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#1 (Required) CONTENT KNOWLEDGE: Data from licensure tests for content knowledge in English language arts.   

Texas Examinations of Educator Standards (TEXES) Pedagogy & Professional Responsibilities 8-12 was created to assure that educators certified by the state of Texas would have the background, knowledge and abilities need to help all students progress academically in a supportive environment that recognizes the needs and preferences of individual learners. The state agencies tasked with creation of these examinations have the resources and expertise to develop a valid test which is able to reliably measure whether or not students have achieved the specific learning objectives required in Texas public schools. One change related to the use of the TEXES is the timing; candidates in the past have been given seminar and workshops designed to support their success on these exams, but the practice was to advise students to take both the pedagogy and the subject matter tests after they completed student teaching.  However, we now advise candidates to take the exams during their professional education courses (CUINs) because we feel that they can get more specific support from these instructors over a longer period of time, and because it removes some of the testing anxiety experienced by many candidates when their careers as professional educators depend on their test performance.  


The state agencies tasked with creation of these examinations have the resources and expertise to develop a valid test which is able to reliably measure whether or not students have achieved the specific learning objectives required in Texas public schools.  The TExES ELAR exam has been aligned with NCTE standards, and all standards are assessed with the exception of 1.0 on Specific Curriculum; 2.3 on reflective practice and involvement in professional organizations; 4.1 and 4.2 on resource selection and alignment of goals; and 4.10 on assessment.  These standards are met by the TExES Pedagogy and Professional Responsibilities Exam competencies noted in the Alignment Document of TEXES Standards (see Attachment #13), with the exception of 1.0. Passage rates are 86.7% for all candidates taking the Pedagogy and Professional Responsibilities 8-12 exam for 15 tests taken in 2007 indicate a solid pass rate. However, only 3 of the 4 candidates taking the TExES English Language Arts exam in 2007 passed, giving a pass rate of 75% (see Attachment #16).  The majority of students are passing these important Texas certification exams.  Competencies are also tested in more than one way, so that there is overlapping assessment of candidate strengths in terms of content and pedagogy (see the Alignment Table, Attachment 13). 

Attachment A:   Content Knowledge


1. Assessment #4 Assessment of Student Teaching or Internship:


Student Teaching Professional Development Appraisal System (PDAS) Evaluation


1. Description of the Assessment


The Professional Development Appraisal System (PDAS) is the State’s approved instrument for appraising its teachers and identifying areas that teachers would benefit from staff development.  The process includes a minimum of one 45-minute observation by a trained supervisor or evaluator.  PDAS includes 51 criteria within eight domains reflecting Proficiencies for Learner-Centered Instruction adopted in 1997 by the State Board for Educator Certification (SBEC).  The domains are:


1. Active, Successful Student Participation in the Learning Process


2. Learner-centered Instruction


3. Evaluation and Feedback on Student Progress


4. Management of Student Discipline, Instructional Strategies, Time/Materials


5. Professional Communication


6. Professional Development


7. Compliance with Policies, Operating Procedures and Requirements 


8. Improvement of All Students’ Academic Performance


The candidates’ student teaching supervisor completes this evaluation.  The results used for this report are almost all from the district supervisor. 


PDAS


#5 (Required) EFFECTS ON STUDENT LEARNING:  Assessment that demonstrates candidate effects on student learning. 

The Field Experience Portfolio Assessment requires candidates begin the documentation their progress toward becoming professional educators.  In the past, this process was carried out, but aside from candidates’ grades, was not documented.  We have changed this process to include a connection between portfolio artifacts and NCATE/NCTE/ADE standards, the same level of transparency and documentation required for the Student Teaching Portfolio, and perhaps most important of all, a recognition on the part of candidates that all their work is adding to a collection of knowledge, skill, and ability that will culminate in their exit from the program as a degreed professional educator. (See Attachment #18).


Effect on Student Learning
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ATTACHMENT #13


Alignment Document 


NCTE Standards Alignment with TExES ELAR and Pedagogy and Professional Responsibilities Competencies


		NCTE STANDARDS

		TExES Competencies


English Language Arts & Reading Exam

		TExESCompetencies


Pedagogy and Professional Responsibilities


 Exam



		1.0  Structure of the Basic Program

		



		Candidates follow a specific curriculum and are expected to meet appropriate performance assessments for pre-service English language arts teachers.

		

		



		2.0  Attitudes for English Language Arts

		



		Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.

		



		2.1 Candidates create an inclusive and supportive learning environment in which all students can engage in learning.

		Competency 002

		005



		2.2 Candidates use ELA to help their students become familiar with their own and others’ cultures.

		Competency 002

		



		2.3 Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.

		

		012



		2.4 Candidate use practices designed to assist students in developing habits of critical thinking and judgment.

		Competencies 001, 004, 005

		



		2.5 Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.

		Competencies 001, 002, 005

		



		2.6 Candidates engage their students in activities that demonstrate the role of arts and humanities in learning




		Competencies 001, 007

		



		3.0  Knowledge of English Language Arts



		Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and non-print media; technology; and research theory and findings.



		3.1 Candidates demonstrate knowledge of, and skills in the use of, the English language.

		Competencies 003, 008

		



		3.2  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

		Competencies 003, 004, 005, 011

		



		3.3  Candidates demonstrate their knowledge of reading processes.

		Competencies 004, 005

		



		3.4  Candidates demonstrate knowledge of different composing processes.

		Competency 008

		



		3.5  Candidates demonstrate knowledge of, and uses for, an extensive range of literature.

		Competency 006

		



		3.6  Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.

		Competency 011

		



		3.7  Candidates demonstrate knowledge of research theory and findings in English language arts.

		Competency 001

		



		4.0  Pedagogy for English Language Arts



		Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and teaching.



		4.1  Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.

		

		001-004



		4.2  Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work.

		

		007-010



		4.3  Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.

		Competency 001

		004



		4.4  Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

		Competencies 001, 002

		005, 006



		4.5  Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

		Competency 010, 011

		004



		4.6  Candidates engage students in critical analysis of different media and communications technologies.

		Competency 011

		009



		4.7  Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		Competency 001, 010

		



		4.8  Candidates engage students in making meaning of texts through personal response.

		Competencies 004, 007

		



		4.9  Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		Competencies 003, 004, 011

		007-010



		4.10  Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		

		001-004





TExES, Field 131: English Language Arts and Reading 8–12; Test Framework: Domain Range of Competencies

I. Integrated Language Arts, Diverse Learners, and the Study of English, 001–003


II. Literature, Reading Processes, and Skills for Reading Literary and Nonliterary Texts, 004–007


III. Written Communication 008–009


IV. Oral Communication and Media Literacy 010–011


TExES, Field 130: Pedagogy and Professional Responsibilities 8-12; Test Framework: Domain Range of Competencies


I. Designing Instruction and Assessment to Promote Student Learning, 001-004


II. Creating a Positive, Productive Classroom Environment, 005-006


III. Implementing Effective, Responsive Instruction and Assessment, 007-010


IV Fulfilling Professional Roles and Responsibilities, 011-013

Attachment  # 13 Alignment Document for Texas Standards


ATTACHMENT #16


State Board for Educator Certification 2007


		Certification Description

		Tests Taken

		Tests Passed

		Pass Rate



		English Language Arts and Reading (8-12)

		4

		3

		75%



		

		

		

		



		Pedagogy and Professional Responsibilities (8-12)

		15

		13

		86.7%



		

		

		

		





Attachment # 16 TExES Content and Professional Preparation Responsibilities Data


#2 (Required) CONTENT KNOWLEDGE: Assessment of content knowledge in the English language arts.

Implemented in the Spring of 2006, the Senior Portfolio is part of the capstone course ENGL 4433 Special Topics in English.  The Department of English requires ENGL 4433 as a capstone course.  The catalog description is as follows: “Emphasis on scholarly analysis and research allows students to demonstrate capacity to bring information, skills, and ideas acquired from the English major and various curricula to bear on a major project."  The course is designed to provide students with an opportunity to synthesize their growing understandings of language, literature, and composition and to move beyond the content of such courses to an understanding of the theoretic assumptions underlying that content.”  In the present rotation (finalized and approved by the University Academic Council in January of 2005) Special Topics in English is offered once every spring semester.

The portfolio evaluation, in addition to continued monitoring of student TEXES scores and passage rates, helps faculty assess its teaching in the content areas. It also helps evaluate student reading, writing and critical thinking skills. The portfolio contains: a vita, a critical introduction, and selected papers and projects from their former and current capstone coursework.  Students include graded essays with comments from instructors and subsequent or previous versions of those essays. Presenting a portfolio of their best work, students must include one essay accompanied by the various drafts produced through revisions; and primarily essays that demonstrate critical reading, thinking, and writing (i.e. work that shows evidence of analysis, synthesis, and evaluation as part of the thinking process). The evaluative rubric for the portfolio is aligned with NCTE standards (see attached data/rubric from Portfolio Assessment). Although some of the 2006 and 2007 assessments reveal lower than desired scores in areas, data indicates improvement in student performance and reflects changes made to the student degree plan in 2005. New courses are preparing students for broad knowledge of content as well as for specialized and focused study.  Students are also doing more reading of research and theory in all areas of the degree plan. The 2006 Portfolio Assessment found satisfactory student achievement in all Advanced Reading (5), Critical Thinking (6), and Teaching Project (11) measures. Since English major and minor data has not been disaggregated, this has brought some scores lower than was expected.  2007 results indicate a 2.89 median score for Advanced Writing Skills; and 2.84 for Advanced Reading Skills; and 2.82 for Critical Thinking, all out of a possible 4.0. 


Content Knowledge in the Program Area


		ENGL 4433: Senior English Portfolio Assessment (Spring 2007)

		 

		 

		 

		 

		



		Red indicates most pressing concerns to address according to assessment.

