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#6 (Required):  Exit Portfolio

ELCC Standards 1,2,3,4,5,6,7

The Exit Portfolio (E-Portfolio) is the culminating assessment for candidates completing the Masters of Educational Administration Program at Prairie View A&M University. The purpose of this assessment is to provide an opportunity for the Candidate to reflect on his/her learning and growth throughout the program and produce a professional document that provides substantial evidence of that learning and growth. The E-Portfolio also includes the candidate’s resume’ and artifacts of the Candidates professional and educational experiences that reflect learner outcomes, which have been previously identified and aligned with the departmental Program and Learning Matrices, TExES, ELCC and ISLLC standards. The Candidate also provides a summary of Field Experiences/Internships that includes a description of each site and each mentor, information of exemplary practices observed, a list of responsibilities and his/her unique contributions to each internship site.


The Exit Portfolio is submitted and reviewed by program faculty and then rated in collaboration with the Candidate according to the developed rubric developed.  While the candidate’s overall performance on this project is used as a part of a course grade, the project provides an assessment of each candidate’s proficiency relative to the TExES and ELCC standards. However, because the knowledge and skills required by the standards are integrated across all components of the educational administration programt, the standards are assessed holistically with a separate rating assigned by faculty based on the candidate’s overall performance. 


Exit Portfolio


A TExES Roadmap

The primary evaluation tool used by Prairie View A&M University to assess candidate success has been the state licensure exam (TExES).  This exam has a minimum passing score of 240 points that represents a composite of three subscale scores that measure each of the three “Domains” that include “competencies.”  Each subscale also has a minimum passing score of 240. However it is possible to score above 240 on one subscale and score below 240 on the other two subscales and still rate higher than the minimum required score of 240 on the licensure exam. 


These competencies and standards and their relationship to ELCC standards are mapped out in the table above. There is substantial overlapping of the TEC (SBEC) and ELCC standards that are measured by the TExES Exam. Tables I – III and Charts I – III below include a comparison of Candidate performance on Domains I, II, and III of the TExES Exam.  


Domain I TExES scores indicate the extent to which Candidates demonstrate mastery in the area of school-community leadership:


These include:


· Competency 001 – The principal knows how to shape campus culture by facilitating the development, articulation, 

        implementation, and stewardship of a vision of learning that is shared by the school community.

· Competency 002 – The principal knows how to communicate and collaborate with all members of the

· Competency 003 – The principal knows how to act with integrity, fairness, and in an ethical and legal manner.


Domain II TExES scores indicate the extent to which Candidates demonstrate mastery of the principles of instructional leadership. These include:


· Competency 004 – The principal knows how to facilitate the design and implementation of curricula and strategic plans that 

enhance teaching and learning; ensure alignment of curriculum, instruction, resources, and assessment; and    


        promote the use of varied assessments to measure student performance.

· Competency 005 – The principal knows how to advocate, nurture, and sustain an instructional program and a campus culture 

        that are conducive to student learning and staff professional growth.

· Competency 006 – The principal knows how to implement a staff evaluation and development system to improve the 


        performance of all staff members, select and implement appropriate models for supervision and staff 


        development, and apply the legal requirements for personnel management.

· Competency 007 – The principal knows how to apply organizational, decision-making, and problem solving skills to ensure an 

        effective learning environment.

Domain III TExES scores indicate the extent to which Candidates demonstrate mastery of the principles of administrative leadership. These include:

· Competency 008 – The principal knows how to apply principles of effective leadership and management in relation to campus 


        budgeting, personnel, resource utilization, financial management, and technology use.

· Competency 009 – The principal knows how to apply principles of leadership and management to the campus physical plant 

        and support systems to ensure a safe and effective learning environment.

The Department of Educational Leadership and Counseling is vigilant regarding the ranges of TExES scores, both the aggregate score and the subscores (Table II, Table III, and Table IV). The Department monitors the cognitive domain scores especially when any candidate scores below the minimum subscale score of 240, even though the candidate might have passed the overall TExES certification exam. Tables and charts below and on the Tables and Charts section display scores in each of three domains during the 2004-2005, 2005-2006, and 2006-2007 academic years. Domains I (School-Community Leadership), II (Instructional Leadership), III (Administrative Leadership) scores during all three years show means scores higher than the minimum 240; however some scores in each year has fallen below the 240 minimum acceptable score. Each of the three years’ TExES subscale scores indicates that greater emphasis needs to be placed on curriculum alignment, instructional strategies, and entry level characteristics of students. Strategies implemented by the Department include curriculum realignment to ensure courses meet the cognitive and skill content required by NCATE, ELCC, and the State of Texas (SBEC, TExES), providing expert test preparation training, evaluating candidates at key transition points, and establishing entry level standards of prior educational practice. 
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The battery of tests known as the TExES is the exam used for the licensing of school principals in Texas.  Test number 068 has been designated as the test for receiving a Texas State Principal Certificate.  In order to receive a certificate as a school principal in Texas the Candidate must successful pass the test with a scale score of 240.  As explained earlier, the test consists of three domains which are 1) School Community Leadership, 2) Instructional Leadership, and 3) Administrative Leadership.  The test, administered six times annually, consists of a total of 100 questions generated at random from a question bank of over 3,000 questions.   The distribution of questions among the three domains is, thirty-three (33) questions in Domain 1—School Community Leadership, forty-four questions in domain 2—Instructional Leadership, and twenty-three (23) questions in domain 3—Administrative Leadership.  Test scores are reported on a scale score range of from 100 to 300.  The candidate is not required to pass all three domains but must have a total scale score of 240. 


The test items on the TExES have multiple choice responses with the Candidate being provided a stem which may require factual content knowledge to answer or it may ask the candidate to apply content knowledge to resolve a problem.  Still other questions may require the Candidate to make an assessment of the application of content knowledge by another in a given scenario.  It is imperative that the Candidate have a good professional vocabulary and have good contextual knowledge of key words in the question stem in order to enjoy success on this assessment.


The TExES, as any licensure exam should, provides some assessment for all NCATE standards as noted in the Section III Standards Assessment Chart. The results of this assessment have been utilized to make major curriculum revisions in the Principal Preparation Program as will be explained later.  


Alignment to SPA Standards


Standards 1 through 6 are all assessed with each administration of the TExES although there may be some slight variance in the emphasis placed on any one standard on a given form of the test.  All subsections of each standard are also touched on with this assessment.  It is, of course, true that more emphasis is given to some standards and some subsections than to others.  Particular attention is given to standards:  1.1, 1.2, 1.3, 1.4, 2.1, 2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 6.1, and 6.2. 


Summary of the Data attached in Section II 


The data attached are from print outs provided by SBEC and indicate only those who pass and those who fail, along with the averages for all institutions in the state and the averages for the PVAMU test takers.  Information is provided to the Department on the success of the Completer on each Domain of the TExES.  The averages on each Domain for each administration are useful to the Department.


Interpretation of how the data are utilized


After data on the results of each administration are received by the Department, the data are analyzed to determine the areas of improvement and decline.  These data were used to make curriculum changes designed to more fully meet the standards.


Assessment #1 TExES


School Community Relations 


Every course within the Department of Educational Leadership and Counseling has imbedded within it action research projects that engage Principal Certification Candidates in school based problem identification and problem solving. Three  projects are described below. 

 Project I (3.1,3.2,3.3,4.1,4.2,4.3,5.1,5.2,5.3,6.1,6.2,6.3)

Thirty-five Candidates for principal certification met with the education director of St. Peter and St. Joseph Children’s Home to learn about the special learning problems of homeless and foster children. The class members designed four surveys to address the learning issues of early childhood, elementary, middle school, and high school age children. Seventy-eight children were administered individual surveys. These were tabulated by members of the class who had been instructed in the uses of SPSS software. They also coded and analyzed qualitative data to ascertain what things San Antonio Independent School District could do to improve the learning circumstances of the students; a second set of recommendations was prepared for St. Peter and St. Joseph Children’s Home staff.  The report was presented to the Board of Directors of  SPJCH and the administration of SAISD.  This study took place over a four week period of time. 


Project II (3.1,, 3.2,3.3,4.1,5.2,5.2,5.3,6.1,6.2.6.3)

Sixty candidates for principal certification in two classes were called upon to interview their campus principals, vice-principals, and teachers to determine what needs were the greatest that could be addressed with data gathering and procurement of external funding.

