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Attachment 4.1.doc


Assessment of content knowledge in the social studies or the specific social science discipline to be taught.


Two assessments used to determine the candidate’s content knowledge is the Texas Examinations of Educator Standards (TExES) Social Studies 8-12 & the TExES History 8-12.  The Texas State Board of Education has created these exams to assure that educators certified by the state of Texas would have the background, knowledge and abilities needed to help all students progress academically in a supportive environment that recognizes the needs and preferences of individual learners.


The state agencies tasked with creation of these examinations have the resources and expertise to develop a valid test that is able to reliably measure whether or not students have achieved the specific learning objectives required in Texas public schools.


This assessment aligns with Standards 1.1, 1.2, 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 1.9, 1.10, 2.1, 2.2, 2.3, 2.4, 2.5 in Section II.


According to the 2004-2007 data, seven candidates took either the TExES Social Studies 8-12 or the TExES History 8-12 exams.  Of these seven candidates, all but one passed (2-history, 4-social studies).  This calculates to 86% passing rate.  The majority of these candidates sought Alternative Education Certification (meaning that these candidate complete their degree program before seeking teacher certification).  


For candidate scores on the TExES Social Studies 8-12 and TExES History 8-12, see ATTACHMENT D & E.


ATTACHMENT D


Candidate Scores on the TExES Social Studies 8-12 Examination


		Candidate

		Domain 1

		Domain 2

		Domain 3

		Domain 4

		Domain


5

		Domain


6

		Total

		Pass/Fail

		Date



		Student 1

		248

		252

		263

		228

		251

		245

		249

		Pass

		4/8/2006



		Student 2

		264

		259

		256

		201

		262

		227

		249

		Pass

		6/26/2004



		Student 3

		256

		282

		256

		262

		262

		262

		264

		Pass

		4/17/2004



		Student 4

		255

		231

		255

		185

		251

		269

		245

		Pass

		12/10/2005



		Student 5

		210

		247

		249

		186

		215

		262

		234

		Fail

		6/26/2004





Explanation of Scores:


		Domain No.

		Domain Title

		Approx. Percent of Test*

		Typical Number of Scorable Multiple-Choice Items**



		1

		World History

		17%

		21



		2

		U.S. History

		22%

		26



		3

		Geography, Culture, and the Behavioral and Social Sciences

		17%

		21



		4

		Government and Citizenship

		13%

		16



		5

		Economics and Science, Technology, and Society

		13%

		16



		6

		Social Studies Foundation, Skills, Research, and Instruction

		17%

		21





* Column percentages do not sum to 100% due to rounding.


**Column total does not sum to 120 questions due to rounding.


Scoring


Results are reported as scaled scores in a range from 100 to 300. The total test score is based on an examinee’s performance on the entire test. Domain and competency performance information, which is provided on the Examinee Score Report, is based on an examinee’s performance on each domain and each competency. To pass the Social Studies 8–12 test an examinee must obtain a total scaled score of 240 or above.


ATTACHMENT E


Candidate Scores on the TExES History 8-12 Examination


		Candidate

		Domain 1

		Domain 2

		Domain 3

		Total

		Pass/Fail

		Date



		Student 1

		250

		251

		210

		244

		Pass

		2/18/2006



		Student 2

		250

		261

		248

		254

		Pass

		10/2/2004





Explanation of Scores:


		Domain No.

		Domain Title

		Approx. Percent of Test

		Typical Number of Scorable Multiple-Choice Items



		1

		World History

		37%

		30



		2

		U.S. History

		42%

		34



		3

		Foundations, Skills, Research and Instruction

		21%

		16





Scoring


Results are reported as scaled scores in a range from 100 to 300. The total test score is based on an examinee’s performance on the entire test. Domain and competency performance information, which is provided on the Examinee Score Report, is based on an examinee’s performance on each domain and each competency. To pass the History 8–12 test an examinee must obtain a total scaled score of 240 or above.


Assessment of content knowledge in the social studies or the specific social science discipline to be taught


Assessment #3 – Candidate Ability to Plan and Implement Appropriate Teaching and Learning Experiences: Madeline Hunter Lesson Plan

1.  Description of the Assessment and Use in the Program


This assessment, the Madeline Hunter Lesson Plan, is completed during the student teaching experience.  Lesson plans must follow the approved student teaching format and must be aligned with the Texas Essential Knowledge and Skills (TEKS).


2.  Alignment of NAEYC Standards Addressed by This Assessment


To effectively plan and teach a lesson, candidates have to adapt their instruction to a range of learning styles and abilities.  This requires candidates to be familiar with child development and principles of diverse learners and learning styles.  Standard I Child Development addresses these knowledge and skills.


Candidates must use developmentally appropriate knowledge and approaches when creating their lesson plans.  They must be aware of the skills and interests of their students, as well as be familiar with the state standards, The Texas Essential Knowledge and Skills (TEKS).  Candidates must demonstrate they know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.  Standard IV Teaching and Learning address these knowledge and skills.


3.  Analysis of Data Findings


Data from the Madeline Hunter Lesson Plan was collected over three semesters; Spring 2006, Fall 2006, and Spring 2007.  Analysis of the data indicates our candidates are very skilled in creating developmentally appropriate lesson plans. 100% of the candidates have met or exceeded the expectation standards for this assessment.  The mean score for the most recent data set, Spring 2007, is 3.96, the minimum score 3.85.  


4.  Interpretation of How Data Provides Evidence of Meeting NAEYC Standards


The data demonstrates our candidates are very skilled in planning and implementing appropriate teaching and learning experiences.  Overall our candidates create, organize and implement developmentally appropriate curriculum, instruction and assessment.  Our candidate scores demonstrate they understand interrelationships among developmental areas.  Clearly this supports that the Early Childhood Program is meeting Standard I Child Development.  


Our candidates’ work shows strong ability to integrate multiple areas of knowledge in curriculum design, with successful focus on problem solving and thinking skills, and academic and social competence.  Additionally, our candidates attention to developmental, individual, and cultural characteristics in their planning further demonstrate we are meeting Standard IV Teaching and Learning.  


Q1107_Madeline_Hunter_Lesson_Plan_(#3).doc


Assessment #3 Madeline Hunter Lesson Plan Data Table


Average Lesson Planning Cycle Scores


		

		Spring 06

		Fall 06

		Spring 07

		Fall 07



		N

		12

		18

		7

		



		Mean

		3.91

		3.95

		3.96

		



		Median

		4.00

		4.00

		4.00

		



		Minimum

		3.64

		3.79

		3.85

		



		Maximum

		4.00

		4.00

		4.00

		



		Range

		0.36

		0.21

		0.15
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Prairie View A&M University

Student Teaching/Internship and Field Experiences


PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM


(PDAS)


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		                   Date: _______________


School:___________________________



		Class:______________  Time:__________


Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





		Check the appropriate number. 

4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		DOMAIN I: Active, Successful Student Participation in the Learning Process

		

		

		

		



		I-1. Students are actively engaged in learning.

		

		

		

		



		I-2. Students are successful in learning.

		

		

		

		



		I-3. Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)

		

		

		

		



		I-4. Students are self-directed/self-initiated as appropriate to the lesson objectives.

		

		

		

		



		I-5. Students are connecting learning to work and life applications, both within the discipline and with other disciplines.

		

		

		

		



		DOMAIN II: Learner-Centered Instruction

		

		

		

		



		II-1. Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline.

		

		

		

		



		II-2. Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students).

		

		

		

		



		II-3. Instructional strategies promote critical thinking and problem solving.

		

		

		

		



		II-4. Instructional strategies include motivational techniques to successfully and actively engage students in the learning process. 

		

		

		

		



		II-5. Instructional strategies are aligned with the objectives, activities, student characteristics, prior learning, and work and life applications, both within the discipline and with other disciplines.  

		

		

		

		



		II-6. The teacher varies activities appropriately and maintains appropriate pacing and sequencing of instruction. 

		

		

		

		



		II-7. The teacher emphasizes the value and importance of the activity/content. 

		

		

		

		



		II-8. The teacher uses appropriate questioning and inquiry techniques to challenge students.

		

		

		

		



		II-9. The teacher makes appropriate and effective use of available technology as a part of the instructional process.  

		

		

		

		



		DOMAIN III: Evaluation and Feedback on Progress

		

		

		

		



		III-1. Academic progress of students is monitored and assessed.

		

		

		

		



		III-2. Assessment and feedback are aligned with goals and objectives and with instructional strategies.

		

		

		

		



		III-3. Assessment strategies are appropriate to the varied characteristics of students.

		

		

		

		



		III-4. All student learning is reinforced.

		

		

		

		



		III-5. All students receive specific constructive feedback.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		III-6. The teacher provides other opportunities for relearning and re-evaluation of material.  

		

		

		

		



		DOMAIN IV: Management of Student Discipline, Instructional Strategies, Time and Materials

		

		

		

		



		IV-1. The teacher effectively implements the discipline-management procedures approved by the campus. Any lack of effective implementation is rare, inadvertent, and does not seriously compromise the needs of students or the effective operation of the classroom or campus.  

		

		

		

		



		IV-2. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.  

		

		

		

		



		IV-3. The teacher interacts with students in an equitable manner, including the fair application of rules.  

		

		

		

		



		IV-4. The teacher specifies expectations for desired behavior.

		

		

		

		



		IV-5. The teacher intervenes and re-directs off-task, inappropriate/disruptive behavior.  

		

		

		

		



		IV-6. The teacher reinforces desired behavior when appropriate.  

		

		

		

		



		IV-7. The teacher uses instructional materials which are equitable and acknowledge the varied characteristics of all students.  

		

		

		

		



		IV-8. The teacher effectively and efficiently manages time and materials.  

		

		

		

		



		DOMAIN V: Professional Communication

		

		

		

		



		V-1. The teacher uses appropriate and accurate written communication with students.

		

		

		

		



		V-2. The teacher uses appropriate and accurate verbal and non-verbal communication with students.  

		

		

		

		



		V-3. The teacher encourages and supports students who are reluctant and having difficulty.  

		

		

		

		



		V-4. The teacher uses appropriate and accurate written communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-5. The teacher uses appropriate and accurate verbal and non-verbal communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-6. The teacher’s interactions are supportive, courteous, and respectful with students, parents, staff, community members, and other professionals.  

		

		

		

		



		DOMAIN VI: Professional Development

		

		

		

		



		VI-1. The teacher successfully engages in professional development activities that positively correlate with the goals of the campus and district.



		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VI-2. The Teacher successfully correlates the professional development activities with assigned subject matter content and the varied need of students. 

		

		

		

		



		VI-3.The teacher successfully engages in professional development activities that positively correlate the prior performance appraisal.  

		

		

		

		



		VI-4. The teacher works collaboratively and constructively with colleagues and other professionals toward the overall improvement of student performance.  

		

		

		

		



		DOMAIN VII: Compliance with Policies, Operating Procedures, and Requirements

		

		

		

		



		VII-1. The teacher generally complies with all of the policies, operating procedures, and legal requirements (national, state, district and campus). Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-2. The teacher generally complies with all of the verbal and written directives. Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-3. Apart from classroom responsibilities, the teacher generally contributes to making the whole school safe and orderly, and a stimulating learning environment for all children.  

		

		

		

		



		DOMAIN VIII. Improvement of Academic Excellence for All Students on the Campus

		

		

		

		



		VIII A-1. The teacher aligns instruction to include appropriate TAAS/TAKS-related objectives to support student achievement in all assigned classes.  

		

		

		

		



		VIII A-2. The teacher analyzes TAAS/TAKS performance data relevant to all students in assigned classes prior to beginning instruction.

		

		

		

		



		VIII A-3. The teacher adjusts the sequencing of classroom instruction to appropriately incorporate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-4. The teacher selects/adapts instructional materials and activities which are correlated with appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-5. The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII B-6. The teacher monitors attendance of all students in assigned classes and contacts parents, counselors, and other school district officials for students with serious attendance problems.  

		

		

		

		



		VIII C-7. The teacher identifies and assesses the needs of at-risk students in assigned classes.

		

		

		

		



		VIII C-8. The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention.

		

		

		

		



		VIII C-9.  The teacher modifies and adapts classroom materials and/or instruction for at-risk students.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VIII D-10. The campus performance rating is comprised of three factors including (a) student performance on the Texas Assessment of Academic Skills (TAAS) or the Texas Assessment of Knowledge and Skills (TAKS), (b) student attendance, and (c) drop-out rates.  All teachers make contributions toward this overall performance rating of the school, and, therefore this is included among the criteria for improved academic excellence.  

		

		

		

		





		Signatures:

		____________________________

        University Supervisor


____________________________

        Cooperating Teacher


____________________________

        Student Teacher




		REPORTING PERIOD  Week (Circle One)


1  2  3  4  5  6  7  8  9  10  11  12  13  14  15


Written comments referenced to above ratings are attached.


