have opportunities to revise and re-document information. Most Candidates are successful, receive A or B grades and are able to move to the next set of experiences in their teacher preparation program.


How Data Provide Evidence for Meeting Standards


Successful completion  (A or B final grade)  of the Methods and Practicum courses with all activities aligned with CEC Standards suggest to faculty that the Candidate is ready to move to the next level of experiences in their GCSE program.


Attachment of Assessment Documentation


See Attachment  J .


#6 General Curriculum Special Education (GCSE) Field Experiences


The College of Education began in the spring semester 2008 to administer a newly developed disposition assessment. Consequently, data generated from the assessment will be unavailable until the summer semester. It is hoped that data generated from this assessment will allow the College of Education to advise candidates of deficiencies and provide for corrective action regarding the desired dispositions as reflected in the college’s Conceptual Framework  (See attached Disposition Instrument).   The disposition assessment relates to CEC Standards 1, 9 and 10.

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate   


Name: ________________________________________________________ Date: ____________


Student: _______________________________________ Student ID____________ Program: ____________________ 


Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		1 = Not At All

		2 = Sometimes 

		3 = Usually

		4 = Mostly  

		5 = Not Known  



		

		Candidates Disposition

		SCALE


Circle the Number 



		1

		Uses self reflection on previous experiences to refine personal and professional practices 


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.     

		1   2   3   4   5 



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.  


· Treats students with dignity and respect at all times. 


· Arrives prepared and on time. 


· Creates and maintains a safe learning environment.

		1   2   3   4   5 



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener. 


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences. 

· Understands students have needs that must be met before learning can take place.

		1   2   3   4   5 



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate. 


· Exhibits a caring attitude toward students and others. 


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others. 


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   4   5 



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students. 


· Collaborates with others in implementing a common curriculum 


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

· 

		1   2   3   4   5 





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 


· Is familiar with, and uses different kinds of assessments 


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction. 


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   4   5 



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers. 

		1   2   3   4   5 



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies. 


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning 

		1   2   3   4   5 



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students. 


· Communicates effectively with colleagues, parents, and students. 


· Respects the opinions and contribution of others. 


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   4   5 



		10

		Demonstrates ethical behavior in personal and professional relationships. 


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity. 


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   4   5 



		11

		Seeks research and professionally based information to improve his/her educational practices. 


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   4   5 



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession 


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations. 


· Approaches professional tasks energetically. 


· Develops positive skills of leadership.

		1   2   3   4   5 
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Attachment G

Alignment of CEC Standard, State Standard, and Program Courses


		CEC Standards

		State Standards

		Program Courses



		1. Foundations

		Standards 1,2 & 3


Domain IV


Competency 010, 011 & 012

		SPED 3003, and SPED 4033



		2. Development and Characteristics of Learners

		Standard 4


Domain I


Competency 001

		SPED 3003



		3. Individual Learning Difference

		Standard 4


Domain I


Competency 001

		SPED 3003 and SPED 4013



		4. Instructional Strategies

		Standards 6, 7, 9, 10, 11 and 12

Domain II, III


Competency 003, 004, 006, 007, 008, & 009

		SPED 4113, 4123, 4443 & CUIN 4003



		5. Learning Environments and Social Interactions

		Standards 6, 7 & 10 

Domain II


Competency 003, 004 & 007

		CUIN 3003, 3013, 4003, 4013, & 4113

SPED 3003, & 4113



		6. Language

		Standard 4, 8, & 11

Domain I, II, & III


Competency 001, 005, & 008

		SPED 4013



		7. Instructional Planning

		Standards 5, 6, 8, 10 &11

Domain I, II & III


Competency 003, 006 & 007

		CUIN 3003,4103 & 4113

SPED 4023, 4033,  & 4113



		8. Assessment

		Standard 5

Domain I


Competency 002

		CUIN 4103

SPED 4003, & 4023



		9. Professional and Ethical Practice

		Standard II

Domain IV


Competency 011

		SPED 3003, 4123, & 4443



		10. Collaboration

		Standard 3

Domain IV


Competency 012

		SPED 4033, & 4443





Attachment G Alignment of CEC Standards, State Standards and Courses



E-mail:

elmason@pvamu.edu

    6.  Name of institution's program
Special Education

    7.  NCATE Category
Special Education-General Curriculum

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

Ec-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Special Education EC-12

    14.  Program report status:



nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of CEC 
standards. (Response limited to 4,000 characters)
In Texas, candidates to become certified in special education can matriculate in a stand alone Special 
Education Certification program. However, at Prairie View A&M University, our Special Education 
Candidates matriculate in a program where they become certified as a Special Educator EC-12 and 
become certifiable as a General Educator EC-4. Our Special Education Program is a General Curriculum 
Special Education (GCSE) Training Program which is most closely aligned with a mild to moderate 
licensure program. In each of our special education program classes, state and institutional policies and 
the Council for Exceptional Children (CEC standards are in course objectives and activities. The 
required course of study for the Bachelor of Science degree in Interdisciplinary Studies with a 
specialization in Special Education in the College of Education at Prairie View A&M University 
(PVAMU) are depicted in Attachment C. 

The overarching goal of the preparation program for Special Education Teacher Candidates is to insure 
that they become skillful in using their knowledge and understanding of learner needs and development, 
apply practical experiences in pedagogy to design effective learning environments that support students' 
academic progress, growth and success. Our candidates in collaboration with the College of Arts and 
Sciences, receive instruction in a common University Core Curriculum as well as fulfill Teacher 
Education Core requirements. The College of Education supports the pedagogy courses, field 
experiences and practice teaching. The Director of Student
Teaching and Field Experiences is a Department of Curriculum and Instruction faculty member in the 
College of Education Faculty members from Special Education serve as University Supervisors for 
candidates in their special education practice teaching experiences.

Also important in understanding the path to certification are the changes made by the State of Texas 
from a two-tiered system of elementary and secondary programs to a three-tiered system of EC-4, 4-8, 
and 8-12 programs. The state certification levels are currently elementary, middle, and secondary or all 
levels. Accordingly, in 2003, Prairie View A&M University revised its program to accommodate these 
requirements. The last cohort of candidates to enter under the two-tiered program graduated in 
December 2004. The first cohort under the new levels of certification graduated in May 2004. The new 
program will be discussed in this program review.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 



internships. (Response limited to 8,000 characters)
Candidates majoring in special education at PVAMU are required to document 15 hours of field 
experience in Special Education instructional methods and 15 hours of practicum experiences in Special 
Education for a total of 30 dock hours prior to student teaching. These activities are supervised by the 
special education teacher in the field and the University Supervisor who visits the class. Additionally, 
candidates in the Teacher Education program in the College of Education at PVAMU are required to 
document 15 hours of field experiences for each of four CUIN professional education courses for a total 
of 60 clock hours. Students record their field experiences in a journal which they continue throughout 
their observations. These experiences help prepare candidates by allowing them to gradually experience 
the teaching, teaming, reflecting and collaborating that are required of the professional practitioner. As 
part of their field experience portfolio, candidates are videotaped teaching a sample lesson, which are 
critiqued by candidates themselves and their instructor. 

During their student teaching experience, candidates finalize the development of a professional portfolio 
containing samples of lesson plans, a unit plan, classroom management plans, samples of 
communications with parents and other evidence of candidates' professional attitudes and dispositions as 
well as their command of subject matter and pedagogical knowledge and skills. They are formally 
assessed twice: at the midpoint of their experience and a final assessment using the Professional 
Development and Appraisal System
(PDAS) (See Attachment D).

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
For admission to the Teacher Education Program in the College of Education at Prairie View A&M 
University, candidates must complete the 42 hour University core with a minimum 2.5 GPA; submit 
three (3) letters of recommendation from University faculty by whom they were taught; pass the Texas 
Higher Education Assessment (THEA) with minimum scores of 220 in
writing, 230 in math, and 260 in reading; and grades of “C” or better in ENGL 1123 Composition I, 
ENGL 1133 Composition II, ENGL 2143 Advanced Composition, ENGL 2153 Introduction to 
Literature, MATH 1113 Algebra I, MATH 2163 Structure of Numbers, These requirements must be 
documented (See Attachment E) and submitted to the Admission to Teacher Education Committee 
before the candidate is accepted into the Teacher Education program.

For retention in the program, candidates must remain in good academic standing at the University by 
maintaining a minimum 2.5 cumulative GPA, obtaining grades of C or better in major and professional 
development courses. Students complete their field experiences and the Professional Field Experiences 
Portfolio.