Candidates returned with three possible projects, scanned grant and foundation websites for a grant that would match the needs of the campus, gathered publicly available test score data and interview data to establish what were the identifiable and verifiable needs. They developed grant proposals that met the requirements of selected RFPs and met in quality circles to critique and refine their products. These grant proposals were to be presented to school districts in a manner that complied with school district policy. This study took place over a three month period of time.

Project III (3.1,3.2,3.3,4,1,4,2,4,3)

School business management class developed a written campus crisis management plan for an elementary school in Spring Independent School District that had never formulated a written plan. Two site visits and three focus group sessions resulted in a well-constructed, thoughtful and workable plan that the campus printed and published following validation of its faculty. This project took place over a five week period. 
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#4 (Required)  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  

Professional Knowledge – Demographic Study 

Early in the internship semester, the intern will complete a demographic study of the school and community where his/her internship is being conducted.  The demographic study enables the supervisor and intern to better understand the school and community.  A listing of the areas to be addressed in the demographic study is found in the Appendix under the Demographic Study section of this handbook.  The format of the demographic study used should address the elements in the order given and be numbered in the order listed in the form found below.

DEMOGRAPHIC STUDY


During the first two weeks of the semester the student will complete a demographic study of the school and community where his/her internship is being conducted. The demographic study enables the supervisor and student to better understand the school and community.  The study should be very specific/detailed and include all of the following elements.  The format of the demographic study should follow each of these elements in order and the elements should be numbered as follows:  


1. Historical background of the school and community.


2. Socio-economic characteristics of the district, school and community.


3. Ethnic composition of the district, school and community.


4. Geographical characteristics of the district and school attendance area.


5. Political characteristics of the district and school community.


6. Professional staff for the district and school including the number of nurses, counselors, psychologists, teachers, secretaries, etc. and number holding bachelors, masters, and doctorate degrees.


7. District and school’s organizational charts.


8. District and school’s enrollment and ethnic composition of student body.


9. Number of students receiving free and/or reduced lunches for both district and school.


10. Number and nature of school and support facilities in school district.


11. Number of students in Alternative School from district and school.  Procedure for sending students to Alternative School or Center.


12. Describe the physical plant of the school.


13. Number of students in Special Education classes.  Policy and procedures for enrolling students in Special Education classes.


14. Industry in the school district.


15. Number of students attending college for 2006-2007 academic year for school and district.


16. How Students Get to School.


17. Type of School.


18. Outstanding Characteristics (Strengths) and Innovative Programs (Overview of Each Program)


19. TAKS pass rate for school (each grade level) and for district.


20. School’s Greatest Problems.  District’s Greatest Problems.  What is being done?


Professional Knowledge – Demographic Study


#3 (Required)  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  


Principal Supervisor Survey

ASSESSMENT # 3  Principal Supervisor Survey.


This assessment is focused on eliciting responses from those who supervise the Completers of the Principal Certificate Preparation Program at Prairie View A & M University.  The respondent is generally a supervisor or assistant superintendent of Elementary, Middle, or High School Education.  The instrument is fully available On Line and was utilized the summer of 2005.  Supervisors of Completers of the Preparation Program are asked to indicate the degree to which they believe a specified person demonstrates specific competencies from a list provided in the survey.  A Likert Scale with a range of 1 (low) to 5 (high) is employed to allow the respondent to indicate the degree to which the subject, in his/her judgment, demonstrates the competency. 


The instrument utilized in this assessment was developed as a product of The Texas Principal Lighthouse Initiative.  The Lighthouse Initiative was a state wide effort, funded by a grant from a foundation in Houston, TX, which drew together professors from a number of Preparation Programs across the state to seek knowledge about how Principal Preparation Programs were aligning their programs to developing standards such as the ELCC.  


Alignment to SPA Standards


Standard and subsections from 1.0 to 6.3 are all addressed with this instrument. 


Summary of the Data Attached in Section II


The results of the first On Line assessment utilizing this instrument are attached and are presented in bar graph form.  The picture images are easily read and interpreted.


Interpretation of how the data are utilized.


The data are generally provided by superintendents who supervise Completers of the Principal Certificate Preparation Program.  Although the results of the first On Line survey effort of this instrument are small in number, they are very positive.  This data will be use, among other activities, as a cause for celebration!


The Internship/ Clinical Experiences


It should be evidence to even the most casual of observers and readers that must change has already occurred in the Principal Certificate Preparation Program.  There are still some additional efforts underway which will complete the major curriculum alignments.  There is, for example, the issue of how to restructure the Internship experiences to provide both greater meaning and address the ELCC Standard 7.


There is currently a curriculum committee reviewing the Internship structure and format to make recommendation for implementation at the earliest possible moment.  It should be noted that the Candidates currently spend one semester in a 150 clock hour internship which does carry with it 3 semester hours of credit.  Because of credit limits on the degree program the 3 hours will most likely remain but the duration of the Internship will likely extend to a summer and a semester or two semesters.  The Internship will likely incorporate at least 4 specific modules of study, perhaps about three weeks in length, each with a project which must be completed.  The projects are being considered as a viable means of assuring that Candidates do some meaningful work for their experience and also accomplish some work which is vital to the school.  Additionally, the Candidates will of necessity have to take a leadership role in their projects and will have to interact with key personnel within the school, the district, and among all the publics served by the school.  Modules under consideration for inclusion include the following:


1. Working with the data from the Academic Excellence Indicator System (AEIS)


2. Developing a Campus Plan for the school where they are interning.


3. Developing a Crisis Management/School Plan.


4. Completing a School Curriculum Audit.


5. Other such activities as may be constructed and assigned.


It is anticipated that the new Internship structure will be completed during the fall semester of 2005 for initiation in the spring semester of 2006.  There are numerous changes that must occur simultaneously in order to have a smooth transition.  Further, it is also anticipated that multiple members of the faculty will be responsible for the modules of study and the accompanying project required of the interns.  This will provide multiple assessments of the interns.


Principal Supervisor Survey


#5 (Required) EFFECTS ON STUDENT LEARNING:  Effect on Student Learning: Internship and Educational Disposition Questionnaire

The candidates’ dispositions are by categories.  The Disposition Survey was implemented in the 2007 Fall Semesters.  The Disposition Survey is one of several performance products required to demonstrate a candidate’s proficiency in standards related to the area of leading, teaching and learning. This survey identifies whether the candidate can collect, interpret, and analyze student performance data (ELCC 2.3), develop a plan of action for improving student performance (ELCC 1.3, 1.4, 2.1, 2.2, 2.4) and demonstrates the appropriate use of technology for reporting student achievement and improvement goals and strategies to a school community


group, i.e. board, parent group, (ELCC 1.5, 4.1,6.2).  However, the College of Education began in the Spring Semester 2008 to administer a newly developed disposition assessment that will be for all candidates (initial and advanced) in the College of Education (which is shown following the results of last fall’s Disposition Survey).  This survey was provided with guidelines and timelines.  A training session was convened early in the 2008 Spring Semester fro all evaluators to ensure inter rater reliability.  Consequently, data generated from that assessment will allow the College of Education to advise students of deficiencies and provide for corrective action regarding the desired dispositions as reflected in the College’s Conceptual Framework.  

Alignment to SPA Standards


Standard and subsections from 1.0 to 6.3 are all addressed with this instrument. 


Summary of the Data Attached in Section II


The results of the first On Line assessment utilizing this instrument are attached and are presented in bar graph form.  The picture images are easily read and interpreted.


Interpretation of how the data are utilized.


The data are generally provided by superintendents who supervise Completers of the Principal Certificate Preparation Program.  Although the results of the first On Line survey effort of this instrument are small in number, they are very positive.  This data will be use, among other activities, as a cause for celebration!





Principal’s Professional Disposition Survey Results Fall 07


Table 1


		

		Candidates Professional Disposition

		Excellent = 4

		Good = 3

		Fair = 2

		Poor = 1

		N/A

		MEAN

		MEDIAN

		SD



		1

		Uses self reflection on previous experiences to refine personal and professional practices, and is committed to a lifetime of continuous learning. 

		56

		42

		0

		0

		0

		3.57

		4.00

		.49



		

		

		57.1%

		42.9%

		0%

		0%

		0%

		

		

		



		2

		Understands student learning is the goal and the administrator’s role is to maximize growth, development, and learning opportunities for each student.

