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The College of Education began in the spring semester 2008 to administer a newly developed disposition assessment. Consequently, data generated from the assessment will be unavailable until the summer semester. It is hoped that data generated from this assessment will allow the College of Education to advise students of deficiencies and provide for corrective action regarding the desired dispositions as reflected the college’s Conceptual Framework  (See attached Disposition Instrument). 

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate   


Name: ________________________________________________________ Date: ____________


Student: _______________________________________ Student ID____________ Program: ____________________ 


Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		1 = Not At All

		2 = Sometimes 

		3 = Usually

		4 = Mostly  

		5 = Not Known  



		

		Candidates Disposition

		SCALE


Circle the Number 



		1

		Uses self reflection on previous experiences to refine personal and professional practices 


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.     

		1   2   3   4   5 



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.  


· Treats students with dignity and respect at all times. 


· Arrives prepared and on time. 


· Creates and maintains a safe learning environment.

		1   2   3   4   5 



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener. 


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences. 

· Understands students have needs that must be met before learning can take place.

		1   2   3   4   5 



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate. 


· Exhibits a caring attitude toward students and others. 


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others. 


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   4   5 



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students. 


· Collaborates with others in implementing a common curriculum 


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

· 

		1   2   3   4   5 





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 


· Is familiar with, and uses different kinds of assessments 


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction. 


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   4   5 



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers. 

		1   2   3   4   5 



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies. 


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning 

		1   2   3   4   5 



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students. 


· Communicates effectively with colleagues, parents, and students. 


· Respects the opinions and contribution of others. 


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   4   5 



		10

		Demonstrates ethical behavior in personal and professional relationships. 


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity. 


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   4   5 



		11

		Seeks research and professionally based information to improve his/her educational practices. 


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   4   5 



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession 


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations. 


· Approaches professional tasks energetically. 


· Develops positive skills of leadership.

		1   2   3   4   5 





Accreditation and Data Management Office 12-27-07
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Assessment Description

The battery of tests known as the TExES is the exam used for the licensing of educators in Texas.  In order to receive a certificate in Texas the Candidate must successful pass the test with a scale score of ranges depending on the specific exam.  

The test items on the TExES have multiple choice responses with the Candidate being provided a stem which may require factual content knowledge to answer or it may ask the candidate to apply content knowledge to resolve a problem.  Still other questions may require the Candidate to make an assessment of the application of content knowledge by another in a given scenario.  It is imperative that the Candidate have a good professional vocabulary and have good contextual knowledge of key words in the question stem in order to enjoy success on this assessment.


The TExES, as any licensure exam should, provides some assessment for all NCATE standards as noted in the Section III Standards Assessment Chart. The results of this assessment have been utilized to make major curriculum revisions in the Educational Unit at Prairie view A&M University.


Alignment to SPA Standards


Standards are all assessed with each administration of the TExES although there may be some slight variance in the emphasis placed on any one standard on a given form of the test.  All subsections of each standard are also touched on with this assessment.  

Summary of the Data attached in Section II 


The data attached are from print outs provided by SBEC and indicate only those who pass and those who fail, along with the averages for all institutions in the state and the averages for the PVAMU test takers.  Information is provided to the Department on the success of the Completer on each Domain of the TExES.  The averages on each Domain for each administration are useful to the Department.


Interpretation of how the data are utilized


After data on the results of each administration are received by the Department, the data are analyzed to determine the areas of improvement and decline.  These data were used to make curriculum changes designed to more fully meet the standards.


Assessment Description


Attachment 4.1


[image: image1.emf]Technology


E - FOLD - P


Educator as Facilitator


of Learning for


Diverse Populations


Reflective


And


Continual


Learner


Professional


Growth


Self


Evaluation


Professional


Commitment


Student Growth


And


Development


Problem Solver


Critical Thinker


Decision Maker


Human Diversity


And Global


Awareness


Community


Involvement


Understanding


Learners


Awareness


Of


Whole Child


Student


Diversity


Cognitive


Psychological


Physical


Cultural


Diversity


Home/School


Relationships


I


nterpersonal


Skills


Instructional


Skills &


Technology


Goal Setting


Skills


Classroom


Management


Professional Education Unit


Prairie View A&M University


Conceptual Framework


Technology


Technology


Technology


Technology


E - FOLD - P


Educator as Facilitator


of Learning for


Diverse Populations


Reflective


And


Continual


Learner


Professional


Growth


Self


Evaluation


Professional


Commitment


Student Growth


And


Development


Problem Solver


Critical Thinker


Decision Maker


Human Diversity


And Global


Awareness


Community


Involvement


Understanding


Learners


Awareness


Of


Whole Child


Student


Diversity


Cognitive


Psychological


Physical


Cultural


Diversity


Home/School


Relationships


I


nterpersonal


Skills


Instructional


Skills &


Technology


Goal Setting


Skills


Classroom


Management


Professional Education Unit


Prairie View A&M University


Conceptual Framework


Technology


Technology


Technology




Attachment 4.1.doc


Attachment 6.1

REQUIREMENTS FOR A MAJOR IN HEALTH

COMMON CORE (28 semester hours)


		

		

		

		

		

		

		



		Course No. and Description

		Semester Hours Required

		Current

		Deficient

		Grade

		Grade Points

		Sem Hours Completed


(Res)