When candidates have successfully completed all their coursework, they apply for admission to student 
teaching. They complete their student teaching at assigned schools and submit their Student Teaching 
Portfolios. Candidates exit the program when they graduate from the University having completed all 
required coursework, including practice teaching.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The College of Education's conceptual framework, the Educator as Facilitator of Learning for Diverse 
Populations (E-FOLD-P), focuses on teacher education for a global population as its integrative theme. 



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

All courses in the GCSE training program reflect the E-FOLD-P framework (See Attachment F) and 
play their part in the process of enabling candidates to develop the skills they will need to create learning 
environments supportive of a variety of student needs and abilities; integrate technology into the learning 
environment; become reflective and lifelong learners; and most importantly, to facilitate student growth 
and development for students in Texas schools.

The candidate experiences in the program are carefully crafted to help Special Education candidates 
develop into educators who will be problem-solvers, who think critically and reflectively themselves and 
understand how to create learning environments to empower students who can develop into active 
participants in their own educational process. From their collaboration with peers, university faculty, 
field-based educators, and community members,
the candidates develop expertise in the profession which include attitudes toward professional 
development and commitment needed to become E-FOLD-P practitioners.

As E-FOLD-P practitioners, candidates not only understand content knowledge, but can demonstrate 
through their parallel understanding of classroom management and organization, the ability to translate 
this knowledge into effective practice as GCSE classroom teachers. In doing this, the instructional plans 
and materials they create reflect an awareness of and respect for the whole student, his or her culture, as 
well as needs and goals as an individual.

Candidates act as E-FOLD-P professionals, collaborating with their fellow students, faculty, school 
administrators, and parents in activities that affect the unique home-school relationship in positive ways 
and demonstrate a professional commitment to excellence and growth. Additionally, candidates 
demonstrate their commitment to the professional growth expected of an E-FOLD-P practitioner by 
constantly striving to improve their own technology skills and their ability to incorporate technology into 
their instructional materials and into the learning environments they create.

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The Prairie View Teacher Education Unit Assessment System (Attach. H) is aligned to the unit's 
conceptual framework (CF), to state and professional standards. It is designed to measure and evaluate 
candidate knowledge, skills, and dispositions. It assesses of both internal and external evaluation 
measures with emphasis on unit operations as well as program and candidate performance. These 
assessments are used to make decisions at the various transition points in both the initial and final 
programs. 
The Assessment System operates at two distinct levels, one on programs, the other on the unit. In 
program-level assessment, data on candidate performance and relevant operations, disaggregated by 
program, are reviewed in order (a) to make decisions and provide feedback to individual candidates on 
program progress as well as (b) in the aggregate, to judge the effectiveness of specific programs and 
guide program improvement. Unit-level assessment utilizes data on unit operations as well as candidate 
performance data, aggregated across programs, to examine unit effectiveness and guide unit 
improvement.
The assessment system is designed to collect data through its Data Management System (DMS). The 
DMS is overseen by the Office of Accreditation, Assessment and Data Management (OAADM) which 
has a full time director and staff. Data from candidate performance assessments, post-program 
assessments (e.g., graduate and employer surveys, state tests) and unit operation’s measures, are 
channeled through the Data Management System (DMS) and coordinated by the OAADM in 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