		64

		25

		9

		0

		0

		3.56

		4.00

		.65



		

		

		65.3%

		25.5%

		9.2%

		0%

		0%

		

		

		



		3

		Understands the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.

		62

		34

		1

		0

		0

		3.64

		4.00

		.52



		

		

		63.3%

		34.7%

		1.0%

		0%

		0%

		

		

		



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials which are  developmentally appropriate

		54

		41

		3

		0

		0

		3.52

		4.00

		.56



		

		

		55.1%

		41.8%

		3.1%

		0%

		0%

		

		

		



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.

		41

		46

		11

		0

		0

		3.31

		3.0

		.66



		

		

		41.8%

		46.9%

		11.2%

		0%

		0%

		

		

		



		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 

		49

		36

		13

		0

		0

		3.37

		3.50

		.70



		

		

		50%

		36.7%

		13.3%

		0%

		0%

		

		

		



		7

		Understands and demonstrates appropriate use of technology as part of the administrative and learning process.   

		51

		38

		9

		0

		0

		3.43

		4.0

		.65



		

		

		52.0%

		38.8%

		9.2%

		0%

		0%

		

		

		



		8

		Encourage faculty/staff to seek different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies, in order to help all children learn. 

		47

		43

		8

		0

		0

		3.40

		3.00

		.63



		

		

		48.0%

		43.9%

		8.2%

		0%

		0%

		

		

		



		9

		Understands the role and importance of parents, staff, community members, and other professionals in the learning process for students. 

		63

		27

		8

		0

		0

		3.56

		4.00

		.64



		

		

		64.3%

		27.6%

		8.2%

		0%

		0%

		

		

		



		10

		Demonstrates ethical behavior in personal and professional relationships. 

		65

		30

		3

		0

		0

		3.63

		4.00

		.54



		

		

		66.3%

		30.6%

		3.1%

		0%

		0%

		

		

		



		11

		Seeks research and professionally based information to improve his/her educational practices. 

		55

		40

		3

		0

		0

		3.53

		4.00

		.56



		

		

		56.1%

		40.8%

		3.1%

		0%

		0%

		

		

		



		12

		Acts in a manner that shows a belief that all children can learn, and demonstrates dedication, enthusiasm and respect for the teaching profession. 

		67

		29

		2

		0

		0

		3.66

		4.00

		.51



		

		

		68.4%

		29.6%

		2.0%

		0%

		0%

		

		

		






Table 1 above gives a summary of the breakdown of Candidates dispositions by categories, relative percentages, means, medians and standard deviations. The overall means for each item suggests that according to this evaluation, Prairie View A&M University Principal 

Candidates are demonstrating the dispositions professed in our conceptual framework and core values.  Percentages in blue suggest that these dispositions need to be further addressed and reinforced in future candidates.                                 


The reliability of the scale was very high (Cronbach’s Alpha .937).  


                            Reliability Statistics 


		Cronbach's Alpha

		Cronbach's Alpha Based on Standardized Items

		N of Items



		.937

		.937

		12





· The average composite score for each student was computed (Candidate Average Disposition). The table and graph below is a summary of the candidates, average dispositions.  

[image: image1.wmf]Candidates average disposition


1


1.0


1.0


1.0


1


1.0


1.0


2.0


3


3.1


3.1


5.1


4


4.1


4.1


9.2


1


1.0


1.0


10.2


1


1.0


1.0


11.2


14


14.3


14.3


25.5


3


3.1


3.1


28.6


2


2.0


2.0


30.6


2


2.0


2.0


32.7


1


1.0


1.0


33.7


2


2.0


2.0


35.7


7


7.1


7.1


42.9


4


4.1


4.1


46.9


18


18.4


18.4


65.3


1


1.0


1.0


66.3


33


33.7


33.7


100.0


98


100.0


100.0


2.33


2.50


2.67


2.75


2.83


2.92


3.00


3.08


3.17


3.25


3.33


3.42


3.50


3.58


3.67


3.83


4.00


Total


Valid


Frequency


Percent


Valid Percent


Cumulative


Percent


[image: image2.emf]2.33 2.50 2.67 2.75 2.83 2.92 3.00 3.08 3.17 3.25 3.33 3.42 3.50 3.58 3.67 3.83 4.00 Candidates average disposition 0 10 20 30 40 Frequency Candidates average disposition




A t-test was conducted to determine if there was a significance difference between the disposition scores of males and females. As shown below, even though the average for females was higher than that for males, the results did not indicate a significant difference (p = .719),  between the two groups. This suggests that the issue of gender differences in candidates’ disposition should not be a major area of concern at this time. 
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A t-test was conducted to determine if there was a significance difference between the disposition scores in terms of ethnicity. The Hispanic group with an average disposition score of 3.71, was excluded from the analysis because of the very low count (2). As shown below, even though the average for African Americans was higher than that for White, the results did not indicate a significant difference (p = .666),  between the two groups. This suggests that the issue of ethnic differences in candidates’  disposition should not be a major area of concern at this time. 
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The following is the new Disposition Survey adopted by the College of Education.

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate


Name: ________________________________________________________ Date: ____________


Student: ___________________________ Student ID____________ Program:_______________

Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		Targeted = 1

		Acceptable = 2

		Unacceptable = 3

		

		



		

		Candidates Disposition

		SCALE


Circle the Number



		1

		Uses self reflection on previous experiences to refine personal and professional practices


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.

		1   2   3   



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.


· Treats students with dignity and respect at all times.


· Arrives prepared and on time.


· Creates and maintains a safe learning environment.

		1   2   3   



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener.


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences.

· Understands students have needs that must be met before learning can take place.

		1   2   3   



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate.


· Exhibits a caring attitude toward students and others.


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others.


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students.


· Collaborates with others in implementing a common curriculum


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

		1   2   3   





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges.


· Is familiar with, and uses different kinds of assessments


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction.


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers.

		1   2   3   



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies.


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning

		1   2   3   



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students.


· Communicates effectively with colleagues, parents, and students.


· Respects the opinions and contribution of others.


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   



		10

		Demonstrates ethical behavior in personal and professional relationships.


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity.


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   



		11

		Seeks research and professionally based information to improve his/her educational practices.


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations.


· Approaches professional tasks energetically.


· Develops positive skills of leadership.

		1   2   3   
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Effect on Student Learning: Internship and Educational Disposition Questionnaire


#8 (Optional):  Additional assessment that addresses AAHPERD/AAHE standards. 

Clinical Correlations


ELCC Standards 1, 2, 3, 4, 5, 6


Clinical Correlations are used to assess the candidate’s ability to integrate content and professional knowledge and skills with real life experiences and situations at each internship site during the year (ELCC 7.3). Each correlation must be related to an ISLLC/ELCC standard, a current educational issue and one of the program curriculum anchors and include a description of an actual situation, the outcomes or consequences of actions taken, an analysis of possible alternative actions, the policy or legal implications, and a reflection on what was learned from this situation. Each candidate is required to complete 12 Clinical Correlations (at least 3 related to each curriculum anchor) during each of the three 12- week internship assignments. The curriculum anchors and relevant ELCC standards included in each section are as follows:  Teaching and Learning (ELCC 2,1,5,6), Organizational Effectiveness (ELCC 3,1,5,6) and School Community Relations (ELCC 4, 1, 2, 5). The three curriculum areas are primarily represented by ELCC standards 2, 3, and 4, respectively; but ELCC standards 1, 5, 6 may be related to all anchors depending on the issue described in the correlation. A rubric is used to score the clinical correlations at the end of each internship and a candidate’s score is used for course grading purposes as well as evidence of his/her proficiency in integrating the knowledge and skills reflected by ISSLC/ELCC standards into actual practice. In addition to the overall score, a proficiency rating is given to reflect the candidate’s performance relative to the ELCC standards. The proficiency ratings are: 4-Exemplary, 3-Proficient, 2-Developing and 1- Rudimentary.


THE INTERNSHIP  

The internship is defined as the process and product that result from the application in a workplace environment of the strategic, instructional, organizational and contextual leadership program standards.  When coupled with integrating experiences through related clinics or cohort seminars, the outcome should be a powerful synthesis of knowledge and skills useful to practicing school leaders.


The internship includes a variety of substantial concurrent or capstone experiences in diverse settings planned and guided cooperatively by university and school district School Personnel for credit hours and conducted in schools and school districts over an extended period of time.  The experiences need to provide interns with substantial responsibilities which increase over time in amount and complexity, and which involve direct interaction and involvement with students, staff, parents, and community leaders.  Ideally, an internship should include some work with social service organizations involved with interagency activities affecting schools.