		Semester Hours Completed (Trans)



		HLTH 1023 Human Sexuality

		3

		

		

		

		

		

		



		HLTH 2003 Health and Wellness

		3

		

		

		

		

		

		



		HLTH 2023 Communicable and Non-Communicable Diseases

		3

		

		

		

		

		

		



		HLTH 3013 Nutrition

		3

		

		

		

		

		

		



		HLTH 3033 Rsrch/Contemp Issues

		3

		

		

		

		

		

		



		HLTH 3043 Consumer Health

		3

		

		

		

		

		

		



		HLTH 3093 Drugs and Health

		3

		

		

		

		

		

		



		HUPF 1172 Foundations I 

		2

		

		

		

		

		

		



		HUPF 1272 Foundations II

		2

		

		

		

		

		

		



		HUPF 4042 Ath Injuries & CPR

		2

		

		

		

		

		

		



		HUPF 4053 Special Topics/HUPF

		3

		

		

		

		

		

		



		TOTAL

		30

		

		

		XXXXX

		

		

		





RESOURCE COURSES (Electives – 9 semester hours from the courses listed below)


Required Elective

HLTH 1063 Environmental Health


Six hours other electives

HLTH 2033 Aging, Death and Dying


HUPF 2023 First Aid, Safety and CPR


HLTH 3003 Health for Children


HLTH 4063 Health and Communities


HLTH 3053 Public and Community Health

HLTH 4073 Community Planning


		HLTH 1063 Environmental Health

		3

		

		

		

		

		

		



		

		3

		

		

		

		

		

		



		

		3

		

		

		

		

		

		



		TOTAL

		9

		

		

		XXXXX

		

		

		





Student must select a minor.  A grade of “C” or better is required for all minor course work.


NOTE:  ANY PROFESSIONAL COURSE REQUIREMENT IN WHICH A GRADE OF “D” OR “F” IS EARNED MUST BE REPEATED.  A STUDENT MUST HAVE A MINIMUM OVERALL AVERAGE OF 2.5 IN PROFESSIONAL COURSES IN HEALTH TO BE ELIGIBLE FOR GRADUATION.


Prairie View A&M University


DEPARTMENT OF HEALTH AND HUMAN PERFORMANCE


Name ________________________________________
Date Entered PVAMU __________

Home Address __________________________________
Date Entered H&HUPF ________




Street/P. O. Box

___________________________________________
TASP ________________________


City                         State             Zip


Exempted/Passed/Date


Home Telephone No. (_________)_____________________________


GENERAL EDUCATION REQUIREMENTS


Health or Human Performance Major


Teacher Education


NOTE:  The Department of Health and Human Performance requires all teacher education majors to earn minimum grades of “C” in EACH of the first three courses in English (English 1123, 1133, and 2143) and the two required courses in Mathematics (Math 1113 and 1123).  All teacher education majors must also complete all general education requirements before admission to candidacy will be approved.

All majors in the department of health and Human Performance must have a minimum GPA of 2.5 in all professional courses to be eligible for graduation.


		

		

		

		

		

		

		



		Course No. and Description

		Semester Hours Required

		Current

		Deficient

		Grade

		Grade Points

		Semester Hours Completed (Res)

		Semester Hours Completed (Trans)



		ENGL  1123


             1133


             2143


             2153

		3


3


3


3

		

		

		

		

		

		



		SPCH  1003

		3

		

		

		

		

		

		



		COMP 1003

		3

		

		

		

		

		

		



		HIST    1313


             1323

		3


3

		

		

		

		

		

		



		POSC  1113


             1123

		3


3

		

		

		

		

		

		



		HUPF  1011* or 1321


             1312


             1211

		1


2


1

		

		

		

		

		

		



		MATH 1113


             1123

		3


3

		

		

		

		

		

		



		BIOL   1054


             LAB


             1064


             LAB

		4


4

		

		

		

		

		

		



		HUMANITIES & FINE ARTS (3)


   1 Behavioral Science


   1 Humanities


   1 Visual Arts




		(9)


3


3


3

		

		

		

		

		

		



		CUIN   3003

             3013


             4003


             4013


             4826

		3


3


3


3


6



		

		

		

		

		

		



		TOTAL

		

		

		

		XXXXX

		

		

		





* 1011 is for students who cannot swim or whose skills are extremely low.
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Assessment 2

1. The purpose of these examinations is to ensure that each educator has the prerequisite content and professional knowledge necessary for an entry-level position in Texas public schools. The Examinations for the Certification of Educators in Texas (ExCET) and Texas Examinations of Educator Standards (TExES) are administered under the auspices of the State Board for Educator Certification (SBEC). Both the TExES and ExCET tests are criterion-referenced examinations designed to measure a candidate's knowledge In relation to an established criterion rather than to the performance of other candidates. All tests in die TexES/ExCET programs contain multiple-choice questions. Some tests also have additional assessment modes {e.g., open-ended written responses). 


2. In addition to using the TExES scores, the department utilizes the Professional Development and Appraisal System (PDAS), completed by the student teaching supervisor to adjust content emphasis in core courses which are aligned with program standards.  Additionally, candidate feedback is utilized to determine content knowledge.