{} Yes               {} No
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The College of Education began in the spring semester 2008 to administer a newly developed disposition assessment. Consequently, data generated from the assessment will be unavailable until the summer semester. It is hoped that data generated from this assessment will allow the College of Education to advise students of deficiencies and provide for corrective action regarding the desired dispositions as reflected the college’s Conceptual Framework  (See attached Disposition Instrument). 

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate   


Name: ________________________________________________________ Date: ____________


Student: _______________________________________ Student ID____________ Program: ____________________ 


Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		1 = Not At All

		2 = Sometimes 

		3 = Usually

		4 = Mostly  

		5 = Not Known  



		

		Candidates Disposition

		SCALE


Circle the Number 



		1

		Uses self reflection on previous experiences to refine personal and professional practices 


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.     

		1   2   3   4   5 



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.  


· Treats students with dignity and respect at all times. 


· Arrives prepared and on time. 


· Creates and maintains a safe learning environment.

		1   2   3   4   5 



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener. 


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences. 

· Understands students have needs that must be met before learning can take place.

		1   2   3   4   5 



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate. 


· Exhibits a caring attitude toward students and others. 


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others. 


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   4   5 



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students. 


· Collaborates with others in implementing a common curriculum 


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

· 

		1   2   3   4   5 





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 


· Is familiar with, and uses different kinds of assessments 


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction. 


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   4   5 



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers. 

		1   2   3   4   5 



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies. 


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning 

		1   2   3   4   5 



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students. 


· Communicates effectively with colleagues, parents, and students. 


· Respects the opinions and contribution of others. 


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   4   5 



		10

		Demonstrates ethical behavior in personal and professional relationships. 


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity. 


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   4   5 



		11

		Seeks research and professionally based information to improve his/her educational practices. 


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   4   5 



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession 


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations. 


· Approaches professional tasks energetically. 


· Develops positive skills of leadership.

		1   2   3   4   5 
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ELECTRONIC PORTFOLIO CONTENT REQUIREMENTS FOR SOCIAL STUDIES

		Principals 

		Elements

		Indicators of Success

		Evidence or Comments

		Score



		Principle #1

____The teacher intern understands the central concepts, tools of inquiry, and structures of the discipline he or she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.


Key Concept:

Content Knowledge

		Knowledge of content


Use of Interdisciplinary Approaches when Teaching Content


Selects Content to Encourage Diverse Perspectives

		Lessons and units designed and taught according to professional standards in teaching field


Research and investigations within academic discipline


Reflections on audio taped and/or video taped instruction as evidence for meeting professional teaching standards


Planning logs


Journal reflections


Student work showing cross-curricular understandings

		Japanese-American Internment lesson plan

Cold War Review Day

		3



		Principle #2

____The teacher intern understands how students learn and develop and can provide learning opportunities that support a student's intellectual, social, and personal development.


Key Concept:

Developmental Approach (Readiness, Age-appropriateness, Multiple Intelligences)

		Developmental Characteristics of Students


Activates Prior Knowledge and Experiences


Errors as markers of growth

		Adaptations of materials or of lesson plans


Audiotape or video tape with analysis


Journal reflections


Planning logs

		Cuban Missile Crisis lesson plan

Cold War Map lesson plan

Video reflection of World War II homefront lesson plan

Reflection on Yellow Journalism changes throughout the school day

		3



		Principle #3

____The teacher intern understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.


Key Concept:

Differentiation-(Multiple Intelligences)

		Teaching to Individual Learning Abilities


Selection of Resources to Meet Range of Individual Needs: Special Education to Gifted


Expectations for Learning and Achievement

		Selection of teaching resources and materials designed to meet the needs of a diverse student populations


Teacher reflections on diverse life experiences, cultures, and experiences with diversity in field settings (e.g. teaching philosophy, autobiography, shadow study, self study)


Lesson plans designed to meet the needs of a diverse student population (students with different abilities, ethnicity, socioeconomic backgrounds, languages, special needs, gender)


Journal reflections


Examples of differentiated curriculum

		American Homefront during World War II lesson plans

Civil Rights QuickSketch

		2



		Principle #4

____The teacher intern understands and uses a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills.


Key Concepts:

Variety, Responsiveness, (primary source analysis, skill builders Reciprocal teaching)

		Selecting Resources for General Instruction


Best Practices: Multiple Teaching Strategies, Active Learning, Modeling


Varies Role in the Instructional Process in Relation to Content and Purpose (e.g. instructor, facilitator, coach, audience)

		Lesson plans demonstrating a variety of teaching strategies


Unit plans with resource list and rationale


Audio or video tapes with analysis


Journal reflections


Planning logs

		Cold War Cartoon Analysis lesson plan

Geography of thirteen colonies lesson plan

Understanding by design work for World War II lesson plans

		3



		Principle #5

____The teacher intern uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.


Key Concepts:

Climate, Social Interactions, Participation

		Positive Classroom Climate for Intrinsic Motivation


Establishing Expectations for Behavior


Organizes and Manages Student Engagement in Tasks

		Classroom management plans


Journal reflections


Audio or video tape with analysis


Evidence of managing cooperative group work

		Civil Rights Postcard lesson plan

Create your own constitution lesson plan

		2



		Principle #6

____The teacher intern uses knowledge of effective verbal, non-verbal and media communication techniques and appropriate technology to foster active inquiry, collaboration, and supportive interaction in the classroom.


Key Concept:

Communication

		Quality of Questions


Discussion Techniques with Student Participation


Use of Media and Technology

		Evidence of divergent questions in written plans


Sample of student-generated questions


Audio or video tapes with analysis


Anecdotal observations of student discussions


Photographs, web sites


Products created by students (WebQuests, WIP, Probeware, Digital history lessons, etc.)


Planning logs


Journal reflections


Lesson plans or units


Conceptual maps of curriculum planning

		Cuban Missile Crisis presentation

Civil Rights presentation

Cold War presentation

Technology Checklist

Technology reflection

		3



		Principle #7

____The teacher intern plans instruction based upon knowledge of subject matter, state and national standards, students, and the community.


Key Concept:

Integration of Standards

		Purposeful Learning Activities Based on Curriculum Standards


Short and Long Term Planning


Lesson Plans: Monitoring and Adjustment

		Lesson plans and unit plans designed and taught according to professional content standards in teaching field


Journal reflections on meeting professional content standards


Planning logs


Audio or video tape with analysis

		Immigration lesson plan

Factory working conditions lesson plan

Nazism lesson plan

Reflection on State and National Standards

NCSS 1 lesson plan

NCSS 2 lesson plan

NCSS 3 lesson plan

NCSS 4 lesson plan

NCSS 5 lesson plan

NCSS 6 lesson plan

NCSS 7 lesson plan

NCSS 8 lesson plan

NCSS 9 lesson plan

NCSS 10 lesson plan

		3



		Principle #8

____The teacher intern understands and uses formal and informal assessment strategies, consistent with instructional goals, to evaluate and ensure the continuous intellectual, social, and physical development of the learner.


Key Concept:

Assessment, Evaluation

		Variety of Formal/Informal Assessment Strategies


Assessment Data Used in Lesson Planning/Adjustment


Evaluates Criteria and Feedback

		Authentic assessment system (e.g. rubrics, performance assessments)


Student journal entries used for assessment


Samples of teacher-made tests/quizzes/diagnostic tools


Collection of before/during/after samples showing student growth: Required (e.g., KWL charts, Writing portfolio samples, prior knowledge interview/lesson planning/analysis, Improvement in essay responses, primary source analysis, depth of processing in social studies, pre- and post-tests used to analyze instructional effectiveness)


Written comments on student work


Journal reflections on decisions based on assessment

		Early Explorers lesson plan

Yellow Journalism lesson plan

Comparing governments lesson plan

Cold War Notebook Evaluation

Civil Rights Test

		2



		Principle #9

____The teacher intern is a reflective practitioner who continually evaluates the effects of his or her choices and actions on others.


Key Concept:

Professional Growth and Praxis (activity based on reflection)

		Reflections on Teaching


Professional Growth

		Journal reflections


Evidence of personal goal setting and subsequent results


Classroom inquiry activities


Articles/books read and subsequent application of knowledge


Attendance at professional meetings and subsequent application


Active membership in professional organizations


Articles written or presentations to faculty

		Reasoning through Writing reflection

Student evaluation

Student evaluation

E-portfolio reflection

NCSS standards reflection

		3



		Principle #10

____The teacher intern fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.


Key Concept:

Community

		Participation in School/District Events and Projects


Sensitivity to Student Needs and Awareness of Community Resources


Respectful and Productive Communications with Families

		Evidence of participation in extracurricular activities


Participation in team meetings, department meetings, or faculty meetings at school sites


Evidence of communication with parents (e.g. newsletter, logs of phone calls)


Interactions with web mentor

		Attended team planning meetings


Assisted with the Spring Fling


Participated in Parent Teacher conferences


Participated in faculty meetings


Participated in Bullying Prevention program

		3



		ELECTRONIC PORTFOLIO DESIGN, CONSTRUCTION, AND PRESENTATION REQUIREMENTS



		Design and construction

____The design and construction of the electronic portfolio demonstrate technological competence.

		ISTE Standards


Virginia Technology Standards

		Opening page with clear overview of purpose and navigation links


Consistent site layout (evenness in depth of sections)


Legibility of text and font


Overall site balanced to navigate with clear connections to opening page


Clear captions and explanations that facilitate navigation and understanding of portfolio contents


Technology checklist

		I feel that the design of this page is very clear and easy to navigate, that the layout is consistent through everything. With my design each side of the site has been designed to look a little different, however each side has a consistent theme for each page. Also that the order of everything is very clear and streamlined. The display of the text with the font I have chosen is legibile. By keeping the sections highlighted that the user is in keeps the person oriented with where they are on the site.

		3



		Presentation

____Oral presentation to the M.A. Committee demonstrates communicative competence and reflects thorough preparation.

		  

		Accuracy in spelling and mechanics


Ease in navigation


Display of professional attitudes


Presentation Skills: Clarity, volume, eye contact, etc.

		I have tried to eliminate all spelling errors on the pages of my portfolio. However some of the documents contained in it might have errors contained in them. I feel that my site is very easy to navigate that it is a very linear purpose with everything laid out through that story. Hopefully the presentation will go well, I intend to have a balance between it being personal as well as professional.
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Table 3.1


 Summary of Criteria for Transition Points in the Undergraduate Programs

                                               

		

		Criterion

		Assessment Tool

		Standard



		Admission to teacher education



		Academic Achievement

		Texas Higher Education Assessment (THEA)

		Reading – 260; 



Writing –  220; 


Math – 230 


Overall GPA of 2.5 



		

		Content Knowledge

		Student Information System

		Successful completion of Core Curriculum (Applicant passed each core course)



		

		Content Knowledge

		Student Information System

		Minimum grade of C in all English and Mathematics courses in the university core curriculum



		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		

		

		



		Retention in teacher education

		Candidates perception of professional growth

		Self assessment pre and post professional preparation survey

		Monitor growth  



		

		Pedagogical Content Knowledge

		Monitoring of performance in CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 

		Minimum grade of C, and a minimum GPA of 2.5 in  the pedagogical content


classes



		

		

		

		



		Eligibility to student teach

		Teacher education preparedness

		Data from Admission to teacher education committee

		Prior admission to teacher education



		

		 GPA of 2.5

		Student Information System

		Cumulative GPA of 2.5 or better






		

		Pedagogical Content Knowledge

		Student Information System

		Completion CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 with a grade of C or higher and a GPA of 2.5



		

		Content Knowledge

		Student Information System

		Content Major GPA of 2.5 or better






		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		Appropriate dispositions

		Admission to teacher education committee 

		Successful performance on evaluation by admission to teacher education committee



		

		

		

		



		Eligibility to graduate




		Professional Preparation

		Student Information System

		Successful completion of student teaching with a minimum  grade of C, and GPA of 2.5



		

		Professional Preparation

		Student teacher evaluation by university supervisor and supervising teacher 

		Total average score of 2.5 in all areas 



		

		Appropriate dispositions

		Professional  Development  and Appraisal System (PDAS)

		Total average score of 2.5 in all areas 



		

		

		

		





Table 3.1.doc


Prairie View A&M University


Student Teaching/Internship and Field Experiences


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		Date: _______________


School:___________________________



		Class:______________  Time:__________


Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





Check the appropriate number.  


		4 = Excellent

		3 = Good

		2 = Fair

		1 = Poor 

		N = Not Applicable





		LESSON PLANNING CYCLE

		4

		3

		2

		1



		{}

		Focus

		

		

		

		



		{}

		Objective

		

		

		

		



		{}

		Purpose

		

		

		

		



		{]

		Explanation (Student Teaching Strategy)

		

		

		

		



		{}

		Models

		

		

		

		



		{}

		Checks Knowledge & Comprehension

		

		

		

		



		{}

		Monitors (Feedback, Adjustments)

		

		

		

		



		{}

		Guided Practice

		

		

		

		



		{}

		Checks for Mastery

		

		

		

		



		{}

		Reteaches

		

		

		

		



		{}

		Independent Practice

		

		

		

		



		{}

		Enrichment

		

		

		

		



		{}

		Closure (Assessment and Evaluation)
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Assessment #5: Candidate Effect on Student Learning


Cooperating Teacher’s Assessment


Description of Assessment.