		

		



		Reflective Practice

		     4's      Yes

		   0's   No

		Median

		

		



		1. The resume indicates that the writer is involved in at least one professional organization or activity related to ELA. (NCTE 2.3)

		12

		6

		2.6

		

		



		2. The resume indicates that the writer has adopted professional attitudes needed by English BA graduates (i.e. Writing Center tutoring, presenting at conferences, TAMU-PVAMU'/ poetry reading exchange, etc.). (NCTE 2.3)

		9

		9

		2

		

		



		The introduction and other writing (teaching assignment, etc.) indicate the writer is reflective. (NCTE 2.3)

		10

		8

		2.2

		

		



		The writer has collaborated with advisor and/or other faculty about what work to include in the portfolio. (NCTE 2.3)

		5

		13

		1.1

		

		



		

		

		

		

		

		



		Advanced Writing Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median



		The writer constructs clear, concise, exact, and mature sentences. (NCTE 3.1)

		7

		6

		2

		3

		2.94



		The writer expresses ideas completely and precisely. (NCTE 3.1)

		6

		6

		4

		2

		2.89



		The writer develops sound organizational and logical patterns to support a thesis. (NCTE 3.1)

		6

		7

		3

		2

		2.94



		The writer uses appropriate, substantial, and specific detail to support ideas. (NCTE 3.1)

		6

		6

		4

		2

		2.89



		The writer supports his or her ideas through research and documentation when appropriate. (NCTE 3.7)

		6

		5

		4

		3

		2.78



		The writer conceptualizes and addresses a distinct type of reader or audience. (NCTE 3.4)

		7

		5

		4

		2

		2.94



		The writer uses a variety of modes in the composition process, for different purposes and for different audiences and occasions. (NCTE 3.1, 3.4)

		6

		6

		4

		2

		2.89



		The writer demonstrates knowledge of, and skills in the use of, the English language. (NCTE 3.1) 

		7

		5

		4

		2

		2.94



		The writer demonstrates knowledge of the range and influence of print and nonprint media and technology in contemporary culture. (NCTE 3.6)

		5

		7

		4

		2

		2.83



		The writer demonstrates knowledge of research theory and findings in English language arts. (NCTE 3.7)

		5

		5

		6

		2

		2.72



		

		

		

		

		

		



		Advanced Reading Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median



		The writer recognizes the role that form or genre plays in the construction of meaning. (NCTE 3.3)

		6

		6

		4

		2

		2.89



		The writer can analyze various forms of written expression. (NCTE 3.3)

		6

		6

		4

		2

		2.89



		The writer can analyze literary works representing a wide range of historical periods, cultures, genres, and styles. (NCTE 2.5, 3.5)

		6

		4

		6

		2

		2.78



		The Writer demonstrates knowledge of the practices of oral, visual, and written literary. (NCTE 3.2)

		5

		6

		5

		2

		2.78



		The Writer demonstrates knowledge of reading processes. (NCTE 3.3)

		6

		6

		4

		2

		2.89



		

		

		

		

		

		



		Critical Thinking Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median



		The writer demonstrates the ability to reason both inductively and deductively. (NCTE 3.1)

		6

		5

		5

		2

		2.83



		The writer demonstrates an understanding that every step in a logical sequence requires valid support. (NCTE 3.1)

		6

		5

		5

		2

		2.83



		The writer demonstrates an understanding of the processes of analysis and evaluation. (NCTE 3.1)

		6

		5

		5

		2

		2.83



		The writer demonstrates the ability to synthesize information from diverse sources in order to generate and refine ideas. (NCTE 3.7)

		6

		6

		4

		2

		2.89



		The writer demonstrates the ability to understand divergent and multiple points of view. (NCTE 2.5, 3.5)

		6

		5

		5

		2

		2.83



		The writer makes meaningful connections between the ELA curriculum and developments in culture, society, and education. (NCTE 2.5)

		5

		5

		6

		2

		2.72





Senior English Portfolio


ATTACHMENT #1


Program Description for Secondary Education English Majors


		Required Core Courses

		 6 SCH



		ENGL 3153

		Literary Theory and Criticism (3 SCH)

		



		ENGL 4433

		Special Topics in English (Senior Seminar – 3 SCH)

		



		

		

		

		



		Early Literature Period

		 3 SCH



		ENGL 4233

		Shakespeare (3 SCH)

		



		

		

		

		



		British Survey

		 3 SCH



		ENGL 2263

		English Literature to 1800 (3 SCH) 

		



		

		



		African American Survey

		 3 SCH



		ENGL 3053

		Survey of African-American Literature (3 SCH)

		



		

		

		

		



		American Survey

		 3 SCH



		ENGL 3243

		American Literature: 1865 to Present (3 SCH)

		



		

		

		

		



		Writing

		 3 SCH



		ENGL 2143

		Advanced Composition (3 SCH)

		



		

		



		Language

		 3 SCH



		ENGL 3223

		Advanced Grammar (3 SCH)

		



		

		



		Genre, Cultural, or Special Topics

		 6 SCH



		ENGL 2383

		Survey of World Literature (3 SCH)

		



		ENGL 4243

		Studies in the Novel

		



		

		

		

		



		Required Elective

		 3 SCH



		ENGL 3213

		History of the English Language

		



		

		

		TOTAL 

		33 SCH





Teacher Education and Professional Education Courses


		CUIN 3003

		Educational Foundations 

		 3 SCH



		CUIN 3013

		Educational Psychology

		 3 SCH



		CUIN 4103

		Instructional Planning and Assessment

		 3 SCH



		CUIN 4113

		Instructional Methods & Classroom Management

		 3 SCH



		CUIN 4426

		Advised Student Teaching

		 6 SCH



		

		Total 

		18 SCH





Degree Plan.doc


The College of Education began in the spring semester 2008 to administer a newly developed disposition assessment. Consequently, data generated from the assessment will be unavailable until the summer semester. It is hoped that data generated from this assessment will allow the College of Education to advise students of deficiencies and provide for corrective action regarding the desired dispositions as reflected the college’s Conceptual Framework  (See attached Disposition Instrument). 

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate   


Name: ________________________________________________________ Date: ____________


Student: _______________________________________ Student ID____________ Program: ____________________ 


Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		1 = Not At All

		2 = Sometimes 

		3 = Usually

		4 = Mostly  

		5 = Not Known  



		

		Candidates Disposition

		SCALE


Circle the Number 



		1

		Uses self reflection on previous experiences to refine personal and professional practices 


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.     

		1   2   3   4   5 



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.  


· Treats students with dignity and respect at all times. 


· Arrives prepared and on time. 


· Creates and maintains a safe learning environment.

		1   2   3   4   5 



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener. 


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences. 

· Understands students have needs that must be met before learning can take place.

		1   2   3   4   5 



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate. 


· Exhibits a caring attitude toward students and others. 


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others. 


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   4   5 



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students. 


· Collaborates with others in implementing a common curriculum 


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

· 

		1   2   3   4   5 





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 


· Is familiar with, and uses different kinds of assessments 


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction. 


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   4   5 



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers. 

		1   2   3   4   5 



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies. 


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning 

		1   2   3   4   5 



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students. 


· Communicates effectively with colleagues, parents, and students. 


· Respects the opinions and contribution of others. 


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   4   5 



		10

		Demonstrates ethical behavior in personal and professional relationships. 


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity. 


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   4   5 



		11

		Seeks research and professionally based information to improve his/her educational practices. 


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   4   5 



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession 


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations. 


· Approaches professional tasks energetically. 


· Develops positive skills of leadership.

		1   2   3   4   5 
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Faculty/Student Evaluation of Candidates Dispositions




disposition.doc


Candidates in the teacher education program are assessed at these four benchmarks and provided remediation if they do not meet the requirements. A summary of criteria admission, retention and exiting the program are shown in Attachment 1


Different sets of information about the teacher education candidates and their performance from various phases of the teacher education programs are used to make decisions about candidates at these transition points.  These include candidates’ grades, which is a reflection of their performance in their courses, their GPA, which is a reflection of their overall performance and evaluations that reflect their knowledge and dispositions.  

Summary of Criteria for Transition Points in the Undergraduate Programs

                                               

		

		Criterion

		Assessment Tool

		Standard



		Admission to teacher education



		Academic Achievement

		Texas Higher Education Assessment (THEA)

		Reading – 260; 



Writing –  220; 


Math – 230 


Overall GPA of 2.5 



		

		Content Knowledge

		Student Information System

		Successful completion of Core Curriculum (Applicant passed each core course)



		

		Content Knowledge

		Student Information System

		Minimum grade of C in all English and Mathematics courses in the university core curriculum



		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		

		

		



		Retention in teacher education

		Candidates perception of professional growth

		Self assessment pre and post professional preparation survey

		Monitor growth  



		

		Pedagogical Content Knowledge

		Monitoring of performance in CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 

		Minimum grade of C, and a minimum GPA of 2.5 in  the pedagogical content


classes



		

		

		

		



		Eligibility to student teach

		Teacher education preparedness

		Data from Admission to teacher education committee

		Prior admission to teacher education



		

		 GPA of 2.5

		Student Information System

		Cumulative GPA of 2.5 or better






		

		Pedagogical Content Knowledge

		Student Information System

		Completion CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 with a grade of C or higher and a GPA of 2.5



		

		Content Knowledge

		Student Information System

		Content Major GPA of 2.5 or better






		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		Appropriate dispositions

		Admission to teacher education committee 

		Successful performance on evaluation by admission to teacher education committee



		

		

		

		



		Eligibility to graduate




		Professional Preparation

		Student Information System

		Successful completion of student teaching with a minimum  grade of C, and GPA of 2.5



		

		Professional Preparation

		Student teacher evaluation by university supervisor and supervising teacher 

		Total average score of 2.5 in all areas 



		

		Appropriate dispositions

		Professional  Development  and Appraisal System (PDAS)

		Total average score of 2.5 in all areas 



		

		

		

		





Transition Points


1. Description of the field and clinical experiences required for the program, including the number of hours for early experiences and the number of hours/weeks for student teaching or internships.


A major component of the ELA 8-12  program at Prairie View A&M University is the Field Experience.  The program  requires a planned sequence of field experiences in secondary schools.  Each candidate is required to document 15 hours of field experience for each of the four CUIN professional education courses, for a total of 60 clock hours.  These field experiences play an important role in the program as they are designed to facilitate increased understanding of the teaching profession in the secondary school settings by providing candidates with opportunities to become acquainted with effective classroom procedures and techniques for effective teaching and learning.  This experience provides candidates with opportunities to become acquainted with effective classroom procedures to observe accommodations for students with special needs.  Each student is required to complete at least 60 hours (15 hours each in the four CUIN professional education courses) of classroom observation prior to being admitted to student teaching.  


Candidates are required to reflect on their observations by keeping a Field Experience Portfolio.  Included in the portfolio are assignments from their cooperating teachers, experiences candidates provide to students, and any artifact pertinent to their placement.  


Candidates are required to deliver demonstration lessons which cover the following areas “What I Planned”, “What Happened”, and “My Reflections”.  These lessons may be designed for individual students, small groups, or whole class instruction.  


Documentation of meetings with cooperating teachers is required from the candidates.  Candidates must meet with their cooperating teachers to plan the following: (a) Individual mentoring (b) One-to-one instruction, (c) Planning and delivery of instruction, (d) Small group instruction, (e) Large group instruction, and (f) Other guided experiences.  


Additionally, all candidates are required to attend a minimum of two faculty meetings and at least two team or grade level meetings with their cooperating teacher.  Reflections of these meetings are submitted with the Field Experience Portfolio, a one page reflection on the worth of the field experience, and an evaluation prepared by the cooperating teacher.  