conjunction with the assessment coordinator for the unit.
The aggregated information are examined by the relevant review committees. Program Committees 
(PCs), functioning as assessment review committees for specific programs, examine aggregate program 
candidate performance and relevant unit operation data (disaggregated by program, where relevant) to 
make judgments about program effectiveness and any needed changes. The Unit Assessment Committee 
(UAC) examines unit operations and candidate assessment data, aggregated across programs, to make 
judgments about unit effectiveness. 
To guide program reviews, the UAS specifies that each unit program (initial and advanced), through its 
PC, establishes and maintains a Program Assessment Plan (PAP) and conducts a program assessment 
review at least once annually in accordance with that plan. A minimum requirement of a PAP is that it 
specify at least four transition points across the program: (1) program admission, (2) admission to 
clinical practice/internship, (3) exit from clinical practice, and (4) program exit. At each transition point, 
candidates are to be informed of their program status, and the options for candidates who fail to meet 
established criteria. To implement its PAP, each PC has identified transition points and associated 
evaluations/criteria and identified/developed standards-related assessments and associated rubrics. 
Assessment data is collected and periodically aggregated and summary reports generated for PCs to 
review and make potential recommendations. 
An electronic Data Management System, TrueOutcomes is in place starting Spring 2008, across the 
university. TrueOutcomes provide unique reporting tools designed to measure candidates’ progress, 
track, and manage information and view aggregate information. TrueOutcomes allows candidates to 
keep a record of artifacts, the courses they have completed, and plan future courses to help them meet 
their career goals. The information stored in the candidates’ portfolio can be used as a professional 
portfolio Administrators and instructors have access to real-time information and statistics to track 
students’ progress and achievement, which allows instructors and advisors to monitor candidates 
progress, and provide remediation if needed. The system generates relevant reports that support 
candidate progress decisions as well as initial and advanced programs.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Attachment 1 General Curriculum Special Education SEC-4 GENERALIST.doc

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

College of Education Conceptual Framework Attachment H. The Assessment System

PDAS and Instructional Delivery Lesson Cycle Attachment J. Special Education Field Experiences

Alignment of CEC Standards, State Standards 
and Program Courses

Attachment K. Special Education Students Admitted to Teacher 
Education

Admission to Teacher Education Form
Attachment L. Profile of Special Education EC-12 Candidates 

Admitted to Teacher Education

See Attachments panel below.



    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:
General Curriculum Special Education (GCSE)

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2004-2005 13 (+/-) 9

2005-2006 15 (+/-) 16

2006-2007 19 (+/-) 10

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Douglas M. Butler

Highest Degree, Field, & 
University(5) Ph.D. in Special Education, University of Texas Austin

Assignment: Indicate the role 
of the faculty member(6)

Program Coordinator, Professional Development School Co-Coordinator, Faculty, 
University Supervisor

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Research and presentation on the over-representation of minority students in 
special education; Co-Coordinator of professional development schools; Member 
of CEC and AERA and publication in Research Association of Minority Professors 
(RAMP) journal and hosted workshops on special education issues, Center for 
the Effective Pedagogy for African American Learners Board Member

Teaching or other 
professional experience in P-
12 schools(11)

University Supervisor, Co-coordinator liaison of PDS schools Clinical/School 
Psychology, Counseling 

Faculty Member Name Debra J. Johnson 

Highest Degree, Field, & 
University(5) Ph.D. in Special Education University of Texas Austin

Assignment: Indicate the role 
of the faculty member(6) Faculty, University Supervisor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb



Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Research on communication processes in multicultural special education, Texas 
Chapter President of the Nation Association of Multicultural Education (NAME), 
Board member of the Center for Effective Pedagogy for African American 
Learners (CPAL)

Teaching or other 
professional experience in P-
12 schools(11)

University Supervisor, Special Education, General Education, ESL

Faculty Member Name Beverly Ann Hamilton-Roberts

Highest Degree, Field, & 
University(5) M.S. in Administration 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Adjunct

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Public School, Special Education 30+ years of experience 

Teaching or other 
professional experience in P-
12 schools(11)

Special Education, Educational Diagnostician

Faculty Member Name Gregoria L. Williams

Highest Degree, Field, & 
University(5) M.S. in Special Education

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Adjunct

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Public School Special Education Department Leader

Teaching or other 
professional experience in P-
12 schools(11)

Special Education

Faculty Member Name L. Irene Duke 

Highest Degree, Field, & 
University(5)

Doctor or Education, Developmental Education – Curriculum & Instruction -
Reading, Grambling State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Who’s Who Among America’s Teachers 2003-2004 Who’s Who Among America’s 
Teachers 2004-2005 Who’s Who Among America’s Teachers 2005-2006 2001 
National Association for Developmental Education Research Award in 
Developmental Education Publications “Irene’s Book of Short Stories” (Volume 1 
– Volume 5) by Tri-3 Printing, Esther Inc., 2005 Co-Author of “The Prentice Hall 
TASP Study Guide for Reading” by Prentice Hall, Inc., 2004 “The Effects of 
Attribution Retraining by Videot

Teaching or other 
professional experience in P-
12 schools(11)