3. The high pass rate of candidates >80% in the teacher education program since implementation of various assessments coupled with a review of the data to make program improvements to ensure success of the candidates in the workforce.  Additionally, the Average major GPA of the candidates was 3.29 and the average Professional Education GPA was 3.25.

4. Candidates will prepare an electronic portfolio which will be comprehensive in nature demonstrating acquisition of content knowledge in the program area.  The candidates will provide the supervising teacher a journal of the candidates’ experiences.  The students will also conduct a mini-research project providing detailed explanations of which content standards were addressed in the teacher education program.

Assessment 2.doc


Assessment 3


1. The student will prepare and submit an electronic comprehensive unit plan.


2. The unit plan will address various program standards, identified by the candidates and how it was utilized in preparation of the unit plan.


3. A review of the existing instruction will occur to determine if candidates’ skills and dispositions are in alignment with the professional standards identified by the specialized professional association of the program area.


4. The candidate will be given a copy of the rubric developed to ensure direction, self-reflection, assessment of the unit plan with measures identified for the student to obtain a higher assessment level and thus demonstrate an increase in pedagogical knowledge by reaching the target skills necessary to become an effective teacher upon completion of the course.

Assessment 3.doc


Assessment 4


1. PDAS is the State's approved instrument for appraising its teachers and identifying areas that would benefit from staff development.  The process includes a minimum of one 45-minute observation by a trained supervisor or evaluator. PDAS includes 51 criteria within eight domains reflecting the Proficiencies for Learner-Centered Instruction adopted in 1997 by the State Board for Educator Certification (SBEC).  The domains are: 


a. Active, Successful Student Participation in the Learning Process  


b. Learner-centered Instruction  


c. Evaluation and feedback on Student Progress  


d. Management of Student Discipline, Instructional Strategies, Time/Materials  


e. Professional Communication  


f. Professional Development  


g. Compliance with Policies, Operating Procedures and Requirements   


h. Improvement of All Students' Academic Performance  

2. The PDAS is an assessment divided by various skills and dispositions by content domains.


3. The program utilizes the data obtained from the PDAS to review to determine program improvement based on the ratings provided in the survey to determine dispositions of the candidates in the program.


4. The PDAS is comprehensive in nature to determine the dispositions of the candidates. 

Assessment 4.doc


Assessment 5


1. The Cooperating Teacher’s Assessment provides candidates with a comprehensive report of the candidate’s assignments in the program area to improve learning outcomes.  The cooperating teacher also assists the candidate in focused decision-making on instructional needs as well as planning and sequencing needs for future learning.


2. The Cooperating Teacher’s Assessment is aligned with the program’s SPA standards.


3. The Cooperating Teacher’s Assessment allows the program to identify specific standards that should be reviewed for consideration of how the content is delivered for the candidates to ensure maximum learning outcomes to strengthen weaknesses of the candidates for program improvement. 


4. Evidence is provided by the Cooperating Teachers completing the program area rubric to provide the student with guidelines for improvement to reach the target identified for improvement.


Assessment 5.doc


Assessment 6


1. The Admission to the Teacher Education Program assesses the candidate’s academic standing and knowledge level prior to completing the teacher education program.


2. Admission to the Teacher Education Program ensures the candidates meet basic educational criteria such as GPA, scores on the THEA, grades in the core courses identified by the university.


3. The students that are admitted to the Teacher Education Program have a high reading score which usually ensures comprehension on the teacher education professional courses as well as comprehension and ability to implement lessons to future students in the candidate’s program area.


4. The data indicates that students admitted to the Teacher Education Program successfully complete the program and become future educators in their program area.  


Assessment 6.doc


Assessment 7


1. The Professional Electronic Portfolio provides the faculty member a copy of the candidate’s work.  It is comprehensive in nature and addresses the standards identified by the professional specialized association in the candidate’s program area of study.


2. The Professional Electronic Portfolio has artifacts which are directly aligned with the program area for review by the faculty.


3. Upon completion of reviewing the electronic portfolio, the faculty member identifies areas of improvement for the student and identifies area(s) for program improvement to ensure quality teachers are continuously completing the program.


4. The candidates’ Electronic Portfolio provides evidence of meeting the standards by applying the information provided in the rubric utilized to assess the portfolio.  


Assessment 7.doc


Assessment 8


1. The Needs Assessment is accomplished by the candidates being expected to conduct a structured interview for a research project for the program area.  The assignment also allows the candidate to participate in data collection and reporting of findings to the candidates’ peers.


2. The Needs Assessment project allows the candidate to assess individual and community needs for the program area.


3. Candidates learn to distinguish between behaviors that promote well-being and those that are detrimental to one’s own health.