Student teaching is comprised of 16 weeks and a minimum of 350 clock hours.  Candidates are placed in the classrooms of fully licensed teachers with a minimum of three years teaching experience.  The cooperating teachers are trained by Prairie View A&M University to be mentor teachers.  Supervision takes place on a weekly basis by trained University Supervisors.  Many of these supervisors are retired public school teachers and administrators committed to the profession and to supporting Prairie View A&M University in its efforts to prepare high quality teachers.  


Description of Field Experience Portfolio


		ENGL 4433: Senior English Portfolio Assessment (Spring 2007)

		 

		 

		 

		 

		

		



		Red indicates most pressing concerns to address according to assessment.

		

		

		



		Reflective Practice

		     4's      Yes

		   0's   No

		Median

		

		

		



		1. The resume indicates that the writer is involved in at least one professional organization or activity related to ELA. (NCTE 2.3)

		12

		6

		2.6

		

		

		



		2. The resume indicates that the writer has adopted professional attitudes needed by English BA graduates (i.e. Writing Center tutoring, presenting at conferences, TAMU-PVAMU'/ poetry reading exchange, etc.). (NCTE 2.3)

		9

		9

		2

		

		

		



		The introduction and other writing (teaching assignment, etc.) indicate the writer is reflective. (NCTE 2.3)

		10

		8

		2.2

		

		

		



		The writer has collaborated with advisor and/or other faculty about what work to include in the portfolio. (NCTE 2.3)

		5

		13

		1.1

		

		

		



		

		

		

		

		

		

		



		Advanced Writing Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median

		



		The writer constructs clear, concise, exact, and mature sentences. (NCTE 3.1)

		7

		6

		2

		3

		2.94

		



		The writer expresses ideas completely and precisely. (NCTE 3.1)

		6

		6

		4

		2

		2.89

		



		The writer develops sound organizational and logical patterns to support a thesis. (NCTE 3.1)

		6

		7

		3

		2

		2.94

		



		The writer uses appropriate, substantial, and specific detail to support ideas. (NCTE 3.1)

		6

		6

		4

		2

		2.89

		



		The writer supports his or her ideas through research and documentation when appropriate. (NCTE 3.7)

		6

		5

		4

		3

		2.78

		



		The writer conceptualizes and addresses a distinct type of reader or audience. (NCTE 3.4)

		7

		5

		4

		2

		2.94

		



		The writer uses a variety of modes in the composition process, for different purposes and for different audiences and occasions. (NCTE 3.1, 3.4)

		6

		6

		4

		2

		2.89

		



		The writer demonstrates knowledge of, and skills in the use of, the English language. (NCTE 3.1) 

		7

		5

		4

		2

		2.94

		



		The writer demonstrates knowledge of the range and influence of print and nonprint media and technology in contemporary culture. (NCTE 3.6)

		5

		7

		4

		2

		2.83

		



		The writer demonstrates knowledge of research theory and findings in English language arts. (NCTE 3.7)

		5

		5

		6

		2

		2.72

		



		

		

		

		

		

		

		



		Advanced Reading Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median

		



		The writer recognizes the role that form or genre plays in the construction of meaning. (NCTE 3.3)

		6

		6

		4

		2

		2.89

		



		The writer can analyze various forms of written expression. (NCTE 3.3)

		6

		6

		4

		2

		2.89

		



		The writer can analyze literary works representing a wide range of historical periods, cultures, genres, and styles. (NCTE 2.5, 3.5)

		6

		4

		6

		2

		2.78

		



		The Writer demonstrates knowledge of the practices of oral, visual, and written literary. (NCTE 3.2)

		5

		6

		5

		2

		2.78

		



		The Writer demonstrates knowledge of reading processes. (NCTE 3.3)

		6

		6

		4

		2

		2.89

		



		

		

		

		

		

		

		



		Critical Thinking Skills

		4's Excellent

		3's     Good

		2's       Fair

		1's      Poor

		Median

		



		The writer demonstrates the ability to reason both inductively and deductively. (NCTE 3.1)

		6

		5

		5

		2

		2.83

		



		The writer demonstrates an understanding that every step in a logical sequence requires valid support. (NCTE 3.1)

		6

		5

		5

		2

		2.83

		



		The writer demonstrates an understanding of the processes of analysis and evaluation. (NCTE 3.1)

		6

		5

		5

		2

		2.83

		



		The writer demonstrates the ability to synthesize information from diverse sources in order to generate and refine ideas. (NCTE 3.7)

		6

		6

		4

		2

		2.89

		



		The writer demonstrates the ability to understand divergent and multiple points of view. (NCTE 2.5, 3.5)

		6

		5

		5

		2

		2.83

		



		The writer makes meaningful connections between the ELA curriculum and developments in culture, society, and education. (NCTE 2.5)

		5

		5

		6

		2

		2.72

		



		

		

		

		

		

		

		



		

		

		

		

		

		

		



		Alumni Survey Spring 2007                                          (Contacted 10 Candidates; Received 8 Surveys)

		Stongly Agree

		Agree

		Not Sure

		Dis- agree

		Stongly Dis-Agree

		Median



		

		 

		 

		 

		 

		 

		 



		1.  The English curriculum provided me the ability to use and understand oral communication and opportunities to develop listening and speaking skills. (NCTE 3.1)

		6

		2

		 

		 

		 

		4.75



		2.  I understand that writing is a recursive, developmental, integrative, and ongoing process.  (NCTE 3.4)

		6

		2

		 

		 

		 

		4.75



		3.  I have had many different kinds of opportunities to develop competence as a writer. (NCTE 3.4)

		3

		4

		 

		1

		 

		4.12



		4.  My English courses helped me develop my ability to interpret, analyze, and produce visual images and messages and understand how these influence contemporary culture. (NCTE 3.6) 

		7

		1

		 

		 

		 

		4.87



		5.  My English courses covered an extensive body of literature and literary genres and gave me opportunities to read diverse types of literature as a source for exploring and interpreting human experiences. (NCTE 3.5)

		6

		2

		 

		 

		 

		4.75



		6.  When I write, I use the composing process to plan, generate, and refine my writing so that it fulfills a purpose. (NCTE 3.4)

		5

		3

		 

		 

		 

		4.62



		7.  I feel confident in my ability to synthesize information from diverse sources in order to generate and refine ideas. (NCTE 3.7)

		5

		2

		 

		1

		 

		4.37



		8.  I understand the structure and development of the English language.   (NCTE 3.1)  

		5

		2

		1

		 

		 

		4.5



		9.  I have had numerous opportunities to use my knowledge and skills in grammar and usage in ways that will help me in the workplace and in other meaningful contexts. (NCTE 3.1)

		7

		1

		 

		 

		 

		4.87



		10.  The English courses I have taken required me to read current research in English and related humanities areas. (NCTE 3.7)

		5

		3

		 

		 

		 

		4.62



		11.  The English courses I have taken have taught me to make meaningful connections between language and literature and their relation to such areas as culture, politics, and education. (NCTE 2.5)

		5

		3

		 

		 

		 

		4.62



		12.  The English curriculum has taught me that it is important to be knowledgeable about the cultural and linguistic backgrounds of others. (NCTE 2.2)

		7

		 

		1

		 

		 

		4.75



		13.  I am involved with at least one professional organization relating to English language, literature, or teaching (i.e. Sigma Tau Delta, NCTE, SCMLA, MLA, etc.) (NCTE 2.3)

		5

		 

		 

		2

		1

		3.75



		14.  I have presented my work (poetry, essays, visual forms) at conferences either on or off campus. (NCTE 2.3)

		2

		3

		1

		1

		1

		3.5



		15.  I feel prepared to succeed on standardized tests relating to English language and literature topics. (NCTE 1.0)

		8

		 

		 

		 

		 

		5



		16.  I would recommend the English program at Prairie View A&M University to others who want to be English majors. (NCTE 2.1)

		7

		1

		 

		 

		 

		4.87



		17.  I feel as though I am an expert in the subject area I have chosen as my major and would be able to examine and select resources such as textbooks, videos, films, records and software for supporting the teaching of English language arts.  (~NCTE 4.1) 

		5

		2

		1

		 

		 

		4.5



		18.  I am a better writer now than I was before I took writing courses in the English program in the Department of Languages and Communications. 

		6

		2

		 

		 

		 

		4.75



		19.  My English instructors cared about my personal and professional growth as a student. (NCTE 2.1)

		7

		1

		 

		 

		 

		4.87



		20.  My English classes motivated me to explore literature and/or writing outside of class in order to make connections between it and developments in culture, society, and education. (NCTE 2.5)

		6

		1

		1

		 

		 

		4.62



		21.  My instructors have created and sustained learning environments that promote respect for and support of individual differences of ethnicity, race, language, culture, gender, and ability. (~NCTE 4.4, 2.1)  

		7

		1

		 

		 

		 

		4.87



		22.  My instructors integrate interdisciplinary teaching strategies and materials into their teaching and learning process for me, and I feel able to do the same. (~NCTE 4.3)

		5

		3

		 

		 

		 

		4.62



		23.  I am skillful at organizing written material using different composing processes.  (NCTE 3.4)

		5

		3

		 

		 

		 

		4.62



		24.  My English courses used technology using oral and visual techniques to create an effective, interesting learning environment. (NCTE 3.2)

		6

		1

		1

		 

		 

		4.62



		25.  Based on my exposure to professional organizations and interaction with faculty and peers, I would consider entering a graduate program in English sometime in the future.  (NCTE 2.3)

		5

		1

		1

		1

		 

		4.25



		26.  I can explain the structure of a short story, novel, poem, and play from a vast range of literature to someone else.  (NCTE 3.5)

		7

		1

		 

		 

		 

		4.87



		27.  I have had an opportunity to work with faculty, peers, and other professionals on projects related to my major.  (NCTE 2.3)

		6

		2

		 

		 

		 

		4.75



		28.  Through oral presentations and interaction with fellow classmates in my English courses, I am able to create learning environments that adhere to a high degree of integrity and that support and respect individual differences and abilities.  (NCTE 4.4)

		6

		2

		 

		 

		 

		4.75



		29.  My English courses have encouraged me to draw connections between literature and developments in learning in relation to other cultures, ethnicities, and societies.  (NCTE 2.5)

		8

		 

		 

		 

		 

		5
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ENGL 4433 Selected Portfolio Data and Responses for 2006 and 2007


		ENGL 4433: Senior English Portfolio Assessment (Spring 2006) 4.0 highest possible unless noted

		 

		 Selected 2006 Data Only; High areas not always included here.



		Red indicates most pressing concerns to address according to assessment.