School Partnership - Clinical Supervision: Spring 2007 and Spring 2008 Jones 
Elementary, Prairie View, TX (Discipline: Reading Grade levels: Pre-K thru 5th) 

Faculty Member Name Darlington Ndubuike

Highest Degree, Field, & 
University(5) Ed.D Curriculum and Instruction University of Houston

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Sponsor and Advisor of the Prairie View A&M University affiliate of the Texas 
Student Teacg=hers Association (2005-2008) Mason E. Ndubuike, D. I. I. 
(2005). Preparing Pre-Service Teachers for Diverse Classrooms Journal of 
Intercultural Disciplines. Co-presented the conference session: Using Interactive 
Lessons to Enhance the Learning Experience of Pre-Service Teachers.

Teaching or other 
professional experience in P-
12 schools(11)

Eight years K-5 teaching experience

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 



CEC standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. (Response limited to 250 
characters each field)

    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

TExES Special 
Education EC-12

Texas State 
Licensure Exam

Prior to application 
for teacher 
certification

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Special Education 
Program Content 

Assessment 

Comprehensive 
Examination

Prior to student 
teaching

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Teacher Education 
Portfolio

Portfolio Artifacts 
Documentation of 
Lesson Planning

Required 
assignment during
CUIN 4113 course 
prior to student 

teaching
Assessment #4: 
Assessment of 
student teaching 
(required)

Professional 
Development and
Appraisal System 

(PDAS)

Evaluative 
Observation of 
Clinical Practice

Mid and end points 
of student teaching

experience

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Instructional 
Delivery

Evaluative 
Observation Survey 

of Class Room 
Instruction

During Student 
Teaching

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

General Curriculum 
Special Education 

(GCSE) Field 
Experiences

Portfolio Tasks

During required 
SPED 4113 
Methods &
SPED 4123 
Practicum

Courses, prior to 
student teaching

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

TExES Professional 
Pedagogy and 
Responsibilities 

(PPR)

Texas State 
Licensure 

Examination

During Candidate 
Field Experiences 

and/or Idealy Prior 
to Progam 
Completion

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Disposition 
Assessment

Candidate and 
Advisor Disposition 

Survey

Beginning each 
semester



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.

    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 
evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 
agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedcb

2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 

gfedcb gfedcb gfedc gfedc gfedc gfedcb gfedc gfedc



interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 
differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 
individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 



general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc

6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 
and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 
with individuals with ELN through the mastery of the CEC Common Core 
Knowledge and Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation program is 
preparing candidates.

gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc

7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 
Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc



secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 
those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 
assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc

9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 

gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedcb gfedcb



their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 
Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
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SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.



For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. CEC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Attachment G Alignment of CEC Standards, 
State Standards and Courses

Texas Assessment of Essential Skills (TExES) in Special Education 
(Texas State Licensure Examination)

See Attachments panel below.

    2.  Assessment of content knowledge(15) in special education. CEC standards addressed in this 
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include 
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#2 Special Education Program Content Assessment

See Attachments panel below.



    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as 
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as 
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product 
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 

presented.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 
(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be 
addressed in this assessment include but are not limited to 7. Examples of assessments include the 
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#3 The Teacher Education Portfolio

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. CEC standards that could be addressed in this assessment include but are 
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the 
internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#4 Professional Development and Appraisal System (PDAS)

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#5 Instructional Delivery

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV



#6 General Curriculum Special Education (GCSE) Field Experiences

See Attachments panel below.

    7.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Professional Pedagogy and Responsibilities (PPR) Professional Pedagogy and Responsibilities (PPR) Data Table

Conceptual Framework  

See Attachments panel below.

    8.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

disposition.doc

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

The state requirements for Licensure changed several years ago. As a result, the Unit and program made 
curriculum changes to better prepare our candidates for licensure in their respective disciplines. We 
recognize and appreciate the need to monitor candidates closer than we have in the pass in reference to 
knowledge, pedagogical skills, dispositions and impact on student learning. While our candidates are 
passing the state licensure examination in special education, we wish to move are candidates from good 
to great. Thus, we will implement beginning Spring semester 2008, a comprehensive examination 
requirement which will allow us to counsel candidates with knowledge content deficits prior to their 
entering the professional sequence of courses leading to the student teaching clinical experience. 