This assessment, The Cooperating Teacher’s Assessment, is taken during the student teaching experience.  Candidates are evaluated by their cooperating teacher at the mid-point and at the conclusion of student teaching.  The Professional Development Appraisal System (PDAS) is the assessment tool.  The cooperating teacher evaluates candidates in eight domains:


1. Active, Successful Student Participation in the Learning Process


2. Learner-centered Instruction


3. Evaluation and Feedback on Student Progress


4. Management of Student Discipline, Instructional Strategies, Time/Materials


5. Professional Communication


6. Professional Development


7. Compliance with Policies, Operating Procedures and Requirements 


8. Improvement of All Students’ Academic Performance


Data from domains 2 and 3 are used to determine our candidates’ effect on student learning.


Alignment of Assessment with the NCSS Standards.


NCSS Standard III Observing, Documenting and Assessing to Support Young Specific NCSS Content Standards are addressed by four (out of five) of the Multiple-Choice Sub-areas on the TExES Social Studies Licensure Exam: History (1.2); Geography (1.3) Economics (1.7), Civics, Citizenship, and Government (1.6 and 1.10).  The sub-area History (1.2) is also addressed by the Constructed Response Assignment. For candidates who do not pass a sub-area, the scores can be interpreted as a measure of the candidate’s strengths or weaknesses in the major sub-areas tested. 


While the total number of Social Studies candidates (10) who have taken the TExES is too small for our  passing rate to be statistically significant, the performance of our candidates indicates that the interdepartmental structure and interdisciplinary curriculum of our program is providing good Social Studies content preparation. We will continue to carefully monitor our candidates' performance on the TExES.  We have asked the two candidates who already took the test to meet with us and students preparing to take the test in the future to discuss their experience.  Both students have indicated that they found the wording of multiple choice questions difficult and sometimes confusing.  The majority of Social Studies Education Program candidates are first generation to college students with little experience in taking standardized tests.  We plan to better incorporate test preparation into our courses and program. 
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HIST

						PRAIRIE VIEW A&M UNIVERSITY

						DIVISION OF SOCIAL WORK, BEHAVIORAL AND POLITICAL SCIENCES

						HISTORY DEGREE PLAN 2008-2009

								TEACHING CERTIFICATION

								Degree Plan beginning Fall 2008

				Student's Name														Catalog

						Advisor														Minor

																SID

						1.		COMMUNICATION														9 SCH

										MUST include 3 SCHs of speech

		Courses may not be used to satisfy multiple academic requirements.				Course No.						Course Name						SCH		Grade

						ENGL 1123						Freshman Composition I

						ENGL 1133						Freshman Composition II

						SPCH 1003						Fund of Speech Comm						3

						ENGL 1143						Technical Writing

						ENGL 2143						Advanced Composition

						2.		MATH														3 SCH

										or a course above the level of College Algebra

						Course No.						Course Name						SCH		Grade

						MATH 1113						College Algebra

						MATH 1123						Trigonometry

						MATH 1124						Calculus & Geometry I

						MATH 1153						Finite Math

						MATH 2003						Elementary Statistics

						MATH 2024						Calculus & Analytical Geometry II

						MATH 2034						Calculus & Analytical Geometry III

								OPTIONS

						MATH 1314						MATH 1442		MATH 2305		MATH 2414

						MATH 1316						MATH 2314		MATH 2312		MATH 2415

						MATH 1324						MATH 2313		MATH 2315		MATH 2413

						MATH 1342						MATH 2320		MATH 2316		MATH 2513

						MATH 1348						MATH 2318		MATH 2412

						3.		NATURAL SCIENCES														6 SCH

								(Two semesters of science in Chemistry, Physics, Physical Science, Biology

								or a combination of 3 semester hours each from any two of the  science options.

								Six (6) semester hours of sequential courses in Biology, Science, or Geology.

						Course No.						Course Name						SCH		Grade

						BIOL 1113						College Biology

						BIOL 1123						College Biology

						CHEM 1023						General Inorganic Chemistry II

						CHEM 1053						Introduction to General Chemistry

						CHEM 1063						Organic Chemistry

						PHSC 1123						Physical Science I

						PHSC 2123						Physical Science II

						PHYS 2113						General Physics I

						PHYS 2123						General Physics II

						PHYS 2513						University Physics I

						PHYS 2523						University Physics II

						4.		Humanities and Visual and Performing Arts														6 SCH

								Humanities Options 0-3 SCH

						Course No.						Course Name						SCH		Grade

						DRAM 2213						Afro American Theatre I

						DRAM 2223						Afro American Theatre II

						ENGL 2153						Introduction to Literature

						ENGL 2263						English Literature I

						ENGL 2273						English Literature II

						FINA 2103						Personal Financial Management 
and Planning

						MGMT 2203						Leadership and Ethics in Business

						MUSC 1223						Fundamentals of Music

						MUSC 2333						Afro American Music

						PHIL 2013						Introduction to Philosophy

						PHIL 2023						Ethics

								Visual and Performing Arts Options 3-6 SCH

						Course No.						Course Name						SCH		Grade

						ARCH 1253						Arch Design I

						ARCH 2233						History of Arch I

						ARCH 2243						History of Arch II

						ARTS 1203						Introduction to Visual Arts

						ARTS 2223						History of Art I

						ARTS 2233						History of Art II

						ARTS 2283						Afro-American Art

						DRAM 1103						Introduction to Theater

						DRAM 2113						Theatre History I

						DRAM 2123						Theatre History II

						DESN 1123						Design I

						DESN 2113						Design Illustration

						MUSC 1313						Music in Contemporary Life

						MUSC 1213						Fundamentals of Music

						5.		Social and Behavioral Sciences								to include 6 hrs HIST,						15 SCH

								6 hrs of POSC and 3 hrs Other Behavioral or Social Science

								History 6 SCH

						Course No.						Course Name						SCH		Grade

						HIST 1313						U.S. to 1876						3

						HIST 1323						U.S. 1876 to Present						3

								Political Science - 6 SCH

						Course No.						Course Name						SCH		Grade

						POSC 1113						American Government I						3

						POSC 1123						American Government II						3

								***********				Social and Behavioral Sciences

												continued on next page

								Other Behavioral or Social Science - 3 SCH														3 SCH

				- continued -

						Course No.						Course Name						SCH		Grade

						CRJS 1123						Crime in America

						CRJS 1133						Principles of Criminal Justice

						CRJS 1223						Prevention and Control

						ECON 2123						Principles of Macroeconomics

						GEOG 2633						Cultural Geography

						HDFM 2513						Childhood Disorders

						HDFM 2533						Contemporary Family in Cross
Cultural Prospective

						HDFM 2553						Human Development

						PSYC 1113						General Psychology

						PSYC 2213						Mental Hygiene

						PSYC 2323						Child Psychology

						PSYC 2413						Fundamentals of Statistics I

						PSYC 2513						Psychology of Personality

						SOCG 1013						General Sociology

						SOCG 2003						Minorities in American Society

						SOCG 2013						The Family

						6.		Computing														3 SCH

						Course No.						Course Name						SCH		Grade

						ARCH 1273						Introduction to Multimedia Computing

						COMP 1003						Introduction to Computer Education

						COMP 1013						Introduction to Computer Science

						COMP 1143						C++ Programming Language

						COMP 1213						Computer Science I

						CPET 1013						Computer Application to
Engineering Technology I

						ELEG 1043						Computer Applications to 
Engineering														`

						MISY 1013						Intro to Management Information 
Systems

						MISY 2153						Structured Programming

																				TOTAL		42 SCH

								Foreign Language Requirements														6 SCH

								(in one language)

						Course No.						Course Name						SCH		Grade

						SPAN 1013
OR FREN 1013						Elem Spanish I / French						3

						SPAN 1023
OR FREN 1023						Elem Spanish II / French						3

				**HIST Major Requirements**

						Students majoring in history must earn a minimum grade of "C" in both

						major and minor courses.																36 SCH

				18 hrs. Major Requirements

						Course No.						Course Name						SCH		Grade

						HIST 1813						World Civilization to 1500						3

						HIST 1823						world Civilization since 1500						3

						HIST 3913						Amer Historiography						3

						HIST 4213						African American History to 1865						3

						HIST 4223						African American History 1865-Present						3

						HIST 4903						Research						3

				and 18 hrs. History electives

						Course No.						Course Name						SCH		Grade

						HIST 1333						History of Texas

						HIST 2313						The US 1492 to 1837

						HIST 2323						The US 1837 - 1898

						HIST 2413						Pre-Colonial African History

						HIST 2423						Post-Colonial African History

						HIST 2613						African History																								**DOUBLE MAJORS are requried to complete Support Area 
and Unrestricted Electives for BOTH majors.

						HIST 3223						Women in History

						HIST 3323						Contemporary United States

						HIST 4313						Foreign Relations

						HIST 4323						DIP HIST of the US

								Support Area Requirements														12 SCH

						Course No.						Course Name						SCH		Grade

						ECON 2113						PRIN MICROECONOMICS 						3

						ENGL 3233 OR						AMER LIT TO 1865 						3

						ENGL 3243						AMER LIT AFTER 1865 

						GEOG 1113						INTRO TO GEOGRAPHY 						3

						POSC 2000 Level												3

						or above

				CUIN courses leadng to teacher certification . . . . . . .																		18 SCH

								Unrestricted Electives . . .						. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .								6 SCH

						Course No.						Course Name						SCH		Grade

								Total Degree Requirements														120 SCH

						Minor Field Requirements. . . .								. . . . . . . . . . .		. . . . . . . . . . . . . . . . . .						18 SCH

						(When the program area is taken as a Minor in another degree program)

						HIST, 1813, 1823, 2313, 4903, AND 6 semester hours selected from the advanced

						course options.
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POSC

						PRAIRIE VIEW A&M UNIVERSITY

						DIVISION OF SOCIAL WORK, BEHAVIORAL AND POLITICAL SCIENCES

						POLITICAL SCIENCE DEGREE PLAN 2008-2009

								TEACHING CERTIFICATION

								Degree Plan beginning Fall 2008

				Student's Name														Catalog

						Advisor														Minor

																SID

								1.		COMMUNICATION														9 SCH

												MUST include 3 SCHs of speech

		Courses may not be used to satisfy multiple academic requirements.						Course No.						Course Name						SCH		Grade

								ENGL 1123						Freshman Composition I

								ENGL 1133						Freshman Composition II

								SPCH 1003						Fund of Speech Comm						3

								ENGL 1143						Technical Writing

								2.		MATH														3 SCH

												or a course above the level of College Algebra

								Course No.						Course Name						SCH		Grade

								MATH 1113						College Algebra

								MATH 1123						Trigonometry

								MATH 1124						Calculus & Geometry I

								MATH 1153						Finite Math

								MATH 2003						Elementary Statistics

								MATH 2024						Calculus & Analytical Geometry II

								MATH 2034						Calculus & Analytical Geometry III

										OPTIONS

								MATH 1314						MATH 1442		MATH 2305		MATH 2414

								MATH 1316						MATH 2314		MATH 2312		MATH 2415

								MATH 1324						MATH 2313		MATH 2315		MATH 2413

								MATH 1342						MATH 2320		MATH 2316		MATH 2513

								MATH 1348						MATH 2318		MATH 2412

																								6 SCH

								3.		NATURAL SCIENCES

										(Two semesters of science in Chemistry, Physics, Physical Science, Biology

										or a combination of 3 semester hours each from any two of the  science options.

										Six (6) semester hours of sequential courses in Biology, Science, or Geology.