		Reflective Practice

		Median

		Notes and Responses to 2006 Data made in Summer 2006



		1. The resume indicates that the writer is involved in at least one professional organization or activity related to ELA. (NCTE 2.3)

		2

		Dept. of Lang. & Comm. now offers NCTE membership to ELA 8-12 Teacher Candidates. Four students given memberships in 2006-07. 



		2. The resume indicates that the writer has adopted professional attitudes needed by English BA graduates (i.e. Writing Center tutoring, presenting at conferences, TAMU-PVAMU'/ poetry reading exchange, etc.). (NCTE 2.3)

		2.8

		Developed a detailed proposal for funding of a literary awards contest sponsored by the Dept. of Lang and Comm and the W.Center.



		Advanced Writing Skills

		Median

		



		The writer constructs clear, concise, exact, and mature sentences. (NCTE 3.1)

		2.7

		Incorporate a handbook into faculty edited ENGL 1123 and 1133 textbooks for 2008.



		The writer uses appropriate, substantial, and specific detail to support ideas. (NCTE 3.1)

		3.1

		



		The writer supports his or her ideas through research and documentation when appropriate. (NCTE 3.7)

		2.8

		More research required in ENGL 3153 core course before 4433 is taken



		The writer demonstrates knowledge of the range and influence of print and nonprint media and technology in contemporary culture. (NCTE 3.6)

		1.9

		New Advanced Composition text book helps address this standard better. This standard will be addressed even in History of the English Language class, required of all Secondary Teachers. 



		The writer demonstrates knowledge of research theory and findings in English language arts. (NCTE 3.7)

		3.1

		Students understand how to research and when to use research to support ideas, but need to find more support and do more research when assigned.  See response to NCTE 3.7 above.



		Advanced Reading Skills

		Median

		



		The writer recognizes the role that form or genre plays in the construction of meaning. (NCTE 3.3)

		3.1

		Students have scores consistently above 3.0 in assessments of reading skills. 



		Critical Thinking Skills

		Median

		



		The writer demonstrates an understanding of the processes of analysis and evaluation. (NCTE 3.1)

		2.8

		In order to address NCTE 3.1 more directly, faculty will address this 2.8 median score earlier by incorporating more analysis and evaluation in ENGL 1123 and 1133, which all students are required to take.  All faculty aligned their syllabi in the Fall of 2006 with NCTE standards to ensure they address standards. 



		The writer demonstrates the ability to synthesize information from diverse sources in order to generate and refine ideas. (NCTE 3.7)

		3.1

		This score is consistent with the two assessments of 3.7 under advanced writing skills above.  



		Teaching Project

		Median

		



		The writer understands how to design and implement instruction appropriate for each student and integrates components of English language arts (writing, listening, speaking, viewing, and representing). (TExES I, NCTE 2.1, 4.3)

		2.8

		Response to Data: need to disaggregate ENGL major and minor data, since they are both combined in this assessment.  Minors may not be as prepared as majors. This will be addressed in the Spring of 2008 after establishing base line data in 2006 and 2007. CUIN professor Dr. Judy Hansen will be appointed as an official member of the ENGL Curriculum and Student Assessment Committee. 



		The writer understands an extensive body of literature and literary genres and encourages students to explore and interpret human experiences via literature. (TExES IV, NCTE 3.4)

		2.7

		This is a baseline set of data.  The new degree plan was only implemented in the Fall of 2005. Breadth and depth of knowledge are ensured by new degree plan.  Re-assess after 2007/2008 data is collected. 



		The writer uses ELA to help students become familiar with their own and others' cultures. (NCTE 2.2)

		3

		Faculty will incorporate more diverse literatures in ENGL 2153 syllabi to help meet this standard as well as that of the THECB regarding the humanities.  A new, culturally diverse reader is being edited by Drs. Jayasundera, Jocson, Wakefield, and Palmer



		Alumni Survey Spring/Summer 2006 

		Median

		



		15.  I feel prepared to succeed on standardized tests relating to English language and literature topics. (NCTE 1.0)

		3.75

		3.75 on a 5 pt scale…Two TExES review sessions were given by Dr. Palmer for interested students in the Fall of 2006.  Dr. Chatha, Palmer, and Jocson were added to the TExES Student Peparation Committee. Dr. Chatha presented at the committee meeting. 



		16.  I would recommend the English program at Prairie View A&M University to others who want to be English majors. (NCTE 2.1)

		4.75

		Although not low, faculty will rework the ENGL mission statement and post the 3-year course rotation on degree plans for advising to address this standard and to raise this 4.75 score to a 5. 



		27.  I have had an opportunity to work with faculty, peers, and other professionals on projects related to my major.  (NCTE 2.3)

		3.5

		At a 3.5, student perception and faculty perception differ.  See portfolio evaluation and resumes.
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Additional assessment that addresses NCTE standards. 

ENGL Alumni Survey data is collected and analyzed each semester. The 2006 data indicates that overall students were satisfied with their experiences as majors. The 4.75 median score (5 is max) for the question ‘I would recommend the English program to others who want to be English majors” indicates that satisfaction.  When used with other data, student and faculty perception were shown to differ at times.  When portfolio and alumni survey data were compared, student perception of their opportunities to work with faculty and peers was reported at a higher median level than that perceived by portfolio assessment. Student data reported a 3.5 median score for the question “I have had an opportunity to work with faculty, peers, and other professionals on projects related to my major,” whereas the portfolio evaluation for that year indicated that students had a 2.8 median score on whether the resume and portfolio indicated that they had collaborated with faculty and peers on what to include in the portfolio. More has been done during the faculty advising period (all English majors register for classes with a faculty advisor) to discuss the 4433 portfolio and what to include in it since the 2006 data was collected. 


Data for 2007 was more helpful, and faculty felt it reflected the 2005 improvements to the degree plan.  Students are only now beginning to graduate under that plan. In 2007, the question “My English courses helped me develop my ability to interpret, analyze, and produce visual images and messages and understand how these influence contemporary culture (NCTE 3.6) recorded a median score of 4.87; for the question “The English curriculum provided me the ability to use and understand oral communication and opportunities to develop listening and speaking skills (NCTE 3.1), students recorded a median score of 4.75; for the question “I have had numerous opportunities to use my knowledge and skills in grammar and usage in ways that will help me in the workplace and in other meaningful contexts (NCTE 3.1)” students recorded a 4.87; and for “My English courses have encouraged me to draw connections between literature and developments in learning in relation to other cultures, ethnicities, and societies  (NCTE 2.5),” students recorded a 5.0.  5 is the highest possible score on all alumni survey questions.  
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		Alumni Survey Spring 2007                                          (Contacted 10 Candidates; Received 8 Surveys)

		Stongly Agree

		Agree

		Not Sure

		Dis- agree

		Stongly Dis-Agree

		Median



		

		 

		 

		 

		 

		 

		 



		1.  The English curriculum provided me the ability to use and understand oral communication and opportunities to develop listening and speaking skills. (NCTE 3.1)

		6

		2

		 

		 

		 

		4.75



		2.  I understand that writing is a recursive, developmental, integrative, and ongoing process.  (NCTE 3.4)

		6

		2

		 

		 

		 

		4.75



		3.  I have had many different kinds of opportunities to develop competence as a writer. (NCTE 3.4)

		3

		4

		 

		1

		 

		4.12



		4.  My English courses helped me develop my ability to interpret, analyze, and produce visual images and messages and understand how these influence contemporary culture. (NCTE 3.6) 

		7

		1

		 

		 

		 

		4.87



		5.  My English courses covered an extensive body of literature and literary genres and gave me opportunities to read diverse types of literature as a source for exploring and interpreting human experiences. (NCTE 3.5)

		6

		2

		 

		 

		 

		4.75



		6.  When I write, I use the composing process to plan, generate, and refine my writing so that it fulfills a purpose. (NCTE 3.4)

		5

		3

		 

		 

		 

		4.62



		7.  I feel confident in my ability to synthesize information from diverse sources in order to generate and refine ideas. (NCTE 3.7)

		5

		2

		 

		1

		 

		4.37



		8.  I understand the structure and development of the English language.   (NCTE 3.1)  

		5

		2

		1

		 

		 

		4.5



		9.  I have had numerous opportunities to use my knowledge and skills in grammar and usage in ways that will help me in the workplace and in other meaningful contexts. (NCTE 3.1)

		7

		1

		 

		 

		 

		4.87



		10.  The English courses I have taken required me to read current research in English and related humanities areas. (NCTE 3.7)

		5

		3

		 

		 

		 

		4.62



		11.  The English courses I have taken have taught me to make meaningful connections between language and literature and their relation to such areas as culture, politics, and education. (NCTE 2.5)

		5

		3

		 

		 

		 

		4.62



		12.  The English curriculum has taught me that it is important to be knowledgeable about the cultural and linguistic backgrounds of others. (NCTE 2.2)

		7

		 

		1

		 

		 

		4.75



		13.  I am involved with at least one professional organization relating to English language, literature, or teaching (i.e. Sigma Tau Delta, NCTE, SCMLA, MLA, etc.) (NCTE 2.3)

		5

		 

		 

		2

		1

		3.75



		14.  I have presented my work (poetry, essays, visual forms) at conferences either on or off campus. (NCTE 2.3)

		2

		3

		1

		1

		1

		3.5



		15.  I feel prepared to succeed on standardized tests relating to English language and literature topics. (NCTE 1.0)

		8

		 

		 

		 

		 

		5



		16.  I would recommend the English program at Prairie View A&M University to others who want to be English majors. (NCTE 2.1)

		7

		1

		 

		 

		 

		4.87



		17.  I feel as though I am an expert in the subject area I have chosen as my major and would be able to examine and select resources such as textbooks, videos, films, records and software for supporting the teaching of English language arts.  (~NCTE 4.1) 

		5

		2

		1

		 

		 

		4.5



		18.  I am a better writer now than I was before I took writing courses in the English program in the Department of Languages and Communications. 