Additionally, we are implementing a data collection system, “TrueOutComes”, where candidates can 
enter artifacts into an e-folio throughout their sequence of courses which demonstrate mastery of CEC 
and state standards. 
The Prairie View Teacher Education Unit Assessment System (Attachment H) is aligned to the unit's 
conceptual framework (CF), to state and professional standards. It is designed to measure and evaluate 
candidate knowledge, skills, and dispositions. It is both an internal and external evaluation measure with 
emphasis on unit operations as well as program and candidate performance. These assessments are used 
to make decisions at the various transition points in both the initial and final programs. 
The Assessment System operates at two distinct levels, one on programs, the other on the unit. In 
program-level assessment, data on candidate performance and relevant operations, disaggregated by 
program, are reviewed in order (a) to make decisions and provide feedback to individual candidates on 
program progress as well as (b) in the aggregate, to judge the effectiveness of specific programs and 
guide program improvement. Unit-level assessment utilizes data on unit operations as well as candidate 
performance data, aggregated across programs, to examine unit effectiveness and guide unit 
improvement.
The assessment system is designed to collect data through its Data Management System (DMS). The 
data management system is overseen by the Office of Accreditation, Assessment and Data Management 
(OAADM) which has a full time director and staff. Data from candidate performance assessments, post-
program assessments (e.g., graduate and employer surveys, state tests) and unit operation’s measures, are 
channeled through the Data Management System (DMS) and coordinated by the OAADM in 
conjunction with the assessment coordinator for the unit.
The aggregated information are examined by the relevant review committees. Program Committees 
(PCs), functioning as assessment review committees for specific programs, examine aggregate program 
candidate performance and relevant unit operation data (disaggregated by program, where relevant) to 
make judgments about program effectiveness and any needed changes. The Unit Assessment Committee 
(UAC) examines unit operations and candidate assessment data, aggregated across programs, to make 
judgments about unit effectiveness. 
To guide program reviews, the UAS specifies that each unit program (initial and advanced), through its 
PC, establishes and maintains a Program Assessment Plan (PAP) and conducts a program assessment 
review at least once annually in accordance with that plan. A minimum requirement of a PAP is that it 
specify at least four transition points across the program: (1) program admission, (2) admission to 
clinical practice/internship, (3) exit from clinical practice, and (4) program exit. At each transition point, 
candidates are to be informed of their program status, and the options for candidates who fail to meet 
established criteria. To implement its PAP, each PC has identified transition points and associated 
evaluations/criteria and identified/developed standards-related assessments and associated rubrics. 
Assessment data is collected and periodically aggregated and summary reports generated for PCs to 
review and make potential recommendations. 
An electronic Data Management System, TrueOutcomes is in place starting Fall 2007, across the 
university. TrueOutcomes provide unique reporting tools designed to measure candidates’ progress, 
track, and manage information and view aggregate information. TrueOutcomes allows candidates to 
keep a record of artifacts, the courses they have completed, and plan future courses to help them meet 
their career goals. The information stored in the candidates’ portfolio can be used to create a resume. 
Administrators and instructors have access to real-time information and statistics to track students’
progress and achievement, which allows instructors and advisers to monitor candidates progress, and 
provide remediation if needed.. The system also generates relevant reports that support candidate 
progress decisions as well as initial and advanced program reviews. Performance data are being 
continuously entered into TrueOutcomes to be used to make decisions about candidates, programs and 
the unit. The flowchart below shows the data flow from the data base through the OAADM, program 
committees and the Unit committees.

Faculty



The hiring of adjuncts has been helpful in that they brought current and every day experiences to our 
candidates while teaching in the various courses. Several faculty members have participated in the 
development of the state assessment and have witnessed the alignment of the state assessment with the 
CEC Content Standards and have brought this content information back to their development of course 
work for candidates.

Field Experiences
Additionally, we have increased field experience activities for our candidates prior to student teaching. 
For the pass 5 years, Prairie View A&M University has participated, as one of the Texas A&M 
University 9 campuses, in a School/University partnership where our public school campus partners 
provided sites for student field experiences, faculty collaborative research and opportunities for the 
University to host conference/meeting concerning topics of interest to Public school/ University 
Learning Community. We feel that because of these efforts, in great part, our candidates have increased 
pass rates on the state exams and are able to effectively demonstrate many entry-level teaching skills 
prior to student teaching.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