								Course No.						Course Name						SCH		Grade

								BIOL 1113						College Biology

								BIOL 1123						College Biology

								CHEM 1013						General Inorganic Chemistry I

								CHEM 1023						General Inorganic Chemistry II

								CHEM 1053						Introduction to General Chemistry

								CHEM 1063						Organic Chemistry

								PHSC 1123						Physical Science I

								PHSC 2123						Physical Science II

								PHYS 2113						General Physics I

								PHYS 2123						General Physics II

								PHYS 2513						University Physics I

																								6 SCH

								4.		Humanities and Visual and Performing Arts

										Humanities Options 0-3 SCH

								Course No.						Course Name						SCH		Grade

								DRAM 2213						Afro American Theatre I

								DRAM 2223						Afro American Theatre II

								ENGL 2153						Introduction to Literature

								ENGL 2263						English Literature I

								ENGL 2273						English Literature II

								FINA 2103						Personal Financial Management 
and Planning

								MGMT 2203						Leadership and Ethics in Business

								MUSC 1223						Fundamentals of Music

								MUSC 2333						Afro American Music

								PHIL 2013						Introduction to Philosophy

								PHIL 2023						Ethics

										Visual and Performing Arts Options 3-6 SCH

								Course No.						Course Name						SCH		Grade

								ARCH 1253						Arch Design I

								ARCH 2233						History of Arch I

								ARCH 2243						History of Arch II

								ARTS 1203						Introduction to Visual Arts

								ARTS 2223						History of Art I

								ARTS 2233						History of Art II

								ARTS 2283						Afro-American Art

								DRAM 1103						Introduction to Theater

								DRAM 2113						Theatre History I

								DRAM 2123						Theatre History II

								DESN 1123						Design I

								DESN 2113						Design Illustration

								MUSC 1313						Music in Contemporary Life

								MUSC 1213						Fundamentals of Music

																								15 SCH

								5.		Social and Behavioral Sciences      -								to include 6 hrs HIST,

										6 hrs of POSC and 3 hrs Other Behavioral or Social Science

										History 6 SCH

								Course No.						Course Name						SCH		Grade

								HIST 1313						U.S. to 1876						3

								HIST 1323						U.S. 1876 to Present						3

										Political Science - 6 SCH

								Course No.						Course Name						SCH		Grade

								POSC 1113						American Government I						3

								POSC 1123						American Government II						3

										***********				Social and Behavioral Sciences

														continued on next page

																								3 SCH

		5.		- continued -						Other Behavioral or Social Science

								Course No.						Course Name						SCH		Grade

								CRJS 1123						Crime in America

								CRJS 1133						Principles of Criminal Justice

								CRJS 1223						Prevention and Control

								GEOG 2633						Cultural Geography

								HIST 1813						Survey of Civilization to 1500

								HIST 1823						Survey of Civilization 1500 to present

								HDFM 2513						Childhood Disorders

								HDFM 2533						Contemporary Family in Cross
Cultural Prospective

								HDFM 2553						Human Development

								POSC 2213						Blacks in American Political System

								POSC 2503						Introduction to Global Issues

								PSYC 1113						General Psychology

								PSYC 2213						Mental Hygiene

								PSYC 2323						Child Psychology

								PSYC 2413						Fundamentals of Statistics I

								PSYC 2513						Psychology of Personality

								SOCG 1013						General Sociology

								SOCG 2003						Minorities in American Society

								SOCG 2013						The Family

																								3 SCH

								6.		Computing

								Course No.						Course Name						SCH		Grade

								ARCH 1273						Introduction to Multimedia Computing

								COMP 1003						Introduction to Computer Education

								COMP 1013						Introduction to Computer Science

								COMP 1143						C++ Programming Language

								COMP 1213						Computer Science I

								CPET 1013						Computer Application to
Engineering Technology I

								ELEG 1043						Computer Applications to 
Engineering

								MISY 1013						Intro to Management Information 
Systems

								MISY 2153						Structured Programming										42 SCH

																						TOTAL

																								6 SCH

										Foreign Language Requirements

										(in one language)

								Course No.						Course Name						SCH		Grade

								SPAN 1013 OR
FREN 1013						Elem Spanish I / French						3

								SPAN 1023 OR
FREN 1023						Elem Spanish II / French						3

						**POSC Major Requirements**																		Fall 08

						Students majoring in political science must earn a minimum grade of "C" in both

						major and minor courses.

																								33 SCH

						15 hrs.

								Course No.						Course Name						SCH		Grade

								POSC 2123						Public Administration						3

								POSC 2133						Intro to Political Science						3

								POSC 2413						Intro to Research in Political Science						3

								POSC 3543						International Politics						3

								POSC 4113						American Constitutional Law						3

						and 18 hrs Political Science electives

								Course No.						Course Name						SCH		Grade

								POSC 2113						Political Parties

								POSC 2213						Blacks and the American Political System

								POSC 2503						Introduction to Global Issues

								POSC 2523						Introduction to Third World Studies

								POSC 3123						Modern Political Theory

								POSC 3213						Introduction to Public Policy Analysis

								POSC 3513						Comparative Politics

								POSC 3523						Comparative Politics of Developing States

								POSC 3533						U.S. Foreign Policy

								POSC 3553						Introduction to African Politics

								POSC 3563						African Women in Development

								POSC 4103						Urban Government and Politics

								POSC 4123						The Constitution and Private Rights

								POSC 4133						The Presidency

								POSC 4143						The Legislative Process

								POSC 4153						Internship in Political Science

								POSC 4163						U.S.-African Relations

								POSC 4173						Intn'l Dimensions of African Political Economy

								POSC 4213						Seminar in Political Science

								POSC 4223						Seminar in African Studies

																								12 SCH

										Support Area Requirements

								Course No.						Course Name						SCH		Grade

								ECON 2113						PRIN MICROECONOMICS 						3

								ENGL 2143						ADVANCED COMPOSITION						3

								GEOG 1113						INTRO TO GEOGRAPHY 						3

								PSYC 2613						STATISTICS FOR PSYCHOLOGY I						3

						CUIN courses leadng to teacher certification . . . . . . .																		18 SCH

										Unrestricted Electives						. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .								9 SCH

								Course No.						Course Name						SCH		Grade

								Total Degree Requirements																120 SCH

						Minor Field Requirements . . . . . . . . .										. . . . . . . . . . . . . .. . . . . . . .						24 SCH

						(When the program area is taken as a Minor in another degree program)

						POSC 2123, 2133, 2413, 3543, 4113 and 9 semester hours of Political Sciences electives
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PRAIRIE VIEW A&M UNIVERSITY


DIVISION OF SOCIAL WORK, BEHAVIORAL AND Political sciences

PROGRAM ASSESSMENT PLAN


FOR POLITICAL SCIENCE

Program:

Bachelor’s of Arts.


Mission Statement:

The Political Science Program has a mission of providing students with the knowledge and training necessary for personal, academic and professional development in a friendly, diverse educational environment. The curriculum is designed to help students develop their reasoning and analytical skills and improve their competence in oral and written communications. The program targets both undergraduate majors in Political Science in order to hone their specific skills in politics and government but also targets all other undergraduate students who must fulfill six hours of general education in American and Texas Government. 

Vision Statement:

The vision for the Political Science Program is to become one of the top programs recognized nationally among historically black colleges and universities (HBCU) that is able to attract quality students and place its graduates in law schools and other post-graduate programs at major research institutions throughout the nation.

Values Statement:


Integrity, honesty, respect, community, inclusiveness, diversity, leadership, relevance, equal opportunity, social responsibility and commitment to excellence are the core values that hold our program together and guide our conduct, performance and decisions.

Relationship of the Program Mission, the Program Vision and the Program Values to the University’s Mission and Core Values:


The program plays a vital role in the University’s mission by providing teaching, research and services designed to respond to the needs and aspirations of individuals, families, organizations, agencies, schools and communities in the urban and rural parts of the Texas Gulf Coast region and the Northwest Houston Corridor.  The program supports the commitment of the University to provide equal educational opportunity to increasing numbers of persons from underserved and underrepresented populations residing primarily among the economically and socially bypassed in society.  Furthermore, the program is committed to providing courses that are designed to prepare all graduates to compete successfully in graduate and professional schools as well as in the globally competitive labor force. 

Program Goals:

The fundamental goal of the program is to provide students with the theoretical underpinnings and analytical tools required to research and understand political issues and governmental processes. In addition to providing support courses for all undergraduate students at PVAMU, the Program also strives to achieve other pivotal goals, including: 


· Preparing students for law, graduate or other professional schools by exposing them to a variety of concepts, theories and methodologies used in the study of Political Science;


· Training students for careers in government, law, education, journalism, urban planning, international affairs, business and many other fields on which public policy has an impact; and


· Helping students develop a sustained interest in the day-to-day activities of governmental institutions and processes as well as in events and issues that occur at the local, state, national and international levels. 


Work on accomplishing these objectives occurs in the classroom, in the library, on the internet and through various extracurricular activities and other forms of practical learning experiences, such as internships. 

Student Learning Outcomes:

Outcome 1: 
Political Science graduates should know basic analytical concepts used to 


assemble, organize and evaluate discipline-relevant evidence.


Outcome 2: 
Political Science graduates should demonstrate significant knowledge of 


major social, political and historical events in domestic and world affairs.


Outcome 3: 
Political Science graduates should know how to write and speak clearly and 


persuasively about political institutions, issues and processes.


Outcome 4: 
Political Science graduates should be able to conduct basic research on 

political and governmental issues using multiple sources, synthesize and interpret disparate research data in creative and innovative ways and provide accurate reference citations. 

Outcome 5: 
Political Science graduates should be aware of both change and continuity in 



political processes and institutions and display a sense of informed 



perspective on competing schools of thought regarding government and 



politics.

Measures for Student Learning Outcomes:


The Political Science Program uses four key measures in assessing Learning Outcomes:


1. Common Exams – Survey Courses.  The Pre-test is administered at the beginning of each survey course and the Post-test (consisting of the same questions) is administered at the end of the course.     


2. Common Exams – Political Science Majors.  The Pre-test is administered during the first semester of the student’s sophomore year.  The Post-test (consisting of the same questions) is administered in the student’s final semester before graduation. For those students who change their major to Political Science after the sophomore year, the Pre-test is administered in the same semester that the student officially declares Political Science as their major.  

3. Research Portfolio.  The research portfolio will consist of two [OR THREE?] term papers the student has written for courses at the 3000 – level or higher. 

4. Exit Interviews.  The exit interviews are conducted with graduating seniors during the final semester before graduation.

Common Exams – Survey Courses (Pre- and Post- tests)

These tests consist of 25 multiple choice questions covering a core of knowledge in the courses in which they are administered.  The questions are compiled by all members of the Political Science Program and represent the program’s opinion as to the common core of shared knowledge that students should possess by the time they complete the course.  The justification for the pre/post-tests is directly related to the fact that the Texas state legislature requires that all students must take six hours of Political Science and/or Government in fulfilling core curriculum requirements.  Students fulfill this requirement by taking POSC 1113, American Government I and POSC 1123, American Government II, which is also where the pre/post-tests will be administered. Thus, it is necessary to ensure that these courses introduce our students to the common core of American Government (which, incidentally, also includes a Texas Government component).  

Common Exams – POLITICAL SCIENCE MAJORS (Pre- and post- tests)

These tests consist of 25 multiple-choice questions covering a core of Political Science knowledge in American and World Affairs.  These questions are compiled by members of the Political Science Program and represent the Program’s opinion as to the common core of shared knowledge that majors should possess by the time they graduate.  This test is based on the program’s four required core courses: POSC 2133 Introduction to Political Science, POSC 2413 Introduction to Research in Political Science, POSC 3543 International Politics and POSC 4113 Constitutional Law.

Research Portfolio

To further assess the effectiveness of our program beyond the testing of memorized facts, the members of the Political Science Program believe it is important that students know where to go to get information and how to interpret order to obtain a sense of how politics, government and political scientists work. As such, research portfolios will help assess students’ understanding in this regard.

Students are required to produce original research projects, based on primary and secondary sources and demonstrate mastery of the subject matter, the discipline’s methods of analysis, interpretation and synthesis of research. 

Once students submit a research portfolio, the Program shall review it and rate it based on a five-point scale:  5 = excellent; 4 = above average; 3 = average; 2 = barely adequate; and 1 = unacceptable.  Each paper is evaluated according to the following:

· Organization: Does the paper follow a clear outline?  Is a thesis statement contained in the paper’s opening paragraphs? Does each paragraph have a clearly stated topic sentence?  Do following sentences in the paragraph support or develop the topic sentence?  Are there logical transitions within and between paragraphs?


· Writing:  Does the paper demonstrate mastery of standard written English in terms of sentence structure, grammar, punctuation, spelling, etc?  Does the paper contain a properly formatted bibliography and reference citations? Does the paper demonstrate quality research, including exotic sources other than encyclopedias and magazines? 


· Content: Is the thesis properly developed, defended and sustained? Does the paper address the fundamental components of the topic under consideration?  Does it include relevant information that demonstrates a deep level of engagement with the subject matter?  Has the paper addressed competing and contradictory positions on the topic?  Is the paper analytical and comprehensive in its treatment of the topic?  Are the conclusions based on logical and cogent analysis?

Exit Interviews

Political Science majors undergo a thirty-minute exit interview at the end of their final semester.  They are informed that the interview is intended to help faculty members assess the Political Science Program and develop better ways to serve its majors.  Compliance with this requirement is not enforced—students cannot be prevented from graduating for not completing the exit interview—so the voluntary nature of this procedure will undoubtedly skew the results.  The following questions are considered standard questions and will be included as part of all interviews:

1. Why did you declare a Political Science major?

2. What aspect[s] of this major did you find the most enjoyable/useful?

3. What aspect[s] of this major did you find the least enjoyable/useful?

4. What did you think of the language requirement?

5. What was your minor and why did you choose it?

6. Did you participate in any extra-curricular activities within the division or program?  If so, which and what did you think of them?  If no, why not?