An acceptable internship would be a six-month, full time mentored experience (or the equivalent), preferably involving two or more settings and multiple levels (elementary, secondary, etc.).  An optimum internship would be a year-long, full time mentored experience.  The capstones courses are aligned with the internship to provide students with approximately a year long field experience.

Universities and school districts should collaborate to achieve state policies that support these program standards for the internship.  School, university and state policies and practices which encourage and facilitate paid internship positions allow interns to engage in a rich variety of mentored leadership activities and decision making responsibilities.  These opportunities raise the level of professional preparation and provide evidence of a serious commitment to developing quality leadership for the nation’s schools.


 Field-based and seminar experiences designed to provide on-site school-related activities, and the analysis of actual administrative situations and problems


The Mid-Management Internship is a specifically planned program of activities designed to develop a comprehensive set of competencies needed in public school administration.  Practical application of these activities provides experience and insight through the analysis of administrative problems.  A set of instructions and the specifically required activities are provided for the intern and for his/her local school district.


The Internship is a program designed to develop competence in mid-management administrative duties and responsibilities.  It should be considered as on–the-job training.  The Internship is an applied administrative theory course; actual working administrative experiences are required.


The student is assigned to and supervised by a practicing mid-level administrator.  A minimum of an average of 150 hours must be devoted to performance of duties normally performed by the administrator while under his/her supervision.


THE INTERN’S ROLE


The intern is to plan and execute the leadership activities agreed on by the intern, the cooperating administrator, and the University supervisor.  The intern is also to maintain a daily log of the activities in which he/she is involved.  In addition, the intern participates in on-campus meetings and on-site conferences.  Additional responsibilities include leadership activities and a leadership project.


COOPERATING ADMINSTRATOR’S ROLE


The cooperating administrator is to provide an environment in which the intern can develop the latitude of administrative/supervisory competencies.  The cooperating administrator interacts with the university in supervising the intern’s activities and assessing his/her progress.


UNIVERSITY SUPERVISOR’S ROLE

Collaborating with the intern and cooperating administrator, the University supervisor approves a sequence of learning-by-doing activities that will assist in the development of the leadership competencies of the intern.  The University supervisor has a major responsibility for assessment of the intern’s progress by meeting with the intern and cooperating administrator during the semester for at least one on-site conference.  The University supervisor assigns a final grade.


COURSE OBJECTIVES

1.  To provide participants with a laboratory experience and to test their administrative skills under supervised controlled conditions.


2.  To provide for exchange of ideas related to possible solutions encountered in the experience.


3.  To provide participants the opportunity and challenge of relating and responding to simulated administrative problems.


4.  To develop insight into the relationship of school policies and procedures, laws, and standards to problem solutions at the 


     administrative level.


5.  To provide participants with a variety of experiences essential in the development of minimum administrative skills and leadership


     techniques.


6.  To assist participants in gaining realistic perspectives of school administration as a result of working with experienced career 

     administrators.


7.  To assist participants in making the transition from teacher to administrator.


8.  To assist the cooperating school in training prospective administrators.

Internship Clinical Correlation


GRAPHS & CHARTS FOR SPA
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E-FOLD P Vision:   The work of the Unit is based on the fundamental belief that the candidates in educator preparation programs at Prairie View A&M University should have an identified curriculum that supports the development of broad content and pedagogical knowledge, effective skills in teaching diverse groups of students, and the personal and professional skills needed to teach in contemporary classrooms.  Further, it is the belief of the faculty that the conceptual framework be grounded in research and the wisdom of practice that is shared among candidates and the broader learning community.  The conceptual framework has been shared with candidates through classroom discussions and outcomes required in core courses.  In addition, the conceptual framework has been shared with our colleagues at the University, the various college and university committees and a variety of printed materials.  The conceptual framework vision is shared with our EC-12 colleagues through the PVAMU Local Cooperative Education Advisory Board through program handbooks which are given to all field supervisors and site administrators.

Guiding Principles:

1. Commitment to Diversity, understanding and appreciating human diversity of all individuals within the learning community


2. Commitment to Technology, infused throughout programs and services,

3. Education is interactive and reflective, a process that is accomplished through assessment and reflection through

           collaboration (i.e., True Outcomes and the Program Outcomes Matrix, see Attachment A)

SECTION II— LIST OF ASSESSMENTS

		

		Name of Assessment

		Type or Form of Assessment

		When the Assessment is Administered



		1

		Content Knowledge:  TExES




		State Licensure Exam




		Last semester of the program



		2

		Artifacts Entered into Electronic Portfolio:  TrueOutcomes

		Artifacts

		During each educational administration course



		3

		Principals Supervisory Survey

		Questionnaire

		During the Internship



		4

		Professional Knowledge: Demographic Study




		Projects

		During the Internship



		5

		Effects on Student Learning:  


Educational  Disposition Questionnaire




		Questionnaire

		Beginning and ending of the program



		6

		Content Knowledge:  Exit Portfolio




		Electronic Portfolio


(TrueOutcomes)

		The student is required to 


up-load artifacts in each course 



		7

		School Community Relationships

		Projects

		ADMN 5103

Completion of Project



		8

		Internship:  Clinical Correlations




		Project/Situational Analysis

		End of Internship





Principal’s Professional Disposition Survey

		Candidate:______________________________   Student ID _______________   Date _________ 


Gender ____   Ethnicity _______    College________________     Department ______________  






		





Directions:  Please check the appropriate number that describes the applicant.  

		4 = Excellent

		3 = Good

		2 = Fair

		1 = Poor 

		N = Not Applicable



		

		Candidates Professional Disposition

		4

		3

		2

		1

		N/A



		1

		Uses self reflection on previous experiences to refine personal and professional practices, and is committed to a lifetime of continuous learning. 

		

		

		

		

		



		2

		Understands student learning is the goal and the administrator’s role is to maximize growth, development, and learning opportunities for each student.

		

		

		

		

		



		3

		Understands the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.

		

		

		

		

		



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials which are  developmentally appropriate

		

		

		

		

		



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.

		

		

		

		

		



		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 

		

		

		

		

		



		7

		Understands and demonstrates appropriate use of technology as part of the administrative and learning process.   

		

		

		

		

		



		8

		Encourage faculty/staff to seek different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies, in order to help all children learn. 

		

		

		

		

		



		9

		Understands the role and importance of parents, staff, community members, and other professionals in the learning process for students. 

		

		

		

		

		



		10

		Demonstrates ethical behavior in personal and professional relationships. 

		

		

		

		

		



		11

		Seeks research and professionally based information to improve his/her educational practices. 

		

		

		

		

		



		12

		Acts in a manner that shows a belief that all children can learn, and demonstrates dedication, enthusiasm and respect for the teaching profession. 

		

		

		

		

		



		Name of Evaluator: __________________________      Signature: ___________________


College: ___________________________        Department: ______________________ 







 Principal’s Professional Disposition Survey Results Fall 07 

Table 1


		

		Candidates Professional Disposition

		Excellent = 4

		Good = 3

		Fair = 2

		Poor = 1

		N/A

		MEAN

		MEDIAN

		SD

		

		



		1

		Uses self reflection on previous experiences to refine personal and professional practices, and is committed to a lifetime of continuous learning. 

		56

		42

		0

		0

		0

		3.57

		4.00

		.49

		

		



		

		

		57.1%

		42.9%

		0%

		0%

		0%

		

		

		

		

		



		2

		Understands student learning is the goal and the administrator’s role is to maximize growth, development, and learning opportunities for each student.

		64

		25

		9

		0

		0

		3.56

		4.00

		.65

		

		



		

		

		65.3%

		25.5%

		9.2%

		0%

		0%

		

		

		

		

		



		3

		Understands the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.

		62

		34

		1

		0

		0

		3.64

		4.00

		.52

		

		



		

		

		63.3%

		34.7%

		1.0%

		0%

		0%

		

		

		

		

		



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials which are  developmentally appropriate

		54

		41

		3

		0

		0

		3.52

		4.00

		.56

		

		



		

		

		55.1%

		41.8%

		3.1%

		0%

		0%

		

		

		

		

		



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.