		6

		2

		 

		 

		 

		4.75



		19.  My English instructors cared about my personal and professional growth as a student. (NCTE 2.1)

		7

		1

		 

		 

		 

		4.87



		20.  My English classes motivated me to explore literature and/or writing outside of class in order to make connections between it and developments in culture, society, and education. (NCTE 2.5)

		6

		1

		1

		 

		 

		4.62



		21.  My instructors have created and sustained learning environments that promote respect for and support of individual differences of ethnicity, race, language, culture, gender, and ability. (~NCTE 4.4, 2.1)  

		7

		1

		 

		 

		 

		4.87



		22.  My instructors integrate interdisciplinary teaching strategies and materials into their teaching and learning process for me, and I feel able to do the same. (~NCTE 4.3)

		5

		3

		 

		 

		 

		4.62



		23.  I am skillful at organizing written material using different composing processes.  (NCTE 3.4)

		5

		3

		 

		 

		 

		4.62



		24.  My English courses used technology using oral and visual techniques to create an effective, interesting learning environment. (NCTE 3.2)

		6

		1

		1

		 

		 

		4.62



		25.  Based on my exposure to professional organizations and interaction with faculty and peers, I would consider entering a graduate program in English sometime in the future.  (NCTE 2.3)

		5

		1

		1

		1

		 

		4.25



		26.  I can explain the structure of a short story, novel, poem, and play from a vast range of literature to someone else.  (NCTE 3.5)

		7

		1

		 

		 

		 

		4.87



		27.  I have had an opportunity to work with faculty, peers, and other professionals on projects related to my major.  (NCTE 2.3)

		6

		2

		 

		 

		 

		4.75



		28.  Through oral presentations and interaction with fellow classmates in my English courses, I am able to create learning environments that adhere to a high degree of integrity and that support and respect individual differences and abilities.  (NCTE 4.4)

		6

		2

		 

		 

		 

		4.75



		29.  My English courses have encouraged me to draw connections between literature and developments in learning in relation to other cultures, ethnicities, and societies.  (NCTE 2.5)

		8

		 

		 

		 

		 

		5
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Prairie View A&M University

Student Teaching/Internship and Field Experiences


PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM


(PDAS)


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		Date: _______________


School:___________________________



		Class:______________  Time:__________

Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





		Check the appropriate number. 

4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		DOMAIN I: Active, Successful Student Participation in the Learning Process

		

		

		

		



		I-1. Students are actively engaged in learning.

		

		

		

		



		I-2. Students are successful in learning.

		

		

		

		



		I-3. Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)

		

		

		

		



		I-4. Students are self-directed/self-initiated as appropriate to the lesson objectives.

		

		

		

		



		I-5. Students are connecting learning to work and life applications, both within the discipline and with other disciplines.

		

		

		

		



		DOMAIN II: Learner-Centered Instruction

		

		

		

		



		II-1. Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline.

		

		

		

		



		II-2. Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students).

		

		

		

		



		II-3. Instructional strategies promote critical thinking and problem solving.

		

		

		

		



		II-4. Instructional strategies include motivational techniques to successfully and actively engage students in the learning process. 

		

		

		

		



		II-5. Instructional strategies are aligned with the objectives, activities, student characteristics, prior learning, and work and life applications, both within the discipline and with other disciplines.  

		

		

		

		



		II-6. The teacher varies activities appropriately and maintains appropriate pacing and sequencing of instruction. 

		

		

		

		



		II-7. The teacher emphasizes the value and importance of the activity/content. 

		

		

		

		



		II-8. The teacher uses appropriate questioning and inquiry techniques to challenge students.

		

		

		

		



		II-9. The teacher makes appropriate and effective use of available technology as a part of the instructional process.  

		

		

		

		



		DOMAIN III: Evaluation and Feedback on Progress

		

		

		

		



		III-1. Academic progress of students is monitored and assessed.

		

		

		

		



		III-2. Assessment and feedback are aligned with goals and objectives and with instructional strategies.

		

		

		

		



		III-3. Assessment strategies are appropriate to the varied characteristics of students.

		

		

		

		



		III-4. All student learning is reinforced.

		

		

		

		



		III-5. All students receive specific constructive feedback.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		III-6. The teacher provides other opportunities for relearning and re-evaluation of material.  

		

		

		

		



		DOMAIN IV: Management of Student Discipline, Instructional Strategies, Time and Materials

		

		

		

		



		IV-1. The teacher effectively implements the discipline-management procedures approved by the campus. Any lack of effective implementation is rare, inadvertent, and does not seriously compromise the needs of students or the effective operation of the classroom or campus.  

		

		

		

		



		IV-2. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.  

		

		

		

		



		IV-3. The teacher interacts with students in an equitable manner, including the fair application of rules.  

		

		

		

		



		IV-4. The teacher specifies expectations for desired behavior.

		

		

		

		



		IV-5. The teacher intervenes and re-directs off-task, inappropriate/disruptive behavior.  

		

		

		

		



		IV-6. The teacher reinforces desired behavior when appropriate.  

		

		

		

		



		IV-7. The teacher uses instructional materials which are equitable and acknowledge the varied characteristics of all students.  

		

		

		

		



		IV-8. The teacher effectively and efficiently manages time and materials.  

		

		

		

		



		DOMAIN V: Professional Communication

		

		

		

		



		V-1. The teacher uses appropriate and accurate written communication with students.

		

		

		

		



		V-2. The teacher uses appropriate and accurate verbal and non-verbal communication with students.  

		

		

		

		



		V-3. The teacher encourages and supports students who are reluctant and having difficulty.  

		

		

		

		



		V-4. The teacher uses appropriate and accurate written communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-5. The teacher uses appropriate and accurate verbal and non-verbal communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-6. The teacher’s interactions are supportive, courteous, and respectful with students, parents, staff, community members, and other professionals.  

		

		

		

		



		DOMAIN VI: Professional Development

		

		

		

		



		VI-1. The teacher successfully engages in professional development activities that positively correlate with the goals of the campus and district.



		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VI-2. The Teacher successfully correlates the professional development activities with assigned subject matter content and the varied need of students. 

		

		

		

		



		VI-3.The teacher successfully engages in professional development activities that positively correlate the prior performance appraisal.  

		

		

		

		



		VI-4. The teacher works collaboratively and constructively with colleagues and other professionals toward the overall improvement of student performance.  

		

		

		

		



		DOMAIN VII: Compliance with Policies, Operating Procedures, and Requirements

		

		

		

		



		VII-1. The teacher generally complies with all of the policies, operating procedures, and legal requirements (national, state, district and campus). Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-2. The teacher generally complies with all of the verbal and written directives. Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-3. Apart from classroom responsibilities, the teacher generally contributes to making the whole school safe and orderly, and a stimulating learning environment for all children.  

		

		

		

		



		DOMAIN VIII. Improvement of Academic Excellence for All Students on the Campus

		

		

		

		



		VIII A-1. The teacher aligns instruction to include appropriate TAAS/TAKS-related objectives to support student achievement in all assigned classes.  

		

		

		

		



		VIII A-2. The teacher analyzes TAAS/TAKS performance data relevant to all students in assigned classes prior to beginning instruction.

		

		

		

		



		VIII A-3. The teacher adjusts the sequencing of classroom instruction to appropriately incorporate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-4. The teacher selects/adapts instructional materials and activities which are correlated with appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-5. The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII B-6. The teacher monitors attendance of all students in assigned classes and contacts parents, counselors, and other school district officials for students with serious attendance problems.  

		

		

		

		



		VIII C-7. The teacher identifies and assesses the needs of at-risk students in assigned classes.

		

		

		

		



		VIII C-8. The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention.

		

		

		

		



		VIII C-9.  The teacher modifies and adapts classroom materials and/or instruction for at-risk students.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VIII D-10. The campus performance rating is comprised of three factors including (a) student performance on the Texas Assessment of Academic Skills (TAAS) or the Texas Assessment of Knowledge and Skills (TAKS), (b) student attendance, and (c) drop-out rates.  All teachers make contributions toward this overall performance rating of the school, and, therefore this is included among the criteria for improved academic excellence.  

		

		

		

		





		Signatures:

		____________________________

        University Supervisor


____________________________

        Cooperating Teacher


____________________________

        Student Teacher




		REPORTING PERIOD  Week (Circle One)


1  2  3  4  5  6  7  8  9  10  11  12  13  14  15


Written comments referenced to above ratings are attached.


{} Yes               {} No








Observation and Recommendations

Comments/Suggestions:


Lesson Cycle:


DOMAIN 1 – Active, Successful Student Participation in the Learning Process:


DOMAIN II – Learning-Centered Instruction:


DOMAIN III – Evaluation and Feedback on Progress:


DOMAIN IV – Management of Student Discipline, Instructional Strategies, Time, and Materials: 


DOMAIN V – Professional Communication: 

DOMAIN VI – Professional Development:


DOMAIN VII – Compliance with Policies, Operating Procedures, and Requirements: 


DOMAIN VIII – Improvement of Academic Excellence for All Students on the Campus:


Narrative for Lesson Cycle Plan


ELA 8-12 Lesson Cycle Plan Average Score

		

		Spring 06

		Fall 06

		Spring 07

		Fall 07



		N

		1

		0

		0

		Missing



		Mean

		3.35

		0

		0

		



		Median

		3.35

		0

		0

		



		Minimum

		3.35

		0

		0

		



		Maximum

		3.35

		0

		0

		



		Range

		0

		0

		0

		





A copy of the Lesson Cycle Evaluation is shown below. 

Prairie View A&M University


Student Teaching/Internship and Field Experiences


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		Date: _______________


School:___________________________



		Class:______________  Time:__________

Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





Check the appropriate number.  


		4 = Excellent

		3 = Good

		2 = Fair

		1 = Poor 

		N = Not Applicable





		LESSON CYCLE

		4

		3

		2

		1



		{}

		Focus

		

		

		

		



		{}

		Objective

		

		

		

		



		{}

		Purpose

		

		

		

		



		{]

		Explanation (Student Teaching Strategy)

		

		

		

		



		{}

		Models

		

		

		

		



		{}

		Checks Knowledge & Comprehension

		

		

		

		



		{}

		Monitors (Feedback, Adjustments)

		

		

		

		



		{}

		Guided Practice

		

		

		

		



		{}

		Checks for Mastery

		

		

		

		



		{}

		Reteaches

		

		

		

		



		{}

		Independent Practice

		

		

		

		



		{}

		Enrichment

		

		

		

		



		{}

		Closure (Assessment and Evaluation)

		

		

		

		





PAGE  

1



Professional Development Appraisal System (PDAS)


ELA 8-12 Average PDAS Total Score for  all Domains

		

		Spring 06

		Fall 06

		Spring 07

		Fall 07



		N

		1

		0

		0

		1



		Mean

		3.80

		0

		0

		3.97



		Median

		3.80

		0

		0

		3.97



		Minimum

		3.80

		0

		0

		3.97



		Maximum

		3.80

		0

		0

		3.97



		Range

		0.00

		0

		0

		0





  

Data From the Professional Development Appraisal System (PDAS)


Alignment Document 


NCTE Standards Alignment with TExES ELAR and Pedagogy and Professional Responsibilities Competencies


		NCTE STANDARDS

		TExES Competencies


English Language Arts & Reading Exam

		TExESCompetencies


Pedagogy and Professional Responsibilities


 Exam



		1.0  Structure of the Basic Program

		



		Candidates follow a specific curriculum and are expected to meet appropriate performance assessments for preservice English language arts teachers.