7. What are your immediate post-graduation plans?

8. What are your long-range post-graduation plans?

9. How could the Political Science major be improved?

10. How could advising be improved?

Cycle for Reporting the Measures for Outcome Objectives:


Data used for measuring outcome objectives will be collected in fall and spring semesters according to the criteria above.  A detailed report based on the data will be written at the end of the academic year and submitted to the Division Head on May 31 of each year.
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PRAIRIE VIEW A&M UNIVERSITY


DIVISION OF SOCIAL WORK, BEHAVIORAL, AND Political sciences

(History)


PROGRAM ASSESSMENT PLAN

Program: B.A. 


Mission Statement:


The history program is committed to providing effective instruction and advisement for undergraduate students, to providing appropriate academic services to the University and the community, and to supporting faculty research and publications, in accordance with the University’s mission and core values.  The program offers one degree: B.A. (U.S. History, with an emphasis in African American history).  The program prepares students for admittance into graduate programs at leading history universities and for employment in jobs related to the academic field of history, especially in public education.  In addition, the department offers courses for disciplinary focus areas for education majors, interdisciplinary minors, and liberal arts majors. 

Vision Statement:

The vision for the history program is to become one of the top ten programs nationally among historically black colleges and universities (HBCU) that is able to attract quality students and place our graduates in M.A. and Ph.D. programs at major research institutions throughout the nation.

Values Statement:

Integrity, respect, community, inclusiveness, diversity, leadership, relevance, social responsibility and excellence are the core values that hold our program together and guides our conduct, performance, and decisions.

Relationship of the Program Mission, the Program Vision, and the Program Values to the University’s Mission and Core Values:


The program plays a vital role in the University’s mission to provide services designed to respond to the needs and aspirations of individual families, organizations, agencies, schools, and communities (both rural and urban) in the Texas Gulf Coast region and in the Northwest Houston Corridor.  The program supports the commitment of the University to provide equal educational opportunity to increasing numbers of persons from underserved and underrepresented populations residing primarily among the economically and socially bypassed in society.  Furthermore, the program is committed to providing courses that are designed to prepare all graduates to compete successfully in graduate and professional schools as well as in the labor force. 

Program Goals:

The history program provides its students with:


1. A common core of shared historical knowledge;


2. A mastery of the discipline’s methods of analysis, interpretation, and synthesis of historical research;


3. A familiarity with major schools of historical thought (historiography);


4. The skills and knowledge to successfully enter and complete graduate programs at  leading universities;


5. The skills and knowledge to successfully teach in the public school environment.

6. The opportunities to evaluate, comprehend, and analyze the development of cultural, economic, social, and political institutions in the United States.


7. The understanding that historical knowledge can aid them in developing a greater understanding of modern-day issues and problems that confronts their generation.


Work on accomplishing these objectives is carried out in the classroom, in the library, on the internet, and through various forms of practical learning experiences.


Student Learning Outcomes:

1. History graduates should know basic analytic concepts that help historians assemble, organize, and interpret evidence.

2. History graduates should demonstrate significant knowledge of major events and trends in their area of concentration.

3. History graduates should be able to write and speak clearly and persuasively about historical themes.

4. History graduates should be able to conduct basic historical research in primary source materials, provide original interpretation of sources, and provide accurate referencing for all sources.

5. History graduates should be aware of the contrasts between peoples of different times and places and display a sense of informed perspective and chronology.

Measures for Student Learning Outcomes:


The History Program uses four key measures in assessing student Learning Outcomes:


1. Common Exams – Survey Courses.  The common course exams constitute a Pre-test and Post-test.  The Pre-test is administered at the beginning of each survey course and the Post-test (consisting of the same questions) is administered at the end of the course.  These exams are administered in the following courses: HIST 1313: U. S. to 1877, HIST 1323: U.S. from 1877 to Present, HIST 1813: World Civilization to 1500; HIST 1823: World Civilization since 1500.  


2. Common Exams – History Majors.  The common course exams for history majors constitute a Pre-test and Post-test.  These exams are administered to all history majors.  The Pre-test exam is administered during the first semester of the student’s sophomore year.  For those students who change their major to history after the sophomore year, the Pre-test is administered in the same semester that the student officially declares history as their major.  The Post-test (consisting of the same questions) is administered in the student’s final semester before graduation.

3. Research Portfolio.  The research portfolio is comprised of the term papers written in both HIST 3913: American Historiography and HIST 4903: Senior Seminar.  

4. Exit Interviews.  The exit interviews are conducted with graduating seniors during the final semester before graduation.

Common Exams – Survey Courses (Pre- and Post- tests)

These tests consist of twenty-five multiple choice questions covering a core of historical knowledge in the courses in which they are administered.  The questions are compiled by all members of the History Program and represent the program’s opinion as to the common core of shared historical knowledge that students should possess by the time they complete the course.  The justification for the Pre- and Post- tests is directly related to the fact that the state legislature requires that all students must take six hours of history in fulfillment of the 42 semester hours of the core curriculum requirements.  Most students will fulfill this requirement by taking the HIST 1313 and HIST 1323 courses.  Thus, it is necessary to ensure that these courses introduce our students to the common core of shared historical knowledge of United States history.  Because the program requires that all history majors take HIST 1813 and HIST 1823, the faculty deems it necessary that they assess student outcomes in these course to ensure that students are introduced to the common core of shared knowledge of the history of World Civilization.


Common Exams – History Majors (Pre- and post- tests)

These tests consist of fifty multiple-choice questions covering a core of historical knowledge in United States, African, and World history, with more emphasis placed on United States history.  These questions are compiled by all members of the History Program and represent the Program’s opinion as to the common core of shared historical knowledge that majors should possess by the time that they graduate.


Research Portfolio

In an effort to further assess the effectiveness of our program beyond the testing of memorized facts (which is what the Pre- and Post- tests basically ask), the members of the History Program believe it is important that students have a sense of how history and historians work, where to go to get information, and how to interpret and use that information once it is obtained.  The research portfolios are a better assessment of students’ understanding of the historian’s craft.

The students in both HIST 3913: American Historiography and HIST 4903: Senior Seminar are required to produce original research projects, based on primary and secondary sources, to develop mastery of the discipline’s methods of analysis, interpretation, and synthesis of historical research and familiarity with the major schools of historiography.  The professor assigns a general theme, and the students select specific topics related to it and identify the relevant sources.  Once students complete their research project, the Program reviews the finished papers and rates them on a five-point scale:  5 = excellent; 4 = above average; 3 = average; 2 = barely adequate; and 1 = unacceptable.  Each paper is rated according to the following rubric:

· Quality of writing – Is the paper clearly written?  Is the paper logical?  Is the paper stylistically correct?  Is the paper well organized?  Does the student adequately defend his/her thesis?

· Technical skills – Does the paper use the proper format?  Are citations and reference notes in accord with current academic practices in the field of history?  Does the paper contain an adequate bibliography?


· Historiography – Does the paper discuss issues of historical interpretation?  Did the student put his/her work into historical context?


· Historical method – Does the student understand the uses of chronology?  Does the student understand how historians use evidence to support a thesis?  Does the student illustrate a sufficient grasp of historical causation?


Exit Interviews

History majors undergo a thirty-minute exit interview at the end of their final semester.  They are informed that the interview is intended to help faculty members assess the History Program and develop better ways to serve its majors.  Compliance with this requirement is not enforced—students cannot be prevented from graduating for not completing the exit interview—so the voluntary nature of this procedure will undoubtedly skew the results.  The following questions are considered standard questions and will be included as part of all interviews:

1. Why did you declare a history major?


2. What aspect[s] of the history major did you find the most enjoyable/useful?


3. What aspect[s] of the history major did you find the least enjoyable/useful?


4. What did you think of the language requirement?


5. What was your minor and why did you choose it?


6. Did you participate in any extra-curricular activities within the department?  If so, which, and what did you think of them?  If no, why not?

7. What are your immediate post-graduation plans?


8. What are your long-range post-graduation plans?


9. How could the history major be improved?


10. How could advising be improved?

Cycle for Reporting the Measures for Outcome Objectives:


Data used for measuring outcome objectives will be collected throughout the fall and spring semesters according to the written criteria above.  A detailed report based on the collected data will be written at the end of the academic year and submitted to the Division Head on May 1 of each year.
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Data from licensure tests of content knowledge. 


One of the assessments used to determine if a student is prepared to enter the teaching profession is the Texas Examinations of Educator Standards (TEXES) Pedagogy & Professional Responsibilities 8-12.  This test was created to assure that educators certified by the state of Texas would have the background, knowledge and abilities need to help all students progress academically in a supportive environment that recognizes the needs and preferences of individual learners. The state agencies tasked with creation of these examinations have the resources and expertise to develop a valid test that is able to reliably measure whether or not students have achieved the specific learning objectives required in Texas public schools. One change related to the use of the TEXES is the timing; candidates in the past have been given seminar and workshops designed to support their success on these exams, but the practice was to advise students to take both the pedagogy and the subject matter tests after they completed student teaching.  However, we now advise candidates to take the exams during their professional education courses (CUINs) because we feel that they can get more specific support from these instructors over a longer period of time, and because it removes some of the testing anxiety experienced by many candidates when their careers as professional educator depend on their test performance.


The state agencies tasked with creation of these examinations have the resources and expertise to develop a valid test that is able to reliably measure whether or not students have achieved the specific learning objectives required in Texas public schools.


This assessment aligns with Standards 3.1 & 3.2 in Section II.


According to the data for 2004-2007, all history students who took the TExES Pedagogy & Professional Responsibilities 8-12 examination passed the exam. This calculates to a 100% passing rate and suggests that our students are well prepared to carry out their duties as classroom teachers.


For student scores on the TExES Pedagogy & Professional Responsibilities 8-12, see ATTACHMENT C.


ATTACHMENT  C

Candidate Scores on the TExES Pedagogy & Professional Responsibilities 8-12 Examination

		Candidate

		Domain 1

		Domain 2

		Domain 3

		Domain 4

		Total

		Pass/Fail

		Date



		Student 1

		258

		198

		275

		265

		256

		Pass

		2/26/2005



		Student 2

		258

		215

		242

		242

		243

		Pass

		2/26/2005



		Student 3

		267

		265

		258

		265

		263

		Pass

		2/26/2005



		Student 4

		242

		248

		283

		254

		258

		Pass

		2/26/2005



		Student 5

		236

		267

		268

		256

		255

		Pass

		2/18/2006



		Student 6

		267

		265

		250

		288

		266

		Pass

		4/8/2006





Explanation of Scores:


		Domain No.

		Domain Title

		Approx. Percent of Test

		Typical Number of Scorable Multiple-Choice Items



		1

		Designing Instruction and Assessment to Promote Student Learning

		31

		25



		2

		Creating a Positive, Productive Classroom Environment

		15

		12



		3

		Implementing Effective, Responsive Instruction and Assessment

		31

		25



		4

		Fulfilling Professional Roles and Responsibilities

		23

		18





Scoring:


Results are reported as scaled scores in a range from 100 to 300, with a passing score of 240. The total test score is based on an examinee’s performance on the entire test. Domain and competency performance information, which is provided on the Examinee Score Report, is based on an examinee’s performance on each domain and each competency.

Data from licensure tests of content knowledge


 SEQ CHAPTER \h \r 1PRAIRIE VIEW A&M UNIVERSITY

STUDENT TEACHING AND FIELD EXPERIENCES

Proficiencies for Teachers  - (Learner Centered)


(Mid-Point and Final Evaluation)


(used primarily for the cooperating teacher)


Student Teacher _________________________________
Cooperating Teacher_______________________________


School District __________________________________
Semester ______________________
Year________


School ________________________________________
Date of Evaluation ________________________________


Subject/Grade __________________________________


Date Mid-Point _________________________________
Date Final Point __________________________________

Directions: Circle the appropriate number      4=Excellent    3=Good      2=Fair       1=Poor       N=Non Applicable

		

		LEARNER CENTERED KNOWLEDGE

		4

		3

		2

		1

		N



		1

		Exhibits strong working knowledge of subject matter

		

		

		

		

		



		2

		Exhibits current knowledge in content area

		

		

		

		

		



		3

		Understands the pedagogy of the discipline

		

		

		

		

		



		4

		Organizes topics for practical application

		

		

		

		

		



		5

		Integrates other disciplines into instruction

		

		

		

		

		



		6

		Plans instruction in authentic contexts

		

		

		

		

		



		7

		Integrates technological resources into instruction

		

		

		

		

		



		

		LEARNER CENTERED INSTRUCTION

		4

		3

		2

		1

		N



		1

		Varies mode of instruction

		

		

		

		

		



		2

		Uses Individual and group activities

		

		

		

		

		



		3

		Selects appropriate pace

		

		

		

		

		



		4

		Links new ideas to familiar ideas

		

		

		

		

		



		5

		Makes connections to student experiences

		

		

		

		

		



		6

		Involves  students in planning

		

		

		

		

		



		7

		Frequently checks for understanding


		

		

		

		

		



		8

		Re-teaches when necessary

		

		

		

		

		



		9

		Relates instruction to current happenings

		

		

		

		

		



		10

		Adapts instruction to emerging needs

		

		

		

		

		



		11

		Involves all students in class activities




		

		

		

		

		



		12

		Engages all students in critical and creative thinking

		

		

		

		

		



		13

		Provides opportunities for student/teacher reflections


		

		

		

		

		



		14

		Provides opportunities for problem solving

		

		

		

		

		



		15

		Uses thematic units when appropriate

		

		

		

		

		



		16

		Uses technology to enhance instruction

		

		

		

		

		



		17

		Promotes appreciation of learning as a lifelong process
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Student Teacher Evaluation Form






                    

		

		EQUITY IN EXCELLENCE FOR ALL LEARNERS

		4

		3

		2

		1

		N



		 1

		Models and encourages appreciation for students' diversity.