		41

		46

		11

		0

		0

		3.31

		3.0

		.66

		

		



		

		

		41.8%

		46.9%

		11.2%

		0%

		0%

		

		

		

		

		



		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 

		49

		36

		13

		0

		0

		3.37

		3.50

		.70

		

		



		

		

		50%

		36.7%

		13.3%

		0%

		0%

		

		

		

		

		



		7

		Understands and demonstrates appropriate use of technology as part of the administrative and learning process.   

		51

		38

		9

		0

		0

		3.43

		4.0

		.65

		

		



		

		

		52.0%

		38.8%

		9.2%

		0%

		0%

		

		

		

		

		



		8

		Encourage faculty/staff to seek different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies, in order to help all children learn. 

		47

		43

		8

		0

		0

		3.40

		3.00

		.63

		

		



		

		

		48.0%

		43.9%

		8.2%

		0%

		0%

		

		

		

		

		



		9

		Understands the role and importance of parents, staff, community members, and other professionals in the learning process for students. 

		63

		27

		8

		0

		0

		3.56

		4.00

		.64

		

		



		

		

		64.3%

		27.6%

		8.2%

		0%

		0%

		

		

		

		

		



		10

		Demonstrates ethical behavior in personal and professional relationships. 

		65

		30

		3

		0

		0

		3.63

		4.00

		.54

		

		



		

		

		66.3%

		30.6%

		3.1%

		0%

		0%

		

		

		

		

		



		11

		Seeks research and professionally based information to improve his/her educational practices. 

		55

		40

		3

		0

		0

		3.53

		4.00

		.56

		

		



		

		

		56.1%

		40.8%

		3.1%

		0%

		0%

		

		

		

		

		



		12

		Acts in a manner that shows a belief that all children can learn, and demonstrates dedication, enthusiasm and respect for the teaching profession. 

		67

		29

		2

		0

		0

		3.66

		4.00

		.51

		

		



		

		

		68.4%

		29.6%

		2.0%

		0%

		0%

		

		

		

		

		





Table 1 above gives a summary of the breakdown of Candidates dispositions by categories, relative percentages, means, medians and standard deviations. The overall means for each item suggests that according to this evaluation, Prairie View A&M University Principal Candidates are demonstrating the dispositions professed in our conceptual framework and core values.  Percentages in blue suggest that these dispositions need to be further addressed and reinforced in future candidates.   The Department of Educational Leadership and Counseling has addressed these concerns through careful realignment of courses and content, adding field-based problem-solving activities, and providing in-service training for adjunct faculty and content review sessions.


· The reliability of the scale was very high (Cronbach’s Alpha .937).  


                            Reliability Statistics 


		Cronbach's Alpha

		Cronbach's Alpha Based on Standardized Items

		N of Items



		.937

		.937

		12





· The average composite score for each student was computed (Candidate Average Disposition). The table and graph below is a summary of the candidates, average dispositions.  
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A t-test was conducted to determine if there was a significance difference between the disposition scores of males and females. As shown below, even though the average for females was higher than that for males, the results did not indicate a significant difference (p = .719),  between the two groups. This suggests that the issue of gender differences in candidates’  disposition should not be a major area of concern at this time. 


[image: image4.wmf]Group Statistics


62


3.5282


.44582


.05662


36


3.4931


.49577


.08263


GENDER


FEMALE


MALE


Candidates average


disposition


N


Mean


Std. Deviation


Std. Error


Mean




[image: image5.wmf]Independent Samples Test


.705


.403


.361


96


.719


.03517


.09736


-.15809


.22843


.351


67.097


.727


.03517


.10017


-.16476


.23510


Equal variances


assumed


Equal variances


not assumed


Candidates average


disposition


F


Sig.


Levene's Test for


Equality of Variances


t


df


Sig. (2-tailed)


Mean


Difference


Std. Error


Difference


Lower


Upper


95% Confidence


Interval of the


Difference


t-test for Equality of Means




A t-test was conducted to determine if there was a significance difference between the disposition scores in terms of ethnicity. The Hispanic group with an average disposition score of 3.71, was excluded from the analysis because of the very low count (2). As shown below, even though the average for African Americans was higher than that for White, the results did not indicate a significant difference (p = .666),  between the two groups. This suggests that the issue of ethnic differences in candidates’  disposition should not be a major area of concern at this time. 


[image: image6.wmf]Group Statistics


77


3.5292


.45579


.05194


18


3.4769


.49077


.11568


ETNICITY


AFR AM


WHITE


Candidates average


disposition


N


Mean


Std. Deviation


Std. Error


Mean




[image: image7.wmf]Independent Samples Test


1.039


.311


.433


93


.666


.05237


.12105


-.18802


.29276


.413


24.325


.683


.05237


.12680


-.20915


.31389


Equal variances


assumed


Equal variances


not assumed


Candidates average


disposition


F


Sig.


Levene's Test for


Equality of Variances


t


df


Sig. (2-tailed)


Mean


Difference


Std. Error


Difference


Lower


Upper


95% Confidence


Interval of the


Difference


t-test for Equality of Means




The Department of Educational Leadership and Counseling is vigilant regarding the ranges of TExES scores, both the aggregate score and the subscores (Table II, Table III, and Table IV). The Department monitors the cognitive domain scores especially when any candidate scores below the minimum subscale score of 240, even though the candidate might have passed the overall TExES certification exam. Tables and charts below and on the Tables and Charts section display scores in each of three domains during the 2004-2005, 2005-2006, and 2006-2007 academic years. Domains I (School-Community Leadership), II (Instructional Leadership), III (Administrative Leadership) scores during all three years show means scores higher than the minimum 240; however some scores in each year has fallen below the 240 minimum acceptable score. Each of the three years’ TExES subscale scores indicates that greater emphasis needs to be placed on curriculum alignment, instructional strategies, and entry level characteristics of students. Strategies implemented by the Department include curriculum realignment to ensure courses meet the cognitive and skill content required by NCATE, ELCC, and the State of Texas (SBEC, TExES), evaluating candidates at key transition points, and establishing entry level standards of prior educational practice. 


Table II

 Comparison of PVAMU Candidate Performance on Domain I of the TExES Certification Exam for Principal 2004-2007

		Level

		N

		Mean

		Standard Deviation



		Domain I 2004-2005

		32

		256.31

		19.82



		Domain I 2005-2006

		78

		250.15

		24.56



		Domain I 2006-2007

		135

		246.20

		14.73



		Level                              ----+---------+---------+---------+-----


Domain I 2004-2005                          (-------------*------------)


Domain I 2005-2006                (-------*--------)


Domain I 2006-2007      (-----*------)


                                       ----+---------+---------+---------+-----


                                         245.0     250.0     255.0     260.0

Pooled StDev = 19.03

* The minimum passing score for each subscale is 240. It is possible for a candidate to perform poorly in one or two subscales yet pass the state exam due to the averaging of the three independent domain scores.








Chart II


Graphical Summary of Descriptive Statistics of Candidate Performance for Domain I for the Academic Years 2004-2007
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Table III


 Comparison of PVAMU Candidate Performance on Domain II (School-Community Leadership) of the TExES Certification Exam for Principal 2004-2007

		Level

		N

		Mean

		Standard Deviation



		Domain II 2004-2005

		62

		253.68

		20.95



		Domain II 2005-2006

		78

		253.68

		25.95



		Domain II 2006-2007

		135

		244.93

		15.43



		Level                                  ----+---------+---------+---------+-----


Domain II 2004-2005                    (---------*---------)


Domain II 2005-2006                    (---------*---------)


Domain II 2006-2007  (------*------)


                                           ----+---------+---------+---------+-----


                                         245.0     250.0     255.0     260.0

Pooled StDev = 20.16

* The minimum passing score for each subscale is 240. It is possible for a candidate to perform poorly in one or two subscales yet pass the state exam due to the averaging of the three independent domain scores.









Chart III 


Graphical Summary of Descriptive Statistics of Candidate Performance for Domain II for the Academic Years 2004-2007
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Table IV

 Comparison of PVAMU Candidate Performance on Domain III of the TExES Certification Exam for Principal 2004-2007


		Level

		N

		Mean

		Standard Deviation



		Domain III 2004-2005

		31

		245.55

		16.49



		Domain III 2005-2006

		78

		244.79

		26.10



		Domain III 2006-2007

		132

		245.14

		16.65



		Level                                  ----+---------+---------+---------+-----


Domain III 2004-2005                      (---------*---------)


Domain III 2005-2006                 (---------*---------)


Domain III 2006-2007                        (------*------)


                         ----+---------+---------+---------+-----


                                               240.0     244.0     248.0     252.0


Pooled StDev = 20.18

* The minimum passing score for each subscale is 240. It is possible for a candidate to perform poorly in one or two subscales yet pass the state exam due to the averaging of the three independent domain scores.