4. Candidates determine program needs based on observed and obtained data.

Assessment 8.doc
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Conceptual Framework


Table 2.1


 Summary of Criteria for Transition Points in the Undergraduate Programs

                                               

		

		Criterion

		Assessment Tool

		Standard



		Admission to teacher education



		Academic Achievement

		Texas Higher Education Assessment (THEA)

		Reading – 260; 



Writing –  220; 


Math – 230 


Overall GPA of 2.5 



		

		Content Knowledge

		Student Information System

		Successful completion of Core Curriculum (Applicant passed each core course)



		

		Content Knowledge

		Student Information System

		Minimum grade of C in all English and Mathematics courses in the university core curriculum



		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		

		

		



		Retention in teacher education

		Candidates perception of professional growth

		Self assessment pre and post professional preparation survey

		Monitor growth  



		

		Pedagogical Content Knowledge

		Monitoring of performance in CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 

		Minimum grade of C, and a minimum GPA of 2.5 in  the pedagogical content


classes



		

		

		

		



		Eligibility to student teach

		Teacher education preparedness

		Data from Admission to teacher education committee

		Prior admission to teacher education



		

		 GPA of 2.5

		Student Information System

		Cumulative GPA of 2.5 or better






		

		Pedagogical Content Knowledge

		Student Information System

		Completion CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 with a grade of C or higher and a GPA of 2.5



		

		Content Knowledge

		Student Information System

		Content Major GPA of 2.5 or better






		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		Appropriate dispositions

		Admission to teacher education committee 

		Successful performance on evaluation by admission to teacher education committee



		

		

		

		



		Eligibility to graduate




		Professional Preparation

		Student Information System

		Successful completion of student teaching with a minimum  grade of C, and GPA of 2.5



		

		Professional Preparation

		Student teacher evaluation by university supervisor and supervising teacher 

		Total average score of 2.5 in all areas 



		

		Appropriate dispositions

		Professional  Development  and Appraisal System (PDAS)

		Total average score of 2.5 in all areas 
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Teacher Education Unit Assessment System




Dean







Conceptual Framework,  Core Values, SPA, State and National Standards











Report from each Program Area







Aggregated Program  Reports for Unit Review 



















Accreditation, Assessment and Data Management Office   















True Outcomes















Student Information 



Systems











ASEP







Data Sources



Initial and Advanced Transition Points and other sources







ASEP, SIS, State Tests, Course Assessments, GPA, Portfolios, Clinical Observations Advisement, Remediation, Complaints, Appeals, Syllabi, SOS, Admissions , Retentions, Employer Survey, Faculty Portfolios, Resources



Graduate Surveys, Alumni surveys















Candidate’s Formative and Summative Assessment Data



Content Knowledge, Professional  Skills, Professional Dispositions, Student Learning







Aggregated and Summarized Data







Transition points summaries, other data summaries, comparisons, trends, needs deficiencies, and improvements







Program Assessment Committees



Semester and Yearly Reviews



Review of Data Summaries and Reports



Review of Assessment tools, and scoring criteria, for accuracy, consistency, fairness, and bias 







Unit Assessment Committee



Aggregated Candidate Performance



Recruitment and Retention Data



Student Evaluation of Faculty 



Assessment Instruments 



Program Performance



Program Effectiveness



Unit’s Effectiveness







Teacher Advisory Council 











Dean’s Executive Council



External Reports











University Advisory Council



Professional Education Unit  Effectiveness
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( ) -936 261 3415  

E-mail:

 

    6.  Name of institution's program
Health and Human Performance

    7.  NCATE Category
Health and Physical Education

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

All Levels

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Examination for the Certification of Educators in Texas (TExES)-Health EC-12



    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of 
AAHPERD/AAHE standards. (Response limited to 4,000 characters)

Guiding principles exist at the institution level, as defined by the traditions of the Prairie View
A & M University mission that has firmly established it is dedicated to excellence in teaching, research 
and service. Prairie View is committed to achieving relevance in each component of its mission by 
addressing issues and proposing solutions through programs and services designed to respond to the 
needs and aspirations of individuals, families, organizations, agencies, schools, and communities---both 
rural and urban. Further, Prairie View is committed to advanced education and expanding offerings to 
include multiple doctoral programs.

Closely aligned with the mission of the university, the Whitlowe R. Green College of Education’s 
Conceptual Framework, which promotes candidate orientation to its educational model Educator as a 
Facilitator of Learning for Diverse Populations (E-FOLD-P), is infused in the curriculum of the 
Department of Health and Human Performance (HUPF). The E-FOLD-P supports the major goals of the 
teacher education Unit and constitutes a commitment of the Unit and the HUPF Department to develop 
and prepare candidates: (1) as problem solvers, (2) critical thinkers, and decision makers; (3) as 
reflective and continual learners who utilize effective teaching practices; (4) as facilitators of student 
growth and development, by precept and example; and (5) as educators with understanding and 
appreciation of human diversity and global awareness. The E-FOLD-P also represents the Unit’s 
dedication to the preparation of candidates who are technologically literate themselves and who can 
integrate technology into the learning environments of their students.

The HUPF Department’s policies are naturally aligned with the purposes of preparing high quality 
educators. The HUPF Department establishes and maintains expectations for excellence through the 
criteria of admission, grading and retention policies, and general academic rigor. Further, the mission of 
the University, the Unit and the conceptual framework emphasize the importance of meeting the needs 
of individual learners and enhancing learning experiences through context and learning experiences. In 
preparing candidates to teach children, the HUPF program outcomes target teacher competence, 
individualization, student achievement, and teacher dispositions of problem solving, critical thinking, 
being reflective, student growth, and development and human diversity.
In addition to institutional influences, the Texas State Board for Educator Certification (SBEC) 
established guidelines to provide direction for the development of professional educators through 
various policies which include: required scores on the TASP test which is part of the Texas Academic 
Skills Program mandated by the Texas Legislature and is designed to determine whether students 



possess the basic skills in reading, writing, and mathematics necessary for success in university courses; 
required reading courses; required mathematics courses; required curriculum and instruction courses; 
and required major content area courses. 