		

		

		

		

		



		 2

		Delivers instruction appropriate to diverse cultures and populations.

		

		

		

		

		



		 3

		Delivers instruction appropriate to diverse learning styles.

		

		

		

		

		



		 4

		Delivers instruction appropriate to diverse back-ground experiences, interests, and needs.

		

		

		

		

		



		 5

		Applies or links curriculum content to community cultures.

		

		

		

		

		



		 6

		Uses culturally diverse examples in classroom (e.g., bulletin boards, etc.)

		

		

		

		

		



		 7

		Integrates subject matter from different cultures into course content.

		

		

		

		

		



		 8

		Establishes climate in which learners work collaboratively  in diverse groups.

		

		

		

		

		





		

		LEARNER CENTERED COMMUNICATION

		4

		3

		2

		1

		N



		 1

		Demonstrates effective verbal communication skills.

		

		

		

		

		



		 2

		Demonstrates effective nonverbal communication skills.

		

		

		

		

		



		 3

		Uses media effectively.

		

		

		

		

		



		 4

		Expresses views clearly.

		

		

		

		

		



		 5

		Establishes climate which supports risk taking and/or innovative problem solving.

		

		

		

		

		



		 6

		Fosters climate of respect/acceptance of others' ideas.

		

		

		

		

		



		 7

		Establishes an environment conducive to collaborative learning.

		

		

		

		

		



		 8

		Incorporates questioning techniques that elicit different levels of thinking.

		

		

		

		

		



		 9

		Uses technology as a resource for building communication skills.

		

		

		

		

		



		10

		Gives multimedia presentations.

		

		

		

		

		



		11

		Communicates effectively as an advocate for each learner.

		

		

		

		

		



		12

		Uses correct grammar in writing and speaking.
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Student Teacher Evaluation Form






                     

		

		LEARNER CENTERED PROFESSIONAL  DEVELOPMENT

		4

		3

		2

		1

		N



		 1

		Has clearly defined professional goals.

		

		

		

		

		



		 2

		Seeks opportunities to grow professionally.

		

		

		

		

		



		 3

		Establishes positive, productive relationships with colleagues.

		

		

		

		

		



		 4

		Engages in reflective analysis and self-evaluation.

		

		

		

		

		



		 5

		Exchanges ideas with peers.

		

		

		

		

		



		 6

		Encourages feedback from learners to guide self-improvement.

		

		

		

		

		



		 7

		Makes use of collaborative process to plan instruction, utilize materials and resources.

		

		

		

		

		



		 8

		Participates in collaborative decision making and/or problem solving.

		

		

		

		

		



		 9

		Exhibits high standards of professional dress and demeanor.

		

		

		

		

		



		10

		Uses school services and community resources.

		

		

		

		

		



		11

		Understands laws and guidelines relating to teacher responsibilities and student rights.

		

		

		

		

		



		12

		Knows how to work within the Texas education system to address issues.

		

		

		

		

		



		13

		Makes decisions in compliance with legal and ethical requirements.

		

		

		

		

		



		14 

		Uses technology to engage in professional development opportunities.

		

		

		

		

		





The student teacher had full teaching responsibility for ______ weeks. 


The student teacher was absent _____ times.

Suggested (Letter) Grade ____________


Signatures:
_______________________________________




Student Teacher


 

_______________________________________




Supervising Teacher




_______________________________________




University Supervisor


Written comments referenced to above ratings are attached:  {} Yes          {} No
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GENERAL OBSERVATION AND RECOMMENDATIONS


(Comments)


   I.
Learner Centered Knowledge


 II.
Learner Centered Instruction


 III.
Equity in Excellence for all Learners


  IV.
Learner Centered Professional Development


Note: See Student Teachers Handbook for a full description and explanation of “Proficiencies for Teachers in Learner-Centred Schools” used by cooperating teachers to evaluate Student Teachers.
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Written Comments Referenced to Evaluation Rating



		My suggestions for this student teacher are:






		Strengths that are evident and should be built upon:






		Areas that need attention and should be improved are:






		Experiences that might be helpful are:






		Additional comments: (Please comment on any areas that you marked “unsatisfactory” or “proficient” above:






		Number of hours this student spent in your classroom:




		



		Cooperating Teacher Signature:




		Date:
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PRAIRIE VIEW A&M UNIVERSITY


DIVISION OF SOCIAL WORK, BEHAVIORAL, AND Political sciences

(History)


PROGRAM ASSESSMENT PLAN

Program: B.A. 


Mission Statement:


The history program is committed to providing effective instruction and advisement for undergraduate students, to providing appropriate academic services to the University and the community, and to supporting faculty research and publications, in accordance with the University’s mission and core values.  The program offers one degree: B.A. (U.S. History, with an emphasis in African American history).  The program prepares students for admittance into graduate programs at leading history universities and for employment in jobs related to the academic field of history, especially in public education.  In addition, the department offers courses for disciplinary focus areas for education majors, interdisciplinary minors, and liberal arts majors. 

Vision Statement:

The vision for the history program is to become one of the top ten programs nationally among historically black colleges and universities (HBCU) that is able to attract quality students and place our graduates in M.A. and Ph.D. programs at major research institutions throughout the nation.

Values Statement:

Integrity, respect, community, inclusiveness, diversity, leadership, relevance, social responsibility and excellence are the core values that hold our program together and guides our conduct, performance, and decisions.

Relationship of the Program Mission, the Program Vision, and the Program Values to the University’s Mission and Core Values:


The program plays a vital role in the University’s mission to provide services designed to respond to the needs and aspirations of individual families, organizations, agencies, schools, and communities (both rural and urban) in the Texas Gulf Coast region and in the Northwest Houston Corridor.  The program supports the commitment of the University to provide equal educational opportunity to increasing numbers of persons from underserved and underrepresented populations residing primarily among the economically and socially bypassed in society.  Furthermore, the program is committed to providing courses that are designed to prepare all graduates to compete successfully in graduate and professional schools as well as in the labor force. 

Program Goals:

The history program provides its students with:


1. A common core of shared historical knowledge;


2. A mastery of the discipline’s methods of analysis, interpretation, and synthesis of historical research;


3. A familiarity with major schools of historical thought (historiography);


4. The skills and knowledge to successfully enter and complete graduate programs at  leading universities;


5. The skills and knowledge to successfully teach in the public school environment.

6. The opportunities to evaluate, comprehend, and analyze the development of cultural, economic, social, and political institutions in the United States.


7. The understanding that historical knowledge can aid them in developing a greater understanding of modern-day issues and problems that confronts their generation.


Work on accomplishing these objectives is carried out in the classroom, in the library, on the internet, and through various forms of practical learning experiences.

Student Learning Outcomes:

Measures for Student Learning Outcomes:


The History Program uses four key measures in assessing student Learning Outcomes:


1. Common Exams – Survey Courses.  The common course exams constitute a Pre-test and Post-test.  The Pre-test is administered at the beginning of each survey course and the Post-test (consisting of the same questions) is administered at the end of the course.  These exams are administered in the following courses: HIST 1313: U. S. to 1877, HIST 1323: U.S. from 1877 to Present, HIST 1813: World Civilization to 1500; HIST 1823: World Civilization since 1500.  


2. Common Exams – History Majors.  The common course exams for history majors constitute a Pre-test and Post-test.  These exams are administered to all history majors.  The Pre-test exam is administered during the first semester of the student’s sophomore year.  For those students who change their major to history after the sophomore year, the Pre-test is administered in the same semester that the student officially declares history as their major.  The Post-test (consisting of the same questions) is administered in the student’s final semester before graduation.

3. Research Portfolio.  The research portfolio is comprised of the term papers written in both HIST 3913: American Historiography and HIST 4903: Senior Seminar.  

4. Exit Interviews.  The exit interviews are conducted with graduating seniors during the final semester before graduation.

Common Exams – Survey Courses (Pre-And Post-Tests)

These tests consist of twenty-five multiple choice questions covering a core of historical knowledge in the courses in which they are administered.  The questions are compiled by all members of the History Program and represent the program’s opinion as to the common core of shared historical knowledge that students should possess by the time they complete the course.  The justification for the Pre- and Post- tests is directly related to the fact that the state legislature requires that all students must take six hours of history in fulfillment of the 42 semester hours of the core curriculum requirements.  Most students will fulfill this requirement by taking the HIST 1313 and HIST 1323 courses.  Thus, it is necessary to ensure that these courses introduce our students to the common core of shared historical knowledge of United States history.  Because the program requires that all history majors take HIST 1813 and HIST 1823, the faculty deems it necessary that they assess student outcomes in these course to ensure that students are introduced to the common core of shared knowledge of the history of World Civilization.


Common Exams – History Majors (Pre-And Post-Tests)

These tests consist of fifty multiple-choice questions covering a core of historical knowledge in United States, African, and World history, with more emphasis placed on United States history.  These questions are compiled by all members of the History Program and represent the Program’s opinion as to the common core of shared historical knowledge that majors should possess by the time that they graduate.


Research Portfolio


In an effort to further assess the effectiveness of our program beyond the testing of memorized facts (which is what the Pre- and Post- tests basically ask), the members of the History Program believe it is important that students have a sense of how history and historians work, where to go to get information, and how to interpret and use that information once it is obtained.  The research portfolios are a better assessment of students’ understanding of the historian’s craft.

The students in both HIST 3913: American Historiography and HIST 4903: Senior Seminar are required to produce original research projects, based on primary and secondary sources, to develop mastery of the discipline’s methods of analysis, interpretation, and synthesis of historical research and familiarity with the major schools of historiography.  The professor assigns a general theme, and the students select specific topics related to it and identify the relevant sources.  Once students complete their research project, the Program reviews the finished papers and rates them on a five-point scale:  5 = excellent; 4 = above average; 3 = average; 2 = barely adequate; and 1 = unacceptable.  Each paper is rated according to the following rubric:

· Quality of writing – Is the paper clearly written?  Is the paper logical?  Is the paper stylistically correct?  Is the paper well organized?  Does the student adequately defend his/her thesis?

· Technical skills – Does the paper use the proper format?  Are citations and reference notes in accord with current academic practices in the field of history?  Does the paper contain an adequate bibliography?


· Historiography – Does the paper discuss issues of historical interpretation?  Did the student put his/her work into historical context?


· Historical method – Does the student understand the uses of chronology?  Does the student understand how historians use evidence to support a thesis?  Does the student illustrate a sufficient grasp of historical causation?


Exit Interviews

History majors undergo a thirty-minute exit interview at the end of their final semester.  They are informed that the interview is intended to help faculty members assess the History Program and develop better ways to serve its majors.  Compliance with this requirement is not enforced—students cannot be prevented from graduating for not completing the exit interview—so the voluntary nature of this procedure will undoubtedly skew the results.  The following questions are considered standard questions and will be included as part of all interviews:


1. Why did you declare a history major?


2. What aspect[s] of the history major did you find the most enjoyable/useful?


3. What aspect[s] of the history major did you find the least enjoyable/useful?


4. What did you think of the language requirement?


5. What was your minor and why did you choose it?


6. Did you participate in any extra-curricular activities within the department?  If so, which, and what did you think of them?  If no, why not?

7. What are your immediate post-graduation plans?


8. What are your long-range post-graduation plans?


9. How could the history major be improved?


10. How could advising be improved?

Cycle for Reporting the Measures for Outcome Objectives:


Data used for measuring outcome objectives will be collected throughout the fall and spring semesters according to the written criteria above.  A detailed report based on the collected data will be written at the end of the academic year and submitted to the Division Head on May 1 of each year.
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Assessment Description

Texas Examinations of Educator Standards (TEXES)


Pedagogy & Professional Responsibilities  (PPR)

The battery of tests known as the TExES is the exam used for the licensing of educators in Texas.  In order to receive a certificate in Texas the Candidate must successful pass the test with a scale score of ranges depending on the specific exam.  

The test items on the TExES have multiple choice responses with the Candidate being provided a stem which may require factual content knowledge to answer or it may ask the candidate to apply content knowledge to resolve a problem.  Still other questions may require the Candidate to make an assessment of the application of content knowledge by another in a given scenario.  It is imperative that the Candidate have a good professional vocabulary and have good contextual knowledge of key words in the question stem in order to enjoy success on this assessment.


The TExES, as any licensure exam should, provides some assessment for all NCATE standards as noted in the Section III Standards Assessment Chart. The results of this assessment have been utilized to make major curriculum revisions in the Educational Unit at Prairie view A&M University.