Chart IV

Graphical Summary of Descriptive Statistics of Candidate Performance for Domain III (Administrative Leadership for the Academic Years 2004-2007
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TABLES and CHARTS


Artifacts 


Every course within the Department of Educational Leadership and Counseling has imbedded within it action research projects that engage Principal Certification Candidates in school based problem identification and problem solving. Two  projects are described below. 


Artifact I  Involving Principal Candidates in Multiple Roles as Evaluators, Learners, and Consumers within a Principal Preparation Program – This project involved 30 pincipal certification candidates in a project to identify the barriers to candidate learning within the PVAMU Department of Educational Leadership and Counseling. They identified key barriers to effective learning within the Department. This provided a unique opportunity for the Department to model the Standards related to developing a vision of learning (1.3,1.4), develop robust measures for assessing the strengths and weaknesses of the Department (2.3), surveying stakeholders (3.2), applying appropriate needs assessment research principles, collaborating with the learning community (4.1), gather data and analyze it to inform decision makers regarding the needs of the community.  

A Training Model


A combination of needs came together to create a training model that enabled educational leadership candidates to evaluate the principal preparation program within the Department of Educational Leadership and Counseling at Prairie View A&M University. The Department had not undergone an extensive internal program review until its involvement in the Texas Principals’ Lighthouse Initiative, a consortium of approximately 15 universities in Texas committed to the continuous improvement in the delivery of principal preparation in the state. Therefore there was an urgent need for data to be collected and analyzed in a short time frame. An educational administration research class needed a client for a program evaluation project that would involve contracting with a department within the university or a school district. The purpose would be to enable these future and current administrators to design and conduct an evaluation study from beginning to end—a turnkey operation—within an authentic environment. Ultimately these candidates would present their findings and recommendations to their client. Ironically, the academic department in which they would be earning a master’s degree also became their client.


During the first week of the 15-week inquiry candidates conducted a review of related literature on principal preparation program evaluation, adult learning methods and standards promulgated by NCATE, the National Policy Board and the State Board of


Educator Certification (Texas). Candidates interviewed other candidates and faculty members to determine what variables and questions would be most useful. Faculty opinions were sought on the questionnaire before field-testing was conducted. Sixty (N=60) candidates sat for the 54-item survey. Questions were added or deleted or wordings were adjusted to better reflect intent of the study.

Significant professional growth and maturation occurred among the class when they came to understand that the evaluation was to guide program improvement and not was not merely an outlet for pent-up negative feelings. Role objectivity prevailed and the candidates conducted the study with great expectation of changes in the program.


After the templates had been revised and distributed, the candidates worked in pairs


to learn how to set up a Statistical Program for the Social Sciences (SPSS) template that


would be used to record and analyze data. They worked in the same area of a computer lab so that consistency and refinement of instructions could be maintained. 

Each pair of candidates was responsible for creating a portion of the template. One of the pairs with more specialized experience in data analysis managed the development of the entire template. This team maintained version control and documentation as the other teams added a portion of the template. A single version of the fifty-four-question survey template was distributed by email to each of the pairs of candidates. This master version of the SPSS template was used to record data. Any revisions to the instrument and template were noted prior to distribution to the teams.


Training in the use of SPSS continued with each team inputting data from a portion


of the 60 available field-tested instruments. Each pair determined which individual would


read out the response and which would perform the data entry. This ensured greater reliability and reduced data entry error and fatigue. When all data had been entered, the results of the survey were analyzed to yield frequency distributions, summary statistics, correlations and various comparisons of means.


Written comments of respondents were recorded as text in Microsoft word. The data


input by the various pairs of candidates were combined into a master list. Implications of the field-test data were discussed and the implications for practice and policy were addressed. It was understood by all participants that the data gathering, organizing, inputting and analysis were just for practice. The real study lay ahead when the class participants would attempt to survey the entire population of candidates for master’s degrees in educational leadership on three campuses of Prairie View A&M University.


Over a two-week period candidates distributed the revised surveys in most classes of


educational leadership. Only one section of a class was not included in the study. By the end of the two-week period, because some students attended multiple classes in the Department, some classes had only a handful of students who had not completed the survey. The population of the final study totaled hundred fifty-four (N=254) candidates in educational leadership. Over the next two weeks, the pairs of candidates met during class to input the new data applying the same procedures that had been used for the preliminary training data.

Written comments were coded and a table was constructed to show greater detail for some of the concerns indicated in the surveys. The following two weeks of the study were spent discussing the findings and determining what recommendations they would make to the faculty of the Department. Data were distributed to faculty and to candidates who had been most instrumental in conducting the study. The candidates felt certain that the study was representative of their own thoughts and feelings of those of their peers. They made recommendations with great clarity and conviction. They communicated to the faculty the urgency of making changes so that their own experiences and those of other candidates could be improved. This study produced a number of surprising findings and some that were expected. The surveys confirmed some things that had been known for a long time. For several years there had been no systematic approach to gathering and reporting the kinds of data collected in this study, the issues were never addressed. Almost immediately after the data from this study were reported the Department, the Chair and faculty began moving on some of the most pressing issues.


One example was in the area of student confusion over registration procedures, conflicting information over degree plan options and the need for numerous


signatures on a variety of papers. The role of advisor had become one of signing registration forms, providing access codes for registration and signing waivers for course requirements. Papers were frequently lost, professors and students missed connections, and students werebeing sent to a variety of offices before they could find someone to answer their questions. When department secretaries were interviewed to find out what had been the most frequently asked questions during each work day, they indicated that most of their days were spent answering the same questions related registration and degree plans. This corroborated the findings in Table I below:


_______________________________________________________________________


Table I


Findings of the Candidate Survey that resulted in immediate corrective action: Stressors


experienced by candidates (N=256)

Not Moderately HighlyStressful Stressful Stressful


1. Departmental procedures and paper work 114 (44.5%) 100 (39.1%) 42 (16.4 %)


2. Lack of signs posted during registration 129 (50.4%) 72 (28.1%) 55 (21.5%)


3. Lack of available classes at need times 108 (42.2%) 92 (35.9%) 56 (21.9%)


________________________________________________________________________

After inspecting the numbers included in Table I and the fifty-one remaining


variables, the candidates conducting the study came away with an appreciation of the powerof their data and the implications that data had for recommending reform. They also grew to appreciate the importance of moving away from the traditional use of numbers by schools and toward an approach that was more customer-oriented.


Project writeup can be found at www.nationalforum.com. The study identified content, pedagogy, learning environment, profession intentions, and level of support by campus administrators for their candidacy.

Artifact II  is an example of Standard 6.1,. It engages principal certification candidates in  examining the whole picture so as to better understand students from different ethnicities or impoverished circumstances. This project has been carried out in the school community relations course.


Sixty candidates in educational administration were engaged to interview principals, assistant principals, and teachers to identify the 10 most commonly used phrases in their work that would be helpful to know in Spanish for communicating with non-English speaking parents or students. The class collaborated to identify where there was agreement.  The 20 most agreed upon phrases were translated into Spanish and called “Frases Utiles Para Los Directores y Maestros de La Escuela Secondaria.”  Useful Frases for Principals and Teachers of Secondary Schools. This was based on the idea that in order to reach out to marginal learners one most go where these learners live and show respect to their culture. 


Artifacts2.doc


RELATIONSHIP OF ASSESSMENT TO COURSES

		ELCC Standard




		APPLICABLE ASSESMENTS FROM SECTIONS II

		COURSES WHERE STANDARD IS LEARNED



		Standard 1.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school vision of learning supported by the school community.



		Standard 1.1.  Develop a School Vision of Learning.

		X#1      X#5      X#6      X#7



		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5103 School Personnel 


CNSL 5143 Human Growth and Development


SUPV 5113 Principles of Supervision


ADMN 5173 Computer Applications for Administrators



		Comment 1.1:  Facilitate the development and implementation of a shared vision and strategic plan for the school or district that focuses on teaching and learning (e.g., cultivate group norms, influence institutional culture, and affirm core value.)


c) A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.   At the campus level, a principal understands, values, and is able to: 

 (5) Utilize emerging issues, trends, demographic data, knowledge of systems, campus climate inventories, student learning data, and other information to develop a campus vision and plan to implement the vision. 