		

		



		2.0  Attitudes for English Language Arts

		



		Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.

		



		2.1 Candidates create an inclusive and supportive learning environment in which all students can engage in learning.

		Competency 002

		005



		2.2 Candidates use ELA to help their students become familiar with their own and others’ cultures.

		Competency 002

		



		2.3 Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.

		

		012



		2.4 Candidate use practices designed to assist students in developing habits of critical thinking and judgment.

		Competencies 001, 004, 005

		



		2.5 Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.

		Competencies 001, 002, 005

		



		2.6 Candidates engage their students in activities that demonstrate the role of arts and humanities in learning

		Competencies 001, 007

		



		3.0  Knowledge of English Language Arts



		Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.



		3.1 Candidates demonstrate knowledge of, and skills in the use of, the English language.

		Competencies 003, 008

		



		3.2  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

		Competencies 003, 004, 005, 011

		



		3.3  Candidates demonstrate their knowledge of reading processes.

		Competencies 004, 005

		



		3.4  Candidates demonstrate knowledge of different composing processes.

		Competency 008

		



		3.5  Candidates demonstrate knowledge of, and uses for, an extensive range of literature.

		Competency 006

		



		3.6  Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.

		Competency 011

		



		3.7  Candidates demonstrate knowledge of research theory and findings in English language arts.

		Competency 001

		



		4.0  Pedagogy for English Language Arts



		Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and teaching.



		4.1  Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.

		

		001-004



		4.2  Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work.

		

		007-010



		4.3  Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.

		Competency 001

		004



		4.4  Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

		Competencies 001, 002

		005, 006



		4.5  Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

		Competency 010, 011

		004



		4.6  Candidates engage students in critical analysis of different media and communications technologies.

		Competency 011

		009



		4.7  Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		Competency 001, 010

		



		4.8  Candidates engage students in making meaning of texts through personal response.

		Competencies 004, 007

		



		4.9  Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		Competencies 003, 004, 011

		007-010



		4.10  Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		

		001-004





TExES, Field 131: English Language Arts and Reading 8–12; Test Framework: Domain Range of Competencies


I. Integrated Language Arts, Diverse Learners, and the Study of English, 001–003


II. Literature, Reading Processes, and Skills for Reading Literary and Nonliterary Texts, 004–007


III. Written Communication 008–009


IV. Oral Communication and Media Literacy 010–011


TExES, Field 130: Pedagogy and Professional Responsibilities 8-12; Test Framework: Domain Range of Competencies


I. Designing Instruction and Assessment to Promote Student Learning, 001-004


II. Creating a Positive, Productive Classroom Environment, 005-006


III. Implementing Effective, Responsive Instruction and Assessment, 007-010


IV Fulfilling Professional Roles and Responsibilities, 011-013

Alignment Document.doc



E-mail:

bapelphrey@pvamu.edu

Name:

Dr. Edward Mason

Phone: Ext.

( ) -936 261 3415  

E-mail:

elmason@pvamu.edu

    6.  Name of institution's program
English Language Arts Education

    7.  NCATE Category
Foreign Language Education (multiple)

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

8-12

    9.  Program Type

nmlkji First teaching license

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 



    13.  Title of the state license for which candidates are prepared
TExES English Language Arts 8-12

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of NCTE 
standards. (Response limited to 4,000 characters)

In Texas, candidates for secondary English language arts and reading certification first obtain a 
Bachelor’s degree in English; they receive English Language Arts and Reading 8-12 certification after 
completing additional professional education course requirements before graduating or afterwards as 
part of a deficiency plan. The course requirements for Bachelor of Arts degree in English and the 
professional education requirements in the COE at PVAMU are described in Attachment #1. 

Because Texas requires that candidates will possess “the essential knowledge and skills to teach the 
TEKS [Texas Essential Knowledge and Skills] to the state’s public school students” (State Board for 
Educator Certification, & National Evaluation Systems, Inc., 2003, Preface), candidates must also pass 
the Texas Examination of Educator Standards (TExES) Pedagogy and Professional Responsibilities 
(PPR) 8-12 and the TEXES English Language Arts and Reading 8-12 subject matter examinations 
before obtaining a teaching certificate. Since reading is considered a vital part of the state’s language 
arts education curriculum, the language arts education program has a title that reflects this duality: 
English language arts and reading.

The DLC in the College of Arts and Sciences at PVAMU offers the Bachelor of Arts degree with a 
major in English, including programs in languages, literature, and communications designed to develop 
language competence appropriate for a college graduate; to prepare candidates for careers in language 
and literary specialties, including teaching; and to equip them with skills and knowledge required for 
graduate and professional schools. The English program’s objectives are based on the organizing areas 
and underlying principles of various professional organizations. To ensure that our Conceptual 
Framework and objectives were grounded in current research and literature, the DLC conducted a 
literature review examining statements and publications ranging from such organizations as the 
Association for Departments of English (ADE), the Modern Language Association (MLA), and The 
Conference on College Composition and Communication (CCCC), to work by noted scholars such as 
Peter Elbow and Martha Naussbaum. The department also examined standards for English teacher 
education by the National Council of Teachers of English (NCTE); the Texas Education Agency (TEA); 
and Texas Examinations of Educator Standards (TExES) for English Language Arts. A compilation of 



the aforementioned has resulted in the Conceptual Framework: critical analysis and improved writing 
skills; linguistic and rhetorical contexts of visual and written texts; and exposure to theory and culturally 
diverse literatures and texts. Furthermore, the DLC used NCATE standards to guide the assessment 
process and inform the decisions about the collaborative data collection by the DLC and the Department 
of Curriculum and Instruction (DCI). 

The goal of the ELA program is to insure that candidates become skillful in using their knowledge and 
understanding of language advancement and development and to have theoretical knowledge and 
practical experiences in pedagogy within effective learning environments that support students’
academic progress and provide opportunities for their academic growth and success. While the DLC 
houses subject matter courses in language and literature, the DCI in the College of Education supports 
the pedagogy courses, field experiences, and practice teaching. The Director of Student Teaching and 
Field experiences is a Department of Curriculum and Instruction faculty member in the College of 
Education, and faculty members from the Department of Languages and Communications in the College 
of Arts and Sciences serve as the supervisors for candidates in their secondary language arts and reading 
practice teaching experiences. Both departments work cooperatively t

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Candidates in the Teacher Education program (TEP) in the COE at PVAMU are required to document 
15 hours of field experiences for each of four CUIN professional education courses, totaling 60 clock 
hours (Attachment #14). Students record their field experiences in a journal—experiences that help 
prepare candidates by allowing them to gradually experience the teaching, learning, reflecting and 
collaborating required of the professional practitioner. As part of their field experience portfolio, 
candidates are videotaped teaching a sample lesson, which will be critiqued by candidates themselves 
and their instructor using the Field Experience Portfolio Assessment (Attachment #2). 

Candidates are also required to have practicum experiences in a secondary classroom instruction field 
setting, encompassing the regular school day for 10 weeks. Supervision will be provided by the regular 
classroom teacher and the university supervisor who visits the class four or more times during the 
assignment. During their student teaching experience, candidates develop a professional portfolio 
(Attachment #3) containing samples of lesson plans, a unit plan, classroom management plans, samples 
of communications with parents and other evidence of candidates’ professional attitudes and 
dispositions, command of subject matter, and pedagogical knowledge and skills. The Professional 
Development and Appraisal System (PDAS) is the state-approved instrument for appraising its teachers 
and identifying areas that would benefit from staff development (Attachment #4), and the candidates are 
formally assessed at the midpoint and the end of their experience. The process includes a minimum of 
one 45-minute observation by a trained supervisor or evaluator. PDAS includes 51 criteria within eight 
domains reflecting the Proficiencies for Learner-Centered Instruction adopted in 1997 by the State 
Board for Educator Certification (SBEC). 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

For admission to the TEP in the COE at PVAMU, candidates must complete the 42-hour University core 
with a minimum 2.5 GPA; submit 3 letters of recommendation from University faculty by whom they 
were taught; pass the Texas Higher Education Assessment (THEA) with minimum scores of 220 in 



writing, 230 in math, and 260 in reading; and earn grades of “C” or better in ENGL 1123 Composition I, 
ENGL 1133 Composition II, ENGL 2143 Advanced Composition, ENGL 2153 Introduction to 
Literature, MATH 1113 Algebra I, MATH 2163 Structure of Numbers. These requirements must be 
documented and (Attachment #5) submitted to the Admission to Teacher Education Committee before 
the candidate is accepted into the TEP. 

For retention in the program, candidates must remain in good academic standing at the University by 
maintaining a minimum 2.5 cumulative GPA and obtaining grades of C or better in major and 
professional development courses. Students complete their field experiences and the Professional Field 
Experiences Portfolio. When candidates have completed all their coursework, they apply for admission 
to student teaching (Attachment #6). They complete their student teaching at assigned schools and 
submit their Student Teaching Portfolios. Candidates exit the program when they graduate from the 
University having completed all required coursework, including practice teaching. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The College of Education’s conceptual framework, the Educator as Facilitator of Learning for Diverse 
Populations (E-FOLD-P), focuses on the integrative theme of teacher education for a global population. 
All courses in the English language arts and reading secondary program reflect the E-FOLD-P 
framework (Attachment #7) and play their part in the process of enabling candidates’ development of 
the skills they will need to create learning environments that supports a variety of student needs and 
abilities; integrate technology into the learning environment; become reflective and lifelong learners; 
and most importantly, to facilitate student growth and development for students in Texas schools. 

The candidates’ experiences in the program are carefully crafted to help ELA candidates develop into 
educators who will be problem-solvers, think critically and reflectively themselves, and understand how 
to create learning environments that empower students who can develop into active participants in their 
own educational process. From their collaboration with peers, university faculty, field-based educators, 
and community members, candidates develop expertise in language and literature as well as the attitudes 
toward professional development and commitment needed to become E-FOLD-P practitioners. As 
practitioners, candidates are expected to understand and use the principles associated with their ELA and 
reading content area. They not only understand this content area from a content knowledge perspective 
but can demonstrate—through their parallel understanding of classroom management, organization, and 
technology—the ability to translate this knowledge into effective practice as classroom teachers. In 
doing this, the instructional plans and materials they create reflect an awareness of and respect for the 
whole student, his or her culture, and individual needs and goals. Courses in the content area support the 
E-FOLD-P framework. In its fundamental role of helping students improve their writing, the English 
Program draws on classic research in the field of composition. 