Alignment to SPA Standards


Standards are all assessed with each administration of the TExES although there may be some slight variance in the emphasis placed on any one standard on a given form of the test.  All subsections of each standard are also touched on with this assessment.  

Summary of the Data attached in Section II 


The data attached are from print outs provided by SBEC and indicate only those who pass and those who fail, along with the averages for all institutions in the state and the averages for the PVAMU test takers.  Information is provided to the Department on the success of the Completer on each Domain of the TExES.  The averages on each Domain for each administration are useful to the Department.


Interpretation of how the data are utilized


After data on the results of each administration are received by the Department, the data are analyzed to determine the areas of improvement and decline.  These data were used to make curriculum changes designed to more fully meet the standards. 

Assessment Description


Assessment #4:  Assessment of Student Teaching or Internship


EC-4 Average PDAS Total Scores for all Domains


		

		Spring 2006

		Fall 2006

		Spring 2007

		Fall 2007



		N

		12

		18

		7

		



		Mean

		3.84

		3.78

		3.85

		



		Median

		3.85

		3.86

		3.94

		



		Minimum

		3.65

		3.22

		3.29

		



		Maximum

		4.00

		4.00

		4.00

		



		Range

		0.35

		0.78

		0.71

		





PDAS Table for all domains.doc


Assessment #5: Candidate Effect on Student Learning


Cooperating Teacher’s Assessment


Description of Assessment.


This assessment, The Cooperating Teacher’s Assessment, is taken during the student teaching experience.  Candidates are evaluated by their cooperating teacher at the mid-point and at the conclusion of student teaching.  The Professional Development Appraisal System (PDAS) is the assessment tool.  The cooperating teacher evaluates candidates in eight domains:


1. Active, Successful Student Participation in the Learning Process


2. Learner-centered Instruction


3. Evaluation and Feedback on Student Progress


4. Management of Student Discipline, Instructional Strategies, Time/Materials


5. Professional Communication


6. Professional Development


7. Compliance with Policies, Operating Procedures and Requirements 


8. Improvement of All Students’ Academic Performance


Data from domains 2 and 3 are used to determine our candidates’ effect on student learning.


Alignment of Assessment with the NCSS Standards.


NCSS Standard III Observing, Documenting and Assessing to Support Young Specific NCSS Content Standards are addressed by four (out of five) of the Multiple-Choice Sub-areas on the TExES Social Studies Licensure Exam: History (1.2); Geography (1.3) Economics (1.7), Civics, Citizenship, and Government (1.6 and 1.10).  The sub-area History (1.2) is also addressed by the Constructed Response Assignment. For candidates who do not pass a sub-area, the scores can be interpreted as a measure of the candidate’s strengths or weaknesses in the major sub-areas tested. 


While the total number of Social Studies candidates (10) who have taken the TExES is too small for our  passing rate to be statistically significant, the performance of our candidates indicates that the interdepartmental structure and interdisciplinary curriculum of our program is providing good Social Studies content preparation. We will continue to carefully monitor our candidates' performance on the TExES.  We have asked the two candidates who already took the test to meet with us and students preparing to take the test in the future to discuss their experience.  Both students have indicated that they found the wording of multiple choice questions difficult and sometimes confusing.  The majority of Social Studies Education Program candidates are first generation to college students with little experience in taking standardized tests.  We plan to better incorporate test preparation into our courses and program. 

_Assessment_#_5.doc


E-mail:

6. Name of institution's program

Social Studies Education

7. NCATE Category

Social Studies Education-History & Geography

8. Grade levels®) for which candidates are being prepared

8-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
g Yes

§ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

ITEXES Social Studies 8-12 & TEXES History 8-12

14. Program report status:



Initial Review

5 Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

g Response to National Recognition With Conditions

-

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
5 No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NCSS
standards. (Response limited to 4,000 characters)

In Texas, candidates to be certified as teachers of Social Studies on the secondary level must obtain a
Bachelor’s degree in one of the programs offered in the Division of Social Work, Behavioral, and
Political Sciences (DSWBPS). Candidates receive Social Studies certification when they complete
additional professional education course requirements that the student can acquire before graduation or
as part of a deficiency plan after the student obtains his/her undergraduate degrees (Alternative
Certification). The required course of study for the Bachelor of Arts degree in the various programs in
the DSWBPS and the professional education requirements in the College of Education (COE) at Prairie
View A&M University (PVAMU) are described in University catalog. For program details see pages
170-72, 227-44, 257-60, 271, 276-311, 379-80, 385-88 in the online PVAMU catalog at
http://www.pantherconnect.com/catalog.

The state of Texas seeks to ensure that candidates will possess “the essential knowledge and skills to
teach the TEKS [Texas Essential Knowledge and Skills] to the state’s public school students” (State
Board for Educator Certification, & National Evaluation Systems, Inc., 2003, Preface). Candidates must
also pass the Texas Examination of Educator Standards (TEXES) Pedagogy and Professional
Responsibilities (PPR) examination and the TEXES Social Studies or the TEXES subject matter
examinations before the state of Texas grants teacher certification.

The DSWBPS in the College of Arts and Sciences at PVAMU offers the Bachelor of Arts degree with a
major in History, Political Science, Social Work, and Sociology. The DSWBPS also has support
programs in the areas of Geography and Philosophy. The DSWBPS programs are designed to provide
knowledge appropriate for a college graduate and to prepare candidates to pursue careers in above-
mentioned specialties, including teaching, and to equip them with skills and knowledge required for
graduate and professional schools. To ensure that the division’s conceptual framework and program
objectives were grounded in current research and literature, the DSWBPS has examined publications
associated with discipline standards printed by the following educational agencies National Council for
Social Studies (NCSS); the Texas Education Agency (TEA); and Texas Examinations of Educator
Standards (TEXES) for Social Studies. Collaboratively, the DSWBPS and the Department of Curriculum
and Instruction (CUIN) used the NCATE standards to guide the assessment process and to make
informed decisions about data collection.

The goal of the DSWBPS programs are designed to insure that candidates become skillful in using their
knowledge and understanding of social studies and history content, as well as their theoretical




nowledge and practical experiences in pedagogy. These goals are design to aid student teachers in
eveloping the necessary skills to create effective learning environments. While the DSWBPS houses
ontent courses in social studies and history, the CUIN in the COE supports the pedagogy courses,

including field experiences and practice teaching. The director of student teaching and field Experiences

is a CUIN faculty member in the COE. Faculty members from the DSWBPS in the College of Arts and
ciences serve as facilitators of information to the candidates in their respective disciplines and courses.
hough closer relationships are currently being formed, it is the desire of all departments involved in the
eacher certification process to work cooperatively in advising and supporting candidates in their
cademic fields and practical experiences.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

Candidates in the Teacher Education Program in the COE at PVAMU are required to document 15 clock
hours of field experiences for each of four CUIN professional education courses for 60 clock hours.
Students record their field experiences in a journal that they maintain throughout their observations.
These experiences help prepare candidates by allowing them to gradually experience the teaching,
learning, reflecting and collaborating that are required of the professional practitioner. As part of the
Field Section of the Student’s Portfolio, candidates in the Teacher Education Program are videotaped
teaching a sample lesson. Candidates and the instructor use the video to analyze their performance.

Candidates are also required to participate in practicum experiences in a field setting devoted to
secondary classroom instruction. This experience will encompass the regular school day for 10 weeks.
The regular classroom teacher in the secondary setting and the university supervisor who visits the class
four or more times during the assignment provides supervision.

As part of the Student Teaching Section of the Student’s Portfolio, candidates include samples of lesson
plans, a unit plan, classroom management plans, samples of communications with parents and other
evidence of candidates’ professional attitudes and dispositions as well as their command of subject
matter and pedagogical knowledge and skills. Candidates are formally assessed twice: at the midpoint of
their experience and a final assessment using the Professional Development and Appraisal System
(PDAS).

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 8,000 characters)

Candidates in the teacher education program are assessed at these four benchmarks and provided
remediation if they do not meet the requirements. A summary of criteria admission, retention and exiting
the program are shown in Attachment 3.1 under question seven.

Different sets of information about the teacher education candidates and their performance from various

phases of the teacher education programs are used to make decisions about candidates at these transition

points. These include candidates’ grades, which is a reflection of their performance in their courses, their
GPA, which is a reflection of their overall performance and evaluations that reflect their knowledge and

dispositions.

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

The conceptual framework of the Whitlowe R. Green College of Education Conceptual Framework



rovides the underlying principles for the Educational Administration Program. Like that of the larger
nit, focus is upon the “Educator as Facilitator of Learning for Diverse Populations” E-FOLD-P. The
ramework consists of the following four major goals undergirded by technology: (1) Problem Solving,
ritical Thinking and Decision Making: (2) Reflective and Continual Learning; (3) Student Growth and
Development; and (4) Human Diversity and Global Awareness which are incorporated in course syllabi
hroughout the College. The conceptual framework is based upon current issues such as changes in
emographics, global perspectives, importance of problem solving, critical thinking and decision-
aking skills,

echnological demands, and the need for life-long learning.

he central focus of Social Studies Education is the candidate and his/her development into a capable
nd confident professional who can affect student learning in the EC-12 school setting. This
evelopment is represented by the triad of preparation, professionalism and performance and is
upported by the greater Prairie View A & M University (PVAMU Teacher Advisory Board, which is
ade up of 27 different school districts). In order to meet the challenges and needs of the 21st century,
he PVAMU Teacher Advisory Board expects all candidates be lifelong learners, problem solvers,
ommunicators, users of technology and committed to diversity. The following visual representation of
he Whitlowe R. Green COE Conceptual Framework is used continuously to assess the curriculum,
instruction and assessment components for the program. A visual representation of the Whitlowe R.
reen COE conceptual framework is included as attachment 4.1 under question seven.

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program’s assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

The Prairie View Teacher Education Unit Assessment System is aligned to the unit's conceptual
framework (CF), to state and professional standards. It is designed to measure and evaluate candidate
knowledge, skills, and dispositions. The Assessment System operates at two distinct levels, one on
programs, the other on the unit. In program-level assessment, data on candidate performance and
relevant operations, disaggregated by program, are reviewed in order (a) to make decisions and provide
feedback to individual candidates on program progress as well as (b) in the aggregate, to judge the
effectiveness of specific programs and guide program improvement. Unit-level assessment utilizes data
on unit operations as well as candidate performance data, aggregated across programs, to examine unit
effectiveness and guide unit improvement.

The assessment system is designed to collect data through its Data Management System (DMS). The
data management system is overseen by the Office of Accreditation, Assessment and Data Management
(OAADM) which has a full time director and staff. Data from candidate performance assessments, post-
program assessments (e.g., graduate and employer surveys, state tests) and unit operation’s measures are
channeled through the Data Management System (DMS) and coordinated by the OAADM in
conjunction with the assessment coordinator for the unit.

The aggregated information are examined by the relevant review committees. Program Committees
(PCs), functioning as assessment review committees for specific programs, examine aggregate program
candidate performance and relevant unit operation data (disaggregated by program, where relevant) to
make judgments about program effectiveness and any needed changes. The Unit Assessment Committee
(UAC) examines unit operations and candidate assessment data, aggregated across programs, to make
judgments about unit effectiveness.




0 guide program reviews, the UAS specifies that each unit program (initial and advanced), through its
C, establishes and maintains a Program Assessment Plan (PAP) and conducts a program assessment
eview at least once annually in accordance with that plan. A minimum requirement of a PAP is that it
pecify at least four transition points across the program: (1) program admission, (2) admission to
linical practice/internship, (3) exit from clinical practice, and (4) program exit. At each transition point,
andidates are to be informed of their program status, and the options for candidates who fail to meet
stablished criteria. To implement its PAP, each PC has identified transition points and associated
valuations/criteria and identified/developed standards-related assessments and associated rubrics.
ssessment data is collected and periodically aggregated and summary reports generated for PCs to
eview and make potential recommendations.

n electronic Data Management System, TrueOutcomes is in place starting Fall 2007, across the
niversity. TrueOutcomes allows candidates to keep a record of artifacts, the courses they have
ompleted, and plan future courses to help them meet their career goals. The information stored in the
andidates’ portfolio can be used to create a resume. Administrators and instructors have access to real-
ime information and statistics to track students’ progress and achievement, which allows instructors and
dvisers to monitor candidates' progress, and provide remediation if needed.. The system also generates
elevant reports that support candidate progress decisions as well as initial and advanced program
eviews. Performance data are being continuously entered into TrueOutcomes to be used to make
ecisions about candidates, programs and the unit. The provided flowchart shows the data flow from the
ata base through the OAADM, program committees and the Unit committees as shown in attachment
.1 under question seven.

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit

will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

__ HIST Degree Plans 2008-2009 Pending 2.6.08.xls __ POSC Degree Plans 2008-2009 Pending 2.6.08.xIs

Political Science Assessment Plan.doc History Assessment Plan--revised 2-05-2008.doc

See Attachments panel below.