In addition to the institutional influences, The Texas State Board of Educator Certification (SBEC) 
requires every person seeking educator certification to perform satisfactorily on comprehensive 
examinations. The purpose of these examinations is to ensure that each educator is highly qualified for 
an entry-level position in the Texas Public Schools. The Texas Examinations of Educator Standards 
(TExES) program serves this purpose. The Texas Educator Standards, based on the Texas Essential 
knowledge and Skills (TEKS), form the foundation for the TExES tests. The development of the tests 
was a collaborative process involving Texas classroom teachers and other Texas educators, educator 
preparation program faculty, the State Board for Educator Certification (SBEC), and National Evaluation 
Systems, Inc. (NES). To ensure the quality and ri

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
Teacher Education and Teacher Certification require a planned sequence of field experiences in 
elementary school and secondary school classrooms. Student teaching will encompass the regular school 
day for a full semester. For students seeking additional certification in a specialization, the student will 
complete half the semester in the specialization and half at the EC-level.

The field and clinical experiences are supervised by qualified professionals. Applied coursework is 
guided by regular faculty. Practicum are arranged and supervised collaboratively and on-site by a full-
time coordinator/teacher education mentor who has been recommended by the school administrator.

Requiring field-based learning experiences during the program is challenging since most students 
already work. The HUPF department is carefully devising a system by which the benefits of providing 
developmental, field-based learning opportunities with minimal school and student disruption. 
Candidates may use their student population guided projects to conduct formal assessments; develop 
IEPs; develop content-enhanced lesson plans; design accessible instructional units and develop 
parent/colleague resources; participate in collaborative processes; and use technology to enhance 
planning and instruction. To help candidates plan in advance, the HUPF department provides 
information and guidance program planning and required advising meetings. Candidates are required to 
undergo various types of assessments to ensure the program adequately prepares the candidates.

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
Candidates in the teacher education program are assessed at these four benchmarks and provided 
remediation if they do not meet the requirements. A summary of criteria admission, retention and exiting 
the program are shown in Attachment 2.1 under question seven. 

Different sets of information about the teacher education candidates and their performance from various 
phases of the teacher education programs are used to make decisions about candidates at these transition 
points. These include candidates’ grades, which is a reflection of their performance in their courses, their 
GPA, which is a reflection of their overall performance and evaluations that reflect their knowledge and 
dispositions. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 



(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

The conceptual framework of the Whitlowe R. Green College of Education Conceptual Framework 
provides the underlying principles for the Educational Administration Program. Like that of the larger 
unit, focus is upon the “Educator as Facilitator of Learning for Diverse Populations” E-FOLD-P. The 
framework consists of the following four major goals undergirded by technology: (1) Problem Solving, 
Critical Thinking and Decision Making: (2) Reflective and Continual Learning; (3) Student Growth and 
Development; and (4) Human Diversity and Global Awareness which are incorporated in course syllabi 
throughout the College. The conceptual framework is based upon current issues such as changes in 
demographics, global perspectives, importance of problem solving, critical thinking and decision-
making skills, technological demands, and the need for life-long learning. 

The central focus of all programs in the COE is the candidate and his/her development into a capable 
and confident professional who can affect student learning in the EC-12 school setting. This 
development is represented by the triad of preparation, professionalism and performance and is 
supported by the greater Prairie View A & M University (PVAMU Teacher Advisory Board, which is 
made up of 27 different school districts). In order to meet the challenges and needs of the 21st century, 
the PVAMU Teacher Advisory Board expects all candidates be lifelong learners, problem solvers, 
communicators, users of technology and committed to diversity. The following visual representation of 
the Whitlowe R. Green COE Conceptual Framework is used continuously to assess the curriculum, 
instruction and assessment components for the program. A visual representation of the Whitlowe R. 
Green COE conceptual framework is included as attachment 4.1 under question seven. 

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The Prairie View Teacher Education Unit Assessment System is aligned to the unit's conceptual 
framework (CF), to state and professional standards. It is designed to measure and evaluate candidate 
knowledge, skills, and dispositions. The Assessment System operates at two distinct levels, one on 
programs, the other on the unit. In program-level assessment, data on candidate performance and 
relevant operations, disaggregated by program, are reviewed in order (a) to make decisions and provide 
feedback to individual candidates on program progress as well as (b) in the aggregate, to judge the 
effectiveness of specific programs and guide program improvement. Unit-level assessment utilizes data 
on unit operations as well as candidate performance data, aggregated across programs, to examine unit 
effectiveness and guide unit improvement.
The assessment system is designed to collect data through its Data Management System (DMS). The 
data management system is overseen by the Office of Accreditation, Assessment and Data Management 
(OAADM) which has a full time director and staff. Data from candidate performance assessments, post-
program assessments (e.g., graduate and employer surveys, state tests) and unit operation’s measures are 
channeled through the Data Management System (DMS) and coordinated by the OAADM in 
conjunction with the assessment coordinator for the unit. TrueOutcomes:

TrueOutcomes is a tool that Prairie View A&M University uses for assessment purposes. 
Students are required to complete an electronic portfolio (e-portfolio) in order to complete their 
program. This document can be used for future employment and/or educational endeavors. 