Working from Frank D’Angelo’s rhetorical theories on the composing process, particularly the 
importance of writers’ underlying, natural thought processes and both systematic and pragmatic 
relations in discourse, the English Program supports students in constructing clear, logical prose that 
appropriately credits outside sources. The approach to writing instruction emphasizes the importance of 
true revision, where, as Nancy Sommers articulates, students engage in an ongoing process of revisiting 
ideas in addition to correcting sentence-level problems. The DLC provide discourse models through 
various sources, gives students extensive feedback on their writing, offers individualized help through 
instructors’ office hours, trains tutors in the departmental Writing Center who serve all of PVAMU. 

Students majoring in English focus much of their attention on British, American, and World literatures. 
As Aristotle noted centuries ago, literature is unique because it encourages thinking and feeling about 



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

subjects that are far removed, which novelist Iris Murdoch notes is the same today (33). As 
contemporary philosopher Martha Nussbaum observes in Love's Knowledge, without literature we "have 
never lived enough. Our experience is…too confined and too parochial. Literature extends it, makes us 
reflect and feel about what might otherwise be too distant for feeling" (47). Indeed, teachers of English 
are encouraged to remain faithful not only to students but to the works they teach so that the field of 
English will be alive for everyone.

Through language development; the history of the English language; various approaches to grammar, 
dialects, and levels of usage; and the purposes of language, the English program achieves a 
comprehensive and systematic study of the English la

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

At PVAMU all candidates for undergraduate degrees must complete the same 42 SCH described in the 
PVAMU catalog as the University Core Curriculum (Attachment #8). Candidates for the Bachelor’s 
degree in English who are interested in completing their professional education course requirements in 
the PVAMU College of Education are assessed at significant points throughout their academic careers. 
Chronologically, the first of these points occurs when candidates complete the University Core 
Curriculum and apply for acceptance in the Teacher Education Program.

TrueOutcomes:

TrueOutcomes is a tool that Prairie View A&M University uses for assessment purposes. 
Students are required to complete an electronic portfolio (e-portfolio) in order to complete their 
program. This document can be used for future employment and/or educational endeavors. Beginning in 
the Fall of 2007, this system will be implemented and units will continue in 2008 to add materials as 
faculty, students, administrators and others become more experienced in its use. Data collected using the 
current system will be discussed in this report. 

State Licensure Assessments

Two vital assessments for the secondary language arts and reading program are data from state 
certification examinations, the TExES Pedagogy and Professional Responsibilities (PPR) 8-12 
examination and the TExES ELA and Reading 8-12 subject matter examination. In consultation with the 
DCI faculty, the DLC faculty selected these high standards and have constructed course syllabi to reflect 
the TExES competencies upon which these examinations are based. Since candidates deserve programs 
that help them develop the knowledge and skills necessary to meet state standards for teacher 
certification, the College of Education constantly strives to improve its programs to that end. 

Senior ENGL 4433 Capstone Portfolio

As part of the ENGL 4433 senior capstone course, students compile a senior portfolio. The evaluation 
sheet given to majors when they enter the program in their sophomore year assists them in preparing for 
the portfolio and capstone experience. With the help of their faculty advisor, students prepare and select 
materials for the portfolio, which contains a résumé, a critical introduction, and selected papers and 
projects from their current and former coursework. The portfolio is assessed using the rubric and data 
provided (Attachment #12). In Spring 2008, most of the work will be collected as an e-portfolio using 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

True Outcomes. 
Stakeholder Surveys 

One way to measure success of a teacher education program is to ask the candidates themselves 
questions that will reveal their attitudes and dispositions about issues the unit feels are important in an 
educator’s professional practice (Attachment #11). Aligned with NCTE and TExES standards, the DLC 
conducts exit surveys for alumni of the program, and the data is collected and compared with data 
collected from the Senior Capstone English course portfolio (Attachment #12). Another way is to ask 
those who hire the graduates about the preparedness and attitudes of graduates; thus, the unit has 
recently begun to surveys principals of schools where candidates have field experiences or do practice 
teaching
(Attachment #2). 

    6.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Transition Points Alignment Document.doc

See Attachments panel below.

    7.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Degree Plan.doc Conceptual Framework

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
English - Language Arts

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2004-2005 4 0

2005-2006 1 0

2006-2007 8 5



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Chatha, Diljit Department of Languages & Communication 

Highest Degree, Field, & 
University(5) PhD, British Lit & Rhetoric., Texas Woman's U, 1984 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Attended or presented at regional and international conferences (Hawaii), 
especially on using technology in the classroom at the South Central Modern 
Language Association. Appointed Texas A&M University System's Regent’s 
Professor in 2005. 2. Revised graduate English curriculum in 2003 and now 
directs the English Graduate program. 3. Committee member and presenter for 
PVAMU Title III TEXES Educator Preparation Committee. 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Jayasundera-Mathison, Ymitri 

Highest Degree, Field, & 
University(5) PhD, 20th Century British and American. Lit., U of Massachussets, 2001 

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Associate Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Published poetry in academic journals; a book chapter in an edited collection; 
and several encyclopedic entries on African American and ethnic American 
authors. 2. Presented at regional and national conferences; editor of ENGL 2153 
(Introduction to Literature) reader. 3. Chaired Composition Committee, Chaired 
Hiring Committee, member Curriculum Committee. 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Jocson, Antonio 

Highest Degree, Field, & 
University(5) PhD, Creative Writing and American. Lit., U of Houston, 2002 

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb



Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Published numerous poems in anthologies and academic journals; conducted 
and published interviews with literary and poetic authors; chaired and presented 
at numerous regional and national conferences. 2. Co-chair English Curriculum 
Committee; Committee member of PVAMU Title III TEXES Educator Preparation 
Committee; completely revised English major through University Academic 
Council in 2004. 3. Book of poetry to be published in May of 2008. 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching 

Faculty Member Name Kirschten, Robert 

Highest Degree, Field, & 
University(5) PhD, Post-modern Amer. Poetry, U of Chicago, 1977

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Published four books of poetry; presented at national conferences. 2. 
Implemented in 2003 and now chairs new Creative Writing minor program. 3. 
Established annual poetry reading exchange for students and faculty at PVAMU 
and Texas A&M University. 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Marzette, Delinda 

Highest Degree, Field, & 
University(5) PhD, American and African American Literature, U of Houston, 2004

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1 CLA panel 2007: The Complexities of Race, Se, Class, and Spirituality in Classic 
Black Novels and Their Film Adaptations. Coordinated and raised funds for 
selected students to participate in the CLA conference, 2007, in Florida. 2. 
Presented papers at MLA and CLA for last 4 years, and published chapter in 
Middle Passages and the Healing Place of History: Migration and Identity in Black 
Women’s Literature. Ohio State UP, 2006. 3. Served on 3 University panels: The 
Women’s Council for Leader

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Palmer, James 

Highest Degree, Field, & 
University(5) PhD, Medieval and Renaissance Lit., Purdue U, 2002 

Assignment: Indicate the role Faculty 



of the faculty member(6)

Faculty Rank(7) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Published three articles on Medieval and Renaissance Literature and 
Composition Studies; presented at numerous national conferences. 2. Directs 
university Writing Center; trains tutors in writing pedagogy; took three tutors to 
present at South Central Writing Center Association Conference. 3. PI for 
National Endowment for the Humanities Grant for $75,000 to enhance teaching 
with film in all areas of the humanities. PI for Title III grant for $130,000 for 
FY08 to enhance the Writing Center. 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Scott, Tonya 

Highest Degree, Field, & 
University(5) PhD, Rhetoric and Composition, Texas A&M U, Commerce, 2005 

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Served as Chair of the committee to revise the Department's Faculty 
Evaluation Instrument 2. Published one peer reviewed article on Composition 
Studies 3. Delivered the keynote address for the Induction Ceremony of the 
National Society of Collegiate Scholars 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name

Highest Degree, Field, & 
University(5)

Assignment: Indicate the role 
of the faculty member(6)

Faculty Rank(7)

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Faculty Member Name Wakefield, Sarah 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Highest Degree, Field, & 
University(5) PhD, British Lit, UT-Austin, 2002 

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Book: Folklore in British Literature: Naming and Narrating in Women's Fiction, 
1750-1880. 2. Co-chair Composition Committee; Editor of customized ENGL 1123 
and 1133 textbooks. 3. Faculty Advisement Coordinator for all Department of 
Languages and Communications students (+/- 450 students). 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching

Faculty Member Name Varner, Bettie 

Highest Degree, Field, & 
University(5) Department of Languages and Communications MA, English M.Ed., Education 

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Instructor 

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Instructor of record for CUIN 4426 beginning Fall 2007. 2. Coordinator of 
student recruitment activities in Houston-area high schools for ENGL faculty. 3. 
Member Composition Committee 

Teaching or other 
professional experience in P-
12 schools(11)

Teaching, Texas Certification in Mid-Management; ELA 8-12

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 



assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Texas Examinations 
of Educator 

Standards (TExES) 
Pedagogy & 
Professional 

Responsibilities 8-
12 and TExES 

English Language 
Arts & Reading 8-

12

Texas State 
Licensure Exam

Before application 
for teacher 
certification

Assessment #2: 
Content knowledge 
in English(required)

ENGL 4433 Senior 
Capstone Portfolio 

Portfolio Senior year in 
ENGL

Assessment #3: 
Candidate ability to 
plan instruction 
(required)

Student Teaching 
Portfolio 

Portfolio
During CUIN 

courses

Assessment #4: 
Student teaching or 
internship 
(required)

Professional 
Development and 
Appraisal System 

(PDAS) 

Teaching 
Competence 
Assessment 

Mid and end points 
of student teaching 

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Field Experiences 
Portfolio Portfolio

During 3000 and 
4000 level 

professional 
education (CUIN) 

courses
Assessment #6: 
Additional 
assessment that 
addresses NCTE 
standards 
(required)

English Portfolio Portfolio During ENGL 4433 

Assessment #7: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

Alumni Survey and Survey 
After receiving the 

Degree

Assessment #8: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

Disposition 
Assessment

Candidate and 
Advisor Survey

Beginning each 
semester



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
1.0 Structure of the Basic Program. Candidates follow a specific 
curriculum and are expected to meet appropriate performance assessments 
for preservice English language arts teachers. 

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

    2.   2.0 Attitudes for English Language Arts. Through modeling, advisement, instruction, field 
experiences, assessment of performance, and involvement in professional organizations, candidates 
adopt and strengthen professional attitudes needed by English language arts teachers.

    3.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 Candidates create an inclusive and supportive learning environment in 
which all students can engage in learning. gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc

2.2 Candidates use ELA to help their students become familiar with their 
own and others' cultures. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.3 Candidates demonstrate reflective practice, involvement in 
professional organizations, and collaboration with both faculty and other 
candidates. 

gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.4 Candidates use practices designed to assist students in developing 
habits of critical thinking and judgment. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.5 Candidates make meaningful connections between the ELA curriculum 
and developments in culture, society, and education. gfedcb gfedc gfedc gfedcb gfedc gfedcb gfedc gfedc

2.6 Candidates engage their students in activities that demonstrate the role 
of arts and humanities in learning. gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

    4.  3.0 Knowledge of English Language Arts. Candidates are knowledgeable about language; 
literature; oral, visual, and written literacy; print and nonprint media; technology; and research 
theory and findings.