 (6) Facilitate the collaborative development of a shared campus vision that focuses on teaching and learning.


 (7) Facilitate the collaborative development of a plan in which objectives and strategies to implement the campus vision are clearly articulated. 


 (8) Align financial, human, and material resources to support the implementation of the campus vision.   (T. E. C. 241.15 c 5, 6, 7, 8)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school vision of learning supported by the school community. 






		Standard 1.2.  Articulate a School Vision of Learning.

		X#1      X#3      X#5      X#6 




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5103 School Personnel 


CNSL 5143 Human Growth and Development


SUPV 5113 Principles of Supervision


ADMN 5173 Computer Applications for Administrators



		Comment 1.2:  Facilitate the development and implementation of a shared vision and strategic plan for the school or district that focuses on teaching and learning (e.g., cultivate group norms, influence institutional culture, and affirm core value.)

c) A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.  At the campus level, a principal understands, values, and is able to: 


(11) Acknowledge, recognize, and celebrate the contributions of students, staff, parents, and community members toward the realization of the campus vision. (T. E. C. 241.15 c 11) 

(d) A principal is an educational leader who promotes the success of all students by implementing a staff evaluation and development system to improve the performance of all staff members, selects and implements appropriate models for supervision and staff development, and applies the legal requirements for personnel management. At the campus level, a principal understands, values, and is able to: (2) facilitate the application of adult learning and motivation theory to all campus professional development, including the use of appropriate content, processes, and contexts.  (T. E. C. 241.15 d 2) 


 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school vision of learning supported by the school community. 





		Standard 1.3.   Implement a School Vision of Learning.

		X#1      X#3      X#5              X#4      X#6 



		ADMN 5023 School Law


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


SUPV 5113 Principles of Supervision


CNSL 5143 Human Growth and Development


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Comment 1.3:  Base curricular decisions on research, applied theory, informed practice, the recommendations of learned societies, and state and federal policies and mandates. (e.g. cognitive development, human development, learning styles, contemporary methodologies, content priorities, special needs legislation on topics such as least restrictive environment, etc.)

(d) Learner-Centered Human Resources Leadership and Management. A principal is an educational leader who promotes the success of all students by implementing a staff evaluation and development system to improve the performance of all staff members, selects and implements appropriate models for supervision and staff development, and applies the legal requirements for personnel management. At the campus level, a principal understands, values, and is able to: 


  (1) Collaboratively develop, implement, and revise a comprehensive and on-going plan for professional development of campus staff which addresses staff needs and aligns professional development with identified goals. 


(T. E. C. 241.15 d 1)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff. (ELLC2)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment. 



		Standard 1.4.  Steward a School Vision of Learning.

		X#1      X#3      X#4      X#6 




		ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


SUPV 5113 Principles of Supervision


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Comment 1.4:  Develop collaboratively a learning organization that supports instructional improvement, builds and appropriate curriculum, and incorporates best practice.

(d) Learner-Centered Human Resources Leadership and Management. A principal is an educational leader who promotes the success of all students by implementing a staff evaluation and development system to improve the performance of all staff members, selects and implements appropriate models for supervision and staff development, and applies the legal requirements for personnel management. At the campus level, a principal understands, values, and is able to: 


  (1) Collaboratively develop, implement, and revise a comprehensive and on-going plan for professional development of campus staff which addresses staff needs and aligns professional development with identified goals. (T. E. C. 241.15 d 1)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff. 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment. 



		Standard 1.5.  Promote Community Involvement in School Vision.

		X#1      X#3      X#4 

X#6      X#8




		ADMN 5133 School Community Relations


ADMN 5113 Facilities

ADMN 5503 Mid-Management



		Comment 1.5:  Articulate the district’s or school’s vision, mission and priorities to the community and media, and build community support for district or school priorities and programs (e.g. form collaborative relationships with businesses, citizen groups, neighborhood associations, social service agencies, parent organizations, advocacy groups, universities, and religious institutions, etc.).

(c) Learner-Centered Leadership and Campus Culture. A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community. At the campus level, a principal understands, values, and is able to: 


 (11) Acknowledge, recognize, and celebrate the contributions of students, staff, parents, and community members toward the realization of the campus vision. (T. E. C. 241.15 c 11)

  (e) Learner-Centered Communications and Community Relations. A principal is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources. At the campus level, a principal understands, values, and is able to: 


  (5) Develop and implement a comprehensive program of community relations which utilizes strategies that will effectively involve and inform multiple constituencies, including the media. 


  (7) Establish partnerships with parents, businesses, and other groups in the community to strengthen programs and support campus goals. 


(T. E. C. 241.15 e 5, 7)

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school vision of learning supported by the school community. 


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community



		Standard 2.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practices to student learning, and designing comprehensive professional growth plans for staff.



		Standard 2.1.   Promote a Positive School Culture.

		X#1      X#3      X#4      X#6 




		ADMN 5103 Theory & Practice


ADMN 5043 Principalship


ADMN 5083 Special Topics


ADMN 5103 School Personnel


SUPV 5113 Principles of Supervision


CNSL 5143 Human Growth and Development


CNSL 5153 Cross Cultural Issues 


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Standard 2.2.   Provide an Effective Instructional Program.

		X#1      X#3      X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5033 School Business Management


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5103 School Personnel


ADMN 5113 Facilities


ADMN 5173 Computer Applications for Administrators



		Comment 2.2:  Frame, analyze and resolve problems using appropriate problem solving techniques and decision making skills (e.g. identify problem, seek and analyze problem factors, collect and organize relevant information, identify causes, seek creative solutions, apply ethical standards, determine best solution with others when appropriate.)

 (f) A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: At the campus level, a principal understands, values, and is able to:  


3) Frame, analyze, and creatively resolve campus problems using effective problem solving techniques to make timely, high quality decisions. (T. E. C. 241.15 f3) 


(f) A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: At the campus level, a principal understands, values, and is able to: (4) develop, implement, and evaluate change processes for organizational effectiveness.  (T. E. C. 241.15 f4)


(h) Learner-Centered Instructional Leadership and Management. A principal is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a campus culture and instructional program conducive to student learning and staff professional growth. At the campus level, a principal understands, values, and is able to: 

(1) Facilitate the development of a campus learning organization that supports instructional improvement and change through an on-going study of relevant research and best practice.   (T. E. C. 241.15 h 1)





		Standard 2.3.   Apply Best Practice to Student Learning.

		X#1      X#5      X#6 




		ADMN 5103 School Personnel


ADMN 5113 School Community Leadership


SUPV 5113 Principles of Supervision


ADMN 5163 Educational Research


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Standard 2.4.  Design Comprehensive Professional Growth Plans.

		X#1      X#5      X#4      X#6 




		ADMN 5003 Fundamentals

ADMN 5023 School Law


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


ADMN 5103 Theory & Practice


ADMN 5043 Principalship


ADMN 5103 School Personnel


SUPV 5113 Principles of Supervision


ADMN 5113 Facilities


ADMN 5123 Finance

CNSL 5143 Human Growth and Development


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Standard 3.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.



		Standard 3.1.  Manage  Organization.

		X#1      X#3      X#4      X#6 




		ADMN 5103 Theory & Practice


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


SUPV 5113 Principles of Supervision


ADMN 5113 Facilities

ADMN 5503 Mid-Management



		Comment 3.1:  Use various staffing patterns, student grouping plans, class scheduling forms, school organizational structures, and facilities design processes, to support various teaching strategies and desired student outcomes 

(f) Learner-Centered Organizational Leadership and Management. A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: 


  (1) Implement appropriate management techniques and group processes to define roles, assign functions, delegate authority, and determine accountability for campus goal attainment. 


  (7) Acquire, allocate, and manage human, material, and financial resources according to district policies and campus priorities. 


  (8) Collaboratively plan and effectively manage the campus budget. (T. E. C. 241.15 f 1, 7, 8)


(h) Learner-Centered Instructional Leadership and Management. A principal is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a campus culture and instructional program conducive to student learning and staff professional growth. At the campus level, a principal understands, values, and is able to: 

(3) Implement special campus programs to ensure that all students are provided quality, flexible instructional programs and services to meet individual student needs. (T. E. C. 241.15 h 3)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.