The Unit Assessment Committee (UAC) examines unit operations and candidate assessment data, 
aggregated across programs, to make judgments about unit effectiveness. 
To guide program reviews, the UAS specifies that each unit program (initial and advanced), through its 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

PC, establishes and maintains a Program Assessment Plan (PAP) and conducts a program assessment 
review at least once annually in accordance with that plan. A minimum requirement of a PAP is that it 
specify at least four transition points across the program: (1) program admission, (2) admission to 
clinical practice/internship, (3) exit from clinical practice, and (4) program exit. At each transition point, 
candidates are to be informed of their program status, and the options for candidates who fail to meet 
established criteria. To implement its PAP, each PC has identified transition points and associated 
evaluations/criteria and identified/developed standards-related assessments and associated rubrics. 
Assessment data is collected and periodically aggregated and summary reports generated for PCs to 
review and make potential recommendations. 
An electronic Data Management System, TrueOutcomes is in place starting Fall 2007, across the 
university. TrueOutcomes allows candidates to keep a record of artifacts, the courses they have 
completed, and plan future courses to help them meet their career goals. The information stored in the 
candidates’ portfolio can be used to create a resume. Administrators and instructors have access to real-
time information and statistics to track students’ progress and achievement, which allows instructors and 
advisers to monitor candidates progress, and provide remediation if needed.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Attachment 6.1.doc

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Table 2.doc Attachment 4.1.doc

attachment 5.1.doc Conceptual Framework

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Health and Human Performance

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

2004-2005 13 (+/-) 0

2005-2006 10 (+/-) 0

2006-2007 21 (+/-) 2

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Clay, Christopher

Highest Degree, Field, & 
University(5) M.Ed. in Ed. Ldrshp., Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Cyrus, Trevia 

Highest Degree, Field, & 
University(5) M.Ed. in Physical Ed., Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) M.Ed. in Physical Ed., Prairie View A & M University

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Texas Association for Health, Physical Education, Recreation and Dance Ethnic 
Minorities Section-Chair Elect/ Texas Association for Health, Physical Education, 
Recreation and Dance Presentation regarding Minority Youth and Obesity 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical supervision of EC-12 Physical Education majors, inservice training for 
faculty for PE, PE licensure 

Faculty Member Name Foster, Dwayne

Highest Degree, Field, & 
University(5) M.Ed. in Sports Administration, Northwestern State University

Assignment: Indicate the role 



of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Fowlkes, Douglas

Highest Degree, Field, & 
University(5) M.S. in Physical Education, Texas Southern University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Gilliard, Clifton

Highest Degree, Field, & 
University(5) M.S. in Physical Education, Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Jacket, Barbara

Highest Degree, Field, & 



University(5) M.S. in Physical Education, Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Johnson, Albert

Highest Degree, Field, & 
University(5) M.Ed. in Physical Education, Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Martin, Queen

Highest Degree, Field, & 
University(5) DPH in Public Health, University of Texas

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Texas Association for Health, Physical Education, Recreation and Dance Ethnic 
Minorities Section-Chair Elect/ Texas Association for Health, Physical Education, 
Recreation and Dance Presentation regarding Minority Youth and Obesity

Teaching or other 
professional experience in P-
12 schools(11)



Faculty Member Name Mayes, John

Highest Degree, Field, & 
University(5) M.S., ATC, LAT in Physical Education, Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Moses, Aquantina 

Highest Degree, Field, & 
University(5) M.Ed. in Physical Education, Prairie View A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Price, Jim

Highest Degree, Field, & 
University(5) M.S. in Counseling, Prairie A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

12 schools(11)

Faculty Member Name Williams, Angela

Highest Degree, Field, & 
University(5) M.Ed. in Counseling, Prairie A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Clinical supervision of EC-12 Physical Education majors, in-service training for 
faculty for PE, PE licensure

Faculty Member Name Williams, Lana

Highest Degree, Field, & 
University(5) M.Ed. in Counseling, Prairie A & M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

SECTION II - LIST OF ASSESSMENTS

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
AAHPERD/AAHE standards. All programs must provide a minimum of six assessments. If your 



state does not require a state licensure test in the content area, you must substitute an assessment 
that documents candidate attainment of content knowledge in #1 below. For each assessment, 
indicate the type or form of the assessment and when it is administered in the program. (Response 
limited to 250 characters each field)

    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required) (15)

Texas Examination 
of Educator 

Standards (TExES) 
Pedagogy & 
Professional 
Standards

State Content 
Examination

State of Texas 
Licensure 

Examination

After successfully 
completing all 

course work beofre 
entering student 

teaching

Assessment #2: 
Content knowledge 
in health education 
(required)

Educator Standards 
(TExES) -- Health 

EC-12
Licenure Content 

Examination

State of Texas 
Licensure 

Examination

Domain Scores

After successfully 
completing all 

course work beofre 
entering student 

teaching

Assessment #3: 
Candidate ability to 
plan instruction
(required)

Unit Plan

Comprehensive 
Unit Plan

(curriculum 
development)

CUIN 4113 
Instrucutional 

Methodology and 
Classroom 

Management

Assessment #4: 
Student teaching 
(required)