    5.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
3.1 Candidates demonstrate knowledge of, and skills in the use of, the 
English language. gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

3.2 Candidates demonstrate knowledge of the practices of oral, visual, and 
written literacy. gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

3.3 Candidates demonstrate their knowledge of reading processes. gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

3.4 Candidates demonstrate knowledge of different composing processes. gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

3.5 Candidates demonstrate knowledge of, and uses for, an extensive range 
of literature. gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

3.6 Candidates demonstrate knowledge of the range and influence of print 
and nonprint media and technology in contemporary culture. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedc



3.7 Candidates demonstrate knowledge of research theory and findings in 
English language arts. gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

    6.  4.0 Pedagogy for English Language Arts. Candidates acquire and demonstrate the 
dispositions and skills needed to integrate knowledge of English language arts, students, and 
teaching.

    7.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
4.1 Candidates examine and select resources for instruction such as 
textbooks, other print materials, videos, films, records, and software, 
appropriate for supporting the teaching of English language arts. 

gfedc gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc

4.2 Candidates align curriculum goals and teaching strategies with the 
organization of classroom environments and learning experiences to 
promote whole-class, small-group, and individual work. 

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

4.3 Candidates integrate interdisciplinary teaching strategies and materials 
into the teaching and learning process for students. gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

4.4 Candidates create and sustain learning environments that promote 
respect for, and support of, individual differences of ethnicity, race, 
language, culture, gender, and ability.

gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

4.5 Candidates engage students often in meaningful discussions for the 
purposes of interpreting and evaluating ideas presented through oral, 
written, and/or visual forms. 

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

4.6 Candidates engage students in critical analysis of different media and 
communications technologies. gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

4.7 Candidates engage students in learning expericences that consistently 
emphasize varied uses and purposes for lanugage in communication. gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

4.8 Candidates engage students in making meaning of texts through 
personal response. gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

4.9 Candidates demonstrate that their students can select appropriate 
reading strategies that permit access to, and understanding of, a wide range 
of print and nonprint texts. 

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

4.10 Candidates integrate assessment consistently into instruction by using 
a variety of formal and informal assessment activities and instruments to 
evaluate processes and products, and creating regular opportunities to use 
a variety of ways to interpret and report assessment methods and results to 
students, parents, administrators, and other audiences. 

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.



In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be available.

    1.  Data licensure tests for content knowledge in English language arts. NCTE standards 
addressed in this entry could include but are not limited to Standards 3.1-3.7. If your state does not 
require licensure tests in the content area, data from another assessment must be presented to 
document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Attachment A: Content Knowledge
Attachment # 13 Alignment Document for 

Texas Standards

Attachment # 16 TExES Content and Professional Preparation 
Responsibilities Data  

See Attachments panel below.



    2.  Assessment of content knowledge(15) in English language arts. NCTE standards addressed in 
this entry could include but are not limited to Standards 3.1-3.7. Examples of assessments include 
comprehensive examinations, GPAs or grades(16), and portfolio tasks(17). (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Content Knowledge in the Program Area Senior English Portfolio

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction. 
NCTE standards that could be addressed in this assessment include but are not limited to 
Standards 1, 2 and 4. Examples of assessments include the evaluation of candidates' abliites to 
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention 
plans. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Description of Field Experience Portfolio

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. NCTE standards that could be addressed in this assessment include but are 
not limited to Standards 1,2,3 and 4. An assessment instrument used in student teaching should be 
submitted. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

PDAS
Professional Development Appraisal System 

(PDAS)

Data From the Professional Development Appraisal System 
(PDAS)  

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. NCTE standards that 
could be addressed in this assessment include but are not limited to Standard 4. Examples of 
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-
up studies, and employer surveys. (Assessment Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Effect on Student Learning

See Attachments panel below.

    6.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Assessment Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ENGL 4433 Portfolio Data .doc ENGL Portfolio Data and Responses for 2006 and 2007.doc

See Attachments panel below.

    7.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Q8468_Alumini_Survey.doc Q8468_Alumni_Survey_Spring_Data_2007.doc

See Attachments panel below.

    8.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

disposition.doc

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 



(Response limited to 12,000 characters)

As the attached faculty information indicates, of the twelve English faculty in the Department of 
English, seven have earned PhDs after 2000, and of the eleven, ten have joined the department after 
2001. We are a young department and are gradually making important changes in content and program 
design. In Spring 2003 in an effort to meet the needs of PVAMU English majors and to bring the 
English curriculum into compliance with teacher certification expectations, the Curriculum 
Development Committee undertook a systematic study and review of the existing curriculum. It aligned 
the entire curriculum with State Board for Educator Certification (SBEC) standards. Our examination 
also included a comparison of PVAMU's English curriculum with that at eight other universities of 
similar size and student population (all documents available). As a result, the committee met almost 
weekly during the Fall 2003 semester and later proposed three courses: ENGL 2333 "Studies in 
Literature"; ENGL 3043 "Professional Writing for Electronic Media"; and ENGL 4433 "Special Topics 
in English" (a senior capstone course). The committee also worked on a new degree plan using 
American Departments of English (ADE) recommendations (articles available) in order to support these 
three new courses and those approved the semester before in Creative Writing, Literary Theory and 
Criticism, World Literature, and Adolescent Literature. Sadly, these courses did not exist until 2005.

Our work in the Fall of 2004 continued to fine tune the degree plan, update course descriptions and 
make title changes when necessary. Course descriptions now incorporate an emphasis on research and 
analysis and reflect the current and future trends in the field of English studies. The new course 
descriptions and degree plan went into effect in the Fall of 2005. and in the Spring of 2006, the first 
senior capstone course was offered, though all students graduating were still under the older degree plan. 

Evaluation of Student Portfolios in ENGL 4433 and of ENGL Alumni Surveys:

In order to assess the effectiveness of the Prairie View A&M University's English program, faculty 
evaluate portfolios using performance measures aligned with NCTE standards (See Attachment #13). 
These criteria for evaluation are given to students in their sophomore year to help select the essays or 
projects included in the portfolio, though they complete a major project in the class itself. The most 
pressing areas uncovered by the Spring 2006 Senior Capstone Course portfolio assessment as well as a 
Senior Exit Survey are noted in the attached to the side of each assessment (See Attachment #12). To 
address low scores on Reflective Practice 1, the Department of Languages and Communications began 
offering student memberships in NCTE to all candidates admitted to the CUIN sequence. To address 
Reflective Practice 2, faculty members encourage more students to work in the Writing Center, find 
local professional conferences to which students might submit papers, present in the TAMU-PVAMU 
Poetry exchange (2007 saw the largest attendance ever at 125), and revive the PVAMU literary 
magazine Ebon Dialect. Dr. DeLinda Marzette also took seven English majors with her to the College 
Language Association Conference in Florida in 2007 for their professional development. Similarly, Dr. 
James Palmer is traveling with seven Writing Center tutors to present at a conference at the University 
of Illinois-Chicago in February 2008. A proposal for a Writing Contest has now been written in the 
department with categories for research paper, creative work, and content areas in literature, theory, etc 
(proposal available for review). 

The 2006 Portfolio Assessment found satisfactory student achievement in all Advanced Reading (5), 
Critical Thinking (6), and Teaching Project (11) measures, but in 3 out of the 10 Advanced Writing 
categories, median scores were unsatisfactory. Problems with sentence construction appear to start in 
ENGL 1123 and persist through senior-level writing, which further emphasized the need to address this 
issue—particularly in the lower-division composition courses. As a result, ENGL 1123 and 1133 
(Freshman Composition, required of all majors) will now have a new, customized textbook for the Fall 



of 2008. The packet will include access to MyCompLab and 10 free submissions of working drafts of 
papers to Smart Thinking for e-review by professional tutors. The Writing Center has taken on more 
importance for improving student writing as well. Founded only four years ago, the Writing Center 
successfully acquired Title III funds for the next five years. Utilizing this new Title III grant for FY08 in 
the amount of $130,000, quarter one data reveals that the Writing Center conducted 411 forty-minute 
conferences for students across campus. Of those, 85 were multiple or return visits by students, which 
established a return rate of 20.68%. Customer satisfaction evaluations for five tutors were: 3.75; 3.50; 
3.94; 3.89; 4.0. Combined average was 3.81 on a 4 pt. scale.

To increase student “knowledge of the range and influence of print and non-print media and technology 
in contemporary culture,” since a 2005 curriculum alignment matrix combined with data from 2006 
revealed an unacceptable 1.9 out of 4.0 median score on this assessment, a new ENGL 2143: Advanced 
Composition textbook was selected. The course now revolves entirely around evaluating and assessing 
media and technology. 2007 data indicates a slightly higher median score already of 2.8/4.0. To further 
address this low area, in 2005-06 faculty in ENGL wrote a National Endowment for the Humanities 
(NEH) grant proposal for $75,000 to help develop and enhance humanities courses that address history, 
literature, and culture through film and media. We were awarded the grant in 2007 to train faculty how 
to teach students of all majors to become more aware of the way film and media alters understanding of 
texts, master narratives, and societies. As a result of the grant, faculty have collaborated with three 
consultants from TAMU, Purdue, and U of Houston for a year on how to use and incorporate film and 
other media into new and existing courses and to establish resources for those courses as well. Since 
training and funding rank as the two biggest hurdles to incorporating film and television successfully 
into the classroom, an NEH grant was needed to help us overcome these hurdles.

Since the 2006 alumni survey represented such a small sample size (only four students’ perceptions), it 
was both difficult and risky at that point to extrapolate major issues from the results. Still, 4 of the 29 
questions indicated possible problem areas. Although most upper-division literature courses included 
literary research, the survey did not reflect this fact. English faculty nevertheless incorporated the 
reading of more research in all courses as a result of the 2006 survey, and those who already did so have 
tried to make the exercise more transparent, so students know that they are reading current studies in the 
field. The ENGL 3153 Literary Theory course also took on more importance because of the 2006 
Portfolio and Alumni data so that major research projects were required in that core course to better 
prepare them for the ENGL 4433 capstone course. Students throughout the program were encouraged to 
make more connections in ELAR through teacher- and student-led class discussions as well as paper and 
exam prompts. For questions 14 and 27 of the Alumni Survey, the English Program is now creating an 
on-campus undergraduate research event, similar to the annual Symposium in the Biology department, 
where students engaged in research give poster presentations. 
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