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

Conceptual Framework Attachment 4.1.doc

Table 3.1.doc Attachment 5.1.doc

See Attachments panel below.

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate



routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your

data span. Create additional tables as necessary.

Program:

ALTERNATIVE TEACHER CERTIFICATION

Academic Year

# of Candidates
Enrolled in the

# of Program
Completers(4)

Program
2006-2007 0 0
2005-2006 0 0
2004-2005 8 8

Program:
POLITICAL SCIENCE (BA)

Academic Year

# of Candidates
Enrolled in the

# of Program
Completers(4)

Program
2006-2007 0 0
2005-2006 0 0
2004-2005 0 0

Program:
HISTORY (BA)

Academic Year

# of Candidates
Enrolled in the

# of Program
Completers(4)

Program
2006-2007 2 0
2005-2006 0 0
2004-2005 0 0

Program:
GEOGRAPHY (MINOR)

Academic Year

# of Candidates
Enrolled in the

# of Program
Completers(4)

Program
2006-2007 0 0
2005-2006 0 0
2004-2005 0 0

Program:
ECONOMICS (MINOR)

Academic Year

# of Candidates
Enrolled in the

# of Program
Completers(4)

Program
2006-2007 0 0
2005-2006 0 0
2004-2005 0 0




Program:
PSYCHOLOGY (BA)

_ # of Cand_idates # of Program
Academic Year Enrolled in the | %)
Program Completers
2006-2007 0 0
2005-2006 0 0
2004-2005 0 0

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

9. Faculty Information

Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name

Kenneth Howell

Highest Degree, Field, &
University(s)

Ph.D., History, Texas A&M University

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Rank(?)

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Board of Director in East Texas Historical Association; co-authored book; article
in Southwestern Historical Quarterly

Teaching or other
professional experience in P-

12 schools@D)

Texas Secondary Teaching Certificate: History 8-12

Faculty Member Name

Darlington Ndubuike

Highest Degree, Field, &
University(s)

Ed. D. Curriculum and Instruction, University of Houston

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Rank(?)

Associate Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Sponsor and advisor of the Prairie View A&M University affiliate of the Texas
Student Teachers Association (2005-2008) Mason, E. & Ndubuike, D.I.1. (2005).
Preparing Pre-service Teachers for Diverse Classrooms. Journal of Intercultural
Disciplines. Co-presented the conference session: Using Interactive Lessons to
Enhance the Learning Experience of Pre-service Teachers. At the 2005
International Conference of The Society for Information Technology and Teacher
Education in Phoenix, AZ.

Teaching or other
professional experience in P-

Eight years K-5 teaching experience




12 schools@D)

Faculty Member Name

Martha Bailey

Highest Degree, Field, &
University(s)

Ed.D., Curriculum and Instruction, University of Houston

Assignment: Indicate the role
of the faculty member(®)

Faculty Director of Student Teaching

Faculty Rank(?)

Associate Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(lo)

Teaching or other
professional experience in P-

12 schools@D)

Faculty Member Name

Dr. Duke

Highest Degree, Field, &
University(s)

Assignment: Indicate the role
of the faculty member(®)

Faculty Rank(?)

Tenure Track

e YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(lo)

Teaching or other
professional experience in P-

12 schools@D)

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(6) e.g., faculty, clinical supervisor, department chair, administrator
(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school

personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are

consistent with the institution and unit's mission.

(10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS




In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCSS
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each

field)
Type and Number of Name of Assessment |Type or Form of Assessment When the Assessment Is
Assessment 12) (13) Administered 4
Assessment #1:
Licensure Texas Pedagogy Upon graduation of

assessment, or
other content-
based assessment
(required)

and Professional
Responsibilities
(PPR) Examination

State certification
examiniation

completion of
degree program
requirements

Assessment #2:
Content knowledge
in social studies
(required)

TEXES Social
Studies 8-12 &
TEXES History 8-12
content
examinations

State certification
examination

Upon graduation of
completion of
degree program
requirements

Assessment #3:
Candidate ability to
plan instruction
(required)

True Outcomes
Eletronic Portfolio

Artifacts from CUIN
3003, CUIN 3013,
CUIN 41083, and
4113

Continious
candidate
assessment
throughout
education program

Assessment #4:
Student teaching
(required)

Professional
Development and
Appraisal System

Observations and
review of
performance of
field experiences in

During and after
field experiences

Candidate effect on
student leaning
(required)

Section of eletronic
profotolio

(PDAS)
classrooms
Assessment #5: ) . Observ_atlon and
Field Experience review of

performance of
field experiences in
classrooms

During and after
field experiences

Assessment #6:
Additional
assessment that
addresses NCSS
standards
(required)

Artifacts entered
into eletronic
portfolio

Artifacts from
Student teaching
and field
experiences

During and after
field experiences as
well as student
teaching

Assessment #7:
Additional
assessment that
addresses NCSS
standards
(optional)

Candidate
Disposition
Assessment

Disposition Survey

The beginning of
each semester

Assessment #8:
Additional
assessment that
addresses NCSS
standards
(optional)




(12) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NCSS standard on the chart below, identify the assessment(s) in Section Il that address
the standard. One assessment may apply to multiple NCSS standards.

1. For each NCSS standard on the chart below, identify the assessment(s) in Section 11 that
address the standard. One assessment may apply to multiple NCSS standards.

NCSS STANDARD - Themes

#1 #2 #3 #4 #5 #6 #7 #8

1.2 Time, Continuity, and Change. Candidates in social studies should
possess the knowledge, capabilities, and dispositions to organize and
provide instruction at the appropriate school level for the study of time,
continuity, and change.

1.4 Individual Development and Identity. Candidates in social studies
should possess the knowledge, capabilities, and dispositions to organize
and provide instruction at the appropriate school level for the study of
individual development and identity.

1.6 Power, Authority, and Governance. Candidates in social studies should
possess the knowledge, capabilities, and dispositions to organize and
provide instruction at the appropriate school level for the study of power,
authority and governance.

1.8 Science, Technology and Society. Candidates in social studies should
possess the knowledge, capabilities, and dispositions to organize and
provide instruction at the appropriate school level for the study of science,



technology and society.

1.10 Civic Ideals and Practices. Candidates in social studies should possess
the knowledge, capabilities, and dispositions to organize and provide
instruction at the appropriate school level for the study of civic ideals and
practices.

2. SOCIAL SCIENCE DISCIPLINES

#1 #2 #3 #4 #5 #6 #7 #8

2.2 Geography. Candidates who are to be licensed to teach geography at
all school levels should possess the knowledge, capabilities, and
dispositions to organize and provide instruction at the appropriate school
level for the study of geography.

2.4 Economics. Candidates who are to be licensed to teach economics at
all school levels should possess the knowledge, capabilities, and
dispositions to organize and provide instruction at the appropriate school
level for the study of economics.

3. PROGRAMMATIC STANDARDS FOR INITIAL LICENSURE

Information is
provided in Section
I, Contextual
Information

3.2 Qualified Social Studies Faculty. Institutions preparing social studies teachers

should provide faculty in the social studies and social studies education b
components of the program who are recognized as (a) exemplary teachers, (b)

scholars in the fields of social studies and social studies education, and (c)



informed about middle and secondary school classrooms and teaching.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

e Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. *CONTENT KNOWLEDGE: Data from licensure tests of content knowledge. NCSS standards

addressed in this entry should include the knowledge elements of Standards 1.1-1.10 and 2.1-2581f your
state does not require licensure tests in the content area, data from another assessment must be presented
to document candidate attainment of content knowledge. Documentation should include total scores plus



sub-scores for the state licensure test.

Data from licensure tests of content knowledge Assessment Description

See Attachments panel below.

(8) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need only be addressed for programs that lead
to teacher licensure in civics/government, economics, geography, history, or psychology.

2. *CONTENT KNOWLEDGE: Assessment of content knowledge in the social studies or the
specific social science discipline to be taught. NCSS standards addressed in this assessment could

include the knowledge elements of Standards 1.1-1.10, 2.1-2.5°23.1,and 3.2. Examples of assessments
include comprehensive examinations, course grades where the course is appropriate to a standard, grades

for specific units or segments of courses when only part of a course is appropriate to a standard1®, and
portfolio tasks. 1

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment of content knowledge in the social studies or the specific social science discipline to be taught

See Attachments panel below.

(9) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need only be addressed for programs that lead
to teacher licensure in civics/government, economics, geography, history, or psychology.

(10) If grades are used as the assessment or included in the assessment, provide information on on the criteria for those grades and describe how
they align with the specialty standards.

(11) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items.
In this case, some of the artifacts included in the portfolio may be considered individual assessments.

3. *PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:
Assessment that demonstrates candidates can effectively plan classroom-based instruction. NCSS
standards that could be addressed in this assessment include the capabilities and dispositions to organize
and provide instruction identified in Standards 1.1-1.10, 2.1-2.512, 3.1, and 3.2. This assessment does not
need to address all standards. Examples of assessments include the evaluation of candidates’ abilities to
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention plans.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Q1107_Madeline_Hunter_Lesson_Plan_(#3).doc Lesson planning _Cycle_Data_Table.doc

Lesson Planning Cycle.doc

See Attachments panel below.

(12) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need only be addressed for programs that
lead to teacher licensure in civics/government, economics, geography, history, or psychology.



4. *PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:
Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively
in practice. NCSS standards that could be addressed in this assessment include the capabilities and

dispositions to organize and provide instruction identified in Standards 1.1-1.10 and 2.1-2.513, Only the
aspects of the assessment instrument used in student teaching or the internship specifically applicable to
social studies instruction should be submitted.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

PDAS Evaluation.doc PDAS Table for all domains.doc

See Attachments panel below.

(13) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need only be addressed for programs that
lead to teacher licensure in civics/government, economics, geography, history, or psychology.

5. *EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on
student learning. NCSS standards that could be addressed in this assessment include student learning
elements of Standards 1.1-1.10 and Standards 2-1-2.51%. This assessment does not have to address every
standard.

Examples of assessments include those based on student work samples, portfolio tasks, case studies,
follow-up studies, and employer surveys.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

_Assessment_# 5.doc History Assessment Plan-Edited.doc

Observation Form.doc

See Attachments panel below.

(14) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need only be addressed for programs that

lead to teacher licensure in civics/government, economics, geography, history, or psychology.

6. *Additional assessment that addresses NCSS standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

ELECTRONIC PORTFOLIO CONTENT REQUIREMENTS FOR SOCIAL STUDIES.doc

See Attachments panel below.

7. *Additional assessment that addresses NCSS standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies.)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V



disposition.doc _Assessment_#_5.doc

See Attachments panel below.

8. *Additional assessment that addresses NCSS standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have
been or will be used to improve candidate performance and strengthen the program. This description
should not link improvements to individual assessments but, rather, it should summarize principal
findings from the evidence, the faculty's interpretation of those findings, and changes made in (or planned
for) the program as a result. Describe the steps program faculty has taken to use information from
assessments for improvement of both candidate performance and the program, This information should
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and
dispositions, and (3) student learning.

(Response limited to 12,000 characters)

To evaluate program performance, data generated for the NCSS NCATE SPA report were analyzed and
evaluated on three levels: candidate knowledge of social studies content, candidate professional and
pedagogical knowledge, skills and dispositions for teaching social studies, and candidate effects on
student learning of social studies.

CANDIDATE KNOWLEDGE OF CONTENT

First, weaknesses were noted in candidate content knowledge preparation sociology (NCSS 1.5). This
was evident in secondary erratic performance on TEXES test scores was subsequently supported by little
or no evidence of content proficiency secondary social studies content coursework. Second, declining
TEXES test scores, raise some concern about candidate preparation in NCSS standard 1.2. Prairie View
COE has standards for minimum content knowledge competency above those that the State of Texas
requires through their Alternative Licensure Programs. Nevertheless, time constraints in this program
limits the amount of dedicated content pedagogy courses teacher candidates are able to take. This has
serve as the impetus to seek ways to our teacher candidates’ fundamental content knowledge.
Candidates are highly encouraged to complete a degree in their desired major.

Third, course data along with TEXES data indicate a weakness in candidate knowledge in economics,
NCSS Standard 1.7. The Department of Economics is considering creating a economic course that
combines concepts of micro and macro economics and thus better addresses the fundamental skills
teacher candidates need in the field and for TEXES. In addition, the College of Education began in the
spring semester 2008 to administer a newly developed disposition assessment. Consequently, data
generated from the assessment will be unavailable until the summer semester. It is hoped that data
generated from this assessment will allow the College of Education to advise students of deficiencies
and provide for corrective action regarding the desired dispositions as reflected the college’s Conceptual
Framework.




Ithough these noted concerns were revealed in assessments 1 and 2, the final two assessments
assessments 6 and 7) provided a summative evaluation of the candidates’ command of content
nowledge to optimize student learning. The majority of all candidates performed at or above targeted

level on both assessments (6 & 7). Thus, secondary program background requirements provide
ppropriate and sufficient training in the content. The above mentioned suggestions strengthen an
Iready strong program of study in the content of social studies.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