Professional 
Development and 
Appraisal System

Professional 
Development 

Survey

Mid-point and end 
point of student 

teaching 
experience

Assessment #5: 
Candidate effect on 
student learning 
(required)

Cooperating 
Teacher's 

Assessment 

Evaluation of 
candidate 

performance

CUIN 4826
Student Teaching

Assessment #6: 
Additional 
assessment that 
addresses 
AAHPERD/AAHE 
standards 
(required)

Admission to 
Teacher Education 

Program

Texas Higher 
Education 

Assessment (THEA) 
ScoresCore 

requirements, GPA, 
College of 
Education 

Requirments

Prior to taking any 
professional 

education courses

Assessment #7: 
Additional 
assessment that 
addresses 
AAHPERD/AAHE 
standards 
(optional)

Professional 
Electronic Portfolio

Comprehensive 
Electronic Portfolio 

of learning 
experiences and 

resources 
maintained in True 

Outcomes

During 3000 and 
4000 level 

professional 
education courses

Assessment #8: 
Additional 
assessment that 
addresses 
AAHPERD/AAHE 
standards 
(optional)

Needs Assessments 
and Disposition 

Assessment 

Structured 
Interviews data 
collection, and 
report (project)
Disposition and 
Advisor Survey

HUPF 4073 ADMIN. 
Managt, of HUPF 

Programs
Disposition Survey 
administered at the 

beginning each 
semester



teaching/internship, required courses [specify course title and numbers], or completion of the program).

    (15) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam reflection, state licensure test, portfolio).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each AAHPERD/AAHE standard on the chart below, identify the assessment(s) in Section 
II that address the standard. Any one assessment may apply to multiple AAHPERD/AAHE 
standards. 

  #1 #2 #3 #4 #5 #6 #7 #8
1. Candidates assess individual and community needs for health 
education. Candidates obtain health-related data about social and cultural 
environments, growth and development factors, needs and interests of 
students. Candidates distinguish between behaviors that foster and those 
that hinder well-being. Candidates determine health education needs based 
on observed and obtained data.

gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedcb

2. Candidates plan effective health education programs. Candidates 
recruit school and community representatives to support and assist in 
program planning. Candidates develop a logical scope and sequence plan 
for a health education program. Candidates formulate appropriate and 
measurable learner objectives. Candidates design educational strategies 
consistent with specified learner objectives.

gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedcb

3. Candidates implement health education programs. Candidates 
analyze factors affecting the successful implementation of health education 
and Coordinated School Health Programs (CSHPs). Candidates select 
resources and media best suited to implement plans for diverse learners. 
Candidates exhibit competence in carrying out planned programs. 
Candidates monitor educational programs, adjusting objectives and 
instructional strategies as necessary.

gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc gfedcb

4. Candidates evaluate the effectiveness of coordinated school health 
programs. Candidates develop plans to assess student achievement of 
program objectives. Candidates carry out evaluation plans. Candidates 
interpret results of program evaluation. Candidates infer implications of 
evaluation findings for future program.

gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

5. Candidates coordinate provision of health education programs and 
services. Candidates develop a plan for coordinating health education with 
other components of a school health program. Candidates demonstrate the 
dispositions and skills to facilitate cooperation among health educators, 
other teachers, and appropriate school staff. Candidates formulate practical 
modes of collaboration among health educators in all settings and other 
school and community health professionals. Candidates organize 
professional development programs for teachers, other school personnel, 
community members, and other interested individuals.

gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

6. Candidates act as a resource person in health education. Candidates 
utilize computerized health information retrieval systems effectively. 
Candidates establish effective consultative relationships with those 
requesting assistance in solving health-related problems. Candidates 
interpret and respond to requests for health information. Candidates select 
effective educational resource materials for dissemination.

gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedc

7. Candidates communicate health and health education needs, 
concerns, and resources. Candidates interpret concepts, purposes, and 



theories of health education. Candidates predict the impact of societal 
value systems on health education programs. Candidates select a variety of 
communication methods and techniques in providing health information. 
Candidates foster communication between health care providers and 
consumers.

gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be available



    1.  State licensure tests or professional examinations of content knowledge. AAHPERD/AAHE 
standards addressed in this assessment could include but are not limited to Standards 1 and 2. If your state 
does not require licensure tests or professional examinations in the content area, another assessment must 
be presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment Description

See Attachments panel below.

    2.  Assessment of content knowledge in health education. AAHPERD/AAHE standards addressed in 
this assessment could include but are not limited to Standards 1 and 2. . Examples of assessments include 
comprehensive examinations; GPAs or grades; content major; written interpersonal/presentational tasks; 
capstone projects or research reports; and other portfolio tasks. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2.doc

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction.
AAHPERD/AAHE standards that could be addressed in this assessment include but are not limited to 
Standards 3, 4, and 5. Examples of assessments include the evaluation of candidates’ abilities to develop 
lesson or unit plans, individualized educational plans, needs assessments, or intervention plans. (Answer 
Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3.doc

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. AAHPERD/AAHE standards that could be addressed in this assessment include 
but are not limited to Standards 3, 4, 5, and 6. The appropriate assessment is the evaluation of student 
teaching, the internship other clinical experiences. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment 4.doc

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. AAHPERD/AAHE 
standards that could be addressed in this assessment include but are not limited to Standards 3, 4, and 5. 
Examples of assessments include those based on student work samples, portfolio tasks, case studies, 
follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5.doc

See Attachments panel below.