		Standard 3.2.  Manage Operations.

		X#1      X#3      X#4 

X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5033 School Business Management


ADMN 5023 School Law


ADMN 5043 Principalship

ADMN 5503 Mid-Management



		Comment 3.2:  Develop and administer policies that provide a safe school environment and promote student health and welfare.


(f) Learner-Centered Organizational Leadership and Management. A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: 

(1) implement appropriate management techniques and group processes to define roles, assign functions, delegate authority, and determine accountability for campus goal attainment. 

  (5) implement strategies that enable the physical plant, equipment, and support systems to operate safely, efficiently, and effectively to maintain a conducive learning environment. 

  (6) apply local, state, and federal laws and policies to support sound decisions while considering implications related to all school operations and programs. 


(T. E. C. 241.15 f 1, 5, 6)


 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.



		Standard 3.3.   Manage Resources.

		X#1      X#6 




		ADMN 5003 Fundamentals


ADMN 5033 School Business Management


ADMN 5173 Computer Applications for Administrators



		Comment 3.3:   Perform budget management functions including financial planning, monitoring, cost control, expenditures accounting, and cash flow management.


(f) Learner-Centered Organizational Leadership and Management. A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: 


(8) Collaboratively plan and effectively manage the campus budget. (T. E. C. 241.15 f 8)

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment





		Standard 4.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources. 



		Standard 4.1.  Collaborate with Families and Other Community Members.

		X#1      X#3      X#4 

X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice

ADMN 5133 School Community Relations


ADMN 5113 Facilities


ADMN 5053 Special Programs (TExES Capstone Course)


SUPV 5113 Principles of Supervision (TExES Capstone Course)

ADMN 5503 Mid-Management



		Comment 4.1:  Articulate the district’s or school’s vision, mission and priorities to the community and media, and build community support for district or school priorities and programs (e.g. form collaborative relationships with businesses, citizen groups, neighborhood associations, social service agencies, parent organizations, advocacy groups, universities, and religious institutions, etc.).

(c) Learner-Centered Leadership and Campus Culture. A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community. At the campus level, a principal understands, values, and is able to: 


 (11) acknowledge, recognize, and celebrate the contributions of students, staff, parents, and community members toward the realization of the campus vision.


(T. E. C. 241.15 c 11)

  (e) Learner-Centered Communications and Community Relations. A principal is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources. At the campus level, a principal understands, values, and is able to: 


 

 (5) Develop and implement a comprehensive program of community relations which utilizes strategies that will effectively involve and inform multiple constituencies, including the media. 


 

 (7) Establish partnerships with parents, businesses, and other groups in the community to strengthen programs and support campus goals. (T. E. C. 241.15 e 5, 7)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school vision of learning supported by the school community..

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community



		Standard 4.2.  Respond to Community Interests and Needs.

		X#1      X#6 




		ADMN 5043 Principalship


ADMN 5133 School Community Relations


CNSL 5153 Cross Cultural Issues


ADMN 5113 Facilities


ADMN 5123 Finance



		Comment 4.2:  Communicate effectively with various cultural, ethnic, racial, and special interest groups in the community


(e) Learner-Centered Communications and Community Relations. A principal is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources. At the campus level, a principal understands, values, and is able to: 


  (5) develop and implement a comprehensive program of community relations which utilizes strategies that will effectively involve and inform multiple constituencies, including the media. 


  (7) establish partnerships with parents, businesses, and other groups in the community to strengthen programs and support campus goals. 


(T. E. C. 241.15 e 5, 7)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.





		Standard 4.3.  Mobilize Community Resources.

		X# 3     X#4      X#6 




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5043 Principalship

ADMN 5133 School Community Relations

ADMN 5503 Mid-Management



		Comment 4.3:  Address student and family conditions affecting learning by collaborating with community agencies to integrate health, social, and other services for students.


(e) Learner-Centered Communications and Community Relations. A principal is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources. At the campus level, a principal understands, values, and is able to: 


   (3) Implement effective strategies to systematically gather input from all campus stakeholders. 


  (4) Develop and implement strategies for effective internal and external communications. 


  (5) Develop and implement a comprehensive program of community relations which utilizes strategies that will effectively involve and inform multiple constituencies, including the media. 


  (7) Establish partnerships with parents, businesses, and other groups in the community to strengthen programs and support campus goals. 


  (8) Respond to pertinent political, social, and economic issues that exist in the internal and external environment. 


(T. E. C. 241.15 e 3, 4, 5, 7, 8)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.



		Standard 5.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairness and in an ethical manner.



		Standard 5.1.  Acts with Integrity

		X#1      X#3      X#5 

X#4      X#6      X#8

		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5023 School Law


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


SUPV 5113 Principles of Supervision


CNSL 5153 Cross Cultural Issues

ADMN 5503 Mid-Management



		Comment 5.1:  Act with a reasoned understanding of major historical philosophical, ethical, social and economic influences affecting education in a democratic society.  


(e) A principal is an educational leader who promotes the success of all students by collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources. At the campus level, a principal understands, values, and is able to: (7) establish partnerships with parents, businesses, and other groups in the community to strengthen programs and support campus goals. 


  (8) respond to pertinent political, social, and economic issues that exist in the internal and external environment. (T. E. C. 241.15 e 7, 8)


(b) A principal is an educational leader who promotes the success of all students by acting with integrity and fairness, and in an ethical manner. At the campus level, a principal understands, values, and is able to: 


  (5) articulate the importance of education in a free democratic society. (T. E. C. 241.15 b5)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.



		Standard 5.2   Acts Fairly

		X#1      X#3      X#5      


X#4      X#6 




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5033 School Business Management


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5103 School Personnel


ADMN 5113 Facilities


ADMN 5173 Computer Applications for Administrators

ADMN 5503 Mid-Management



		Comment 5.2:  Frame, analyze and resolve problems using appropriate problem solving techniques and decision making skills (e.g. identify problem, seek and analyze problem factors, collect and organize relevant information, identify causes, seek creative solutions, apply ethical standards, determine best solution with others when appropriate.)


(f) A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: At the campus level, a principal understands, values, and is able to: (4) develop, implement, and evaluate change processes for organizational effectiveness.  (T. E. C. 241.15 f4)


(h) Learner-Centered Instructional Leadership and Management. A principal is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a campus culture and instructional program conducive to student learning and staff professional growth. At the campus level, a principal understands, values, and is able to: 

(1) Facilitate the development of a campus learning organization that supports instructional improvement and change through an on-going study of relevant research and best practice.   (T. E. C. 241.15 h 1)





		Standard 5.3.  Acts Ethically

		X#1      X#3      X#5  

X#4      X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5033 School Business Management


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5023 School Law


ADMN 5043 Principalship

ADMN 5503 Mid-Management



		Comment 5.3:   Make decisions based on the moral and ethical implications of policy options and political strategies.


(b) Learner-Centered Values and Ethics of Leadership. A principal is an educational leader who promotes the success of all students by acting with integrity and fairness, and in an ethical manner. At the campus level, a principal understands, values, and is able to: 


  (1) model and promote the highest standard of conduct, ethical principles, and integrity in decision making, actions, and behaviors. 


  (2) implement policies and procedures that encourage all campus personnel to comply with Chapter 247 of this title (relating to Code of Ethics and Standards Practices for Texas Educators). 


(T. E. C. 241.15 b 1, 2)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context. 





		Standard 6.  Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.



		Standard 6.1.  Understand the Larger Educational Context.

		X#1      X#3      X#4 

X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5033 School Business Management


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5023 School Law


ADMN 5043 Principalship

ADMN 5503 Mid-Management



		Comment 6.1:  Apply the principles of student growth and development to the learning environment and the educational program.

(g) Learner-Centered Curriculum Planning and Development. A principal is an educational leader who promotes the success of all students by facilitating the design and implementation of curricula and strategic plans that enhance teaching and learning; alignment of curriculum, curriculum resources, and assessment; and the use of various forms of assessment to measure student performance. At the campus level, a principal understands, values, and is able to: 


  (1) use emerging issues, occupational and economic trends, demographic data, student learning data, motivation theory, learning theory, legal requirements, and other information as a basis for campus curriculum planning. 


(T. E. C. 241.15 g 1)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.



		Standard 6.2.  Respond to the Larger Educational Context

		X#1      X#3      X#4      


X#6      X#8




		ADMN 5003 Fundamentals