    6.  Additional assessment that addresses AAHPERD/AAHE standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, 
and follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6.doc

See Attachments panel below.

    7.  Additional assessment that addresses AAHPERD/AAHE standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, 
and follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7.doc

See Attachments panel below.

    8.  Additional assessment that addresses AAHPERD/AAHE standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, 
and follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8.doc disposition.doc

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM



    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

The target has not changed for the program area. The methods by which candidates acquire knowledge, 
demonstrate skills, and document their impact on candidate learning continuously evolve. As a result, 
the data may also routinely evolve. This is accomplished by revising courses, projects, and especially, 
assessments and begins to reflect anew on the implementation of the program’s improvement.

Content Knowledge: The Program area has multiple mechanisms to gauge the success of the candidates 
in the program. The multiple assessments identified in the previous section IV (See Chart of Program 
Assessments). As noted earlier in the assessment section, the program area has a rich variety of 
assessments to maximize success of the program. The program area uses the information obtained from 
the aforementioned assessments to adjust the content emphasis in the major courses. The program also 
correlates the candidate’s GPAs, course projects, instructional planning and other assessments to 
candidates that score high rating on the PDAS.

The program area has regular meetings to discuss program issues, including course delivery sequences, 
candidate content acquisition, and improved delivery mechanisms. The program faculty discusses results 
on assessments, completer follow-up data, and program exit-data obtained from candidates. As a result 
of the data obtained from former candidates, the faculty in the program area is participating in on-going 
professional development activities to dialogue about strengths and weaknesses in the program. This 
dialogue has led to the development of the program area’s employment satisfaction survey to find out 
how the principal rates the quality of the candidates graduating from the program area.

During the academic dialogue, it has been determined that a more rigorous attempt has to be made to 
link the content of the courses and applied projects so that the candidates are better prepared for 
independent/mastery levels. This was achieved by articulating more clearly the direct linkages between 
expectations in courses and skills in practicums or student teaching through several methods. As a result 
of professional discussions, the program is modifying the course syllabi. The faculty participated in 
more focused discussions in class. The initial advising process has been modified. The courses have 
been reviewed for project alignment to standards and rubrics have been developed.

The content-based portfolio would assist candidates in maintaining and using key projects and artifacts 
from their courses throughout the program and would be a functional way for candidates to reference the 
key knowledge surrounding the field experience performance goals. The portfolio has the potential to 
assist advisors and the practicum coordinators in individualizing practicum programming. The 
compilation of the candidate’s work, accompanied with completed scoring rubrics and instructor 
feedback, would provide a comprehensive overview of candidate knowledge and performance 
throughout the program. It is anticipated that the program will implement the programmatic changes and 
guidance and begin requiring candidates to assemble and maintain the content-based portfolio with the 
implementation of a procedural review at the completion of all coursework, prior to student teaching.

While the program is quite high with respect to assessment tools for content knowledge, the program 



area will continue to identify specific areas and methods for enhancing candidate’s knowledge in health 
education.

Professional and Pedagogical Knowledge, skills, and dispositions: The process established by NCATE 
has helped the program area to better focus on targeted assessment of health education standards. All of 
the assessments are aligned with the specific specialized professional organization of AAHE. 
Identification of specific items that might score below mastery for a particular candidate would prompt 
the program area to increase emphasis in relevant course work to improve the outcomes of the future 
candidates.

Similarly, the program area can now examine the individual skills through projects, performance 
assessments, and the practicum performance/field experiences of the candidates. The evaluation of 
specific skills across the variety of standards led the program to programmatic improvement and thus 
increasing the pass rate of the candidates by the program area. Candidates are also being exposed to 
performance standards infusing technology into their lesson/unit plans. Candidates are routinely exposed 
to stimuli-rich class room environments and are required to infuse technology into their respective 
projects. For faculty members that are not up-to-date in using technology, the Unit has a Center for 
Teaching Excellence which allows faculty to go to be trained on using technology in the classroom.

Our review of the data has indicated that our students are performing well in some disposition areas, 
including professional practice and work habits. In the future, the program area will be addressing 
dispositions which are interested in assessing self-initiative and independence, critical thinking skills, 
tact and judgment as well as intellectual curiosity.

Student Learning: The performance data that has been collected in student teaching and field experiences 
led to recent improvements in candidates’ ability to document student learning. Although students’
scores are high in their field experiences, the program needs to obtain more data on candidate’s behavior 
and reflection on activities such as peer teaching exercises. The candidates are video-taped and are 
required to review their tapes to identify strengths and weaknesses and areas for improvement.

The program area has also identified rubrics to assess and help students to routinely identify strengths 
and weaknesses and areas for improvement. The program area currently implementing these guidelines 
for the first time and have not collected data at this time. 

The program has provided only a few examples above of the ways in which the health education faculty 
utilize assessment data for program improvement, including the enhancement of candidates’ knowledge, 
demonstration of professional and pedagogical knowledge, skills and dispositions, and ability to affect 
student learning. The faculty at Prairie View A & M University are committed to continuous program 
improvement processes which is data-driven and recursively assessed.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)



 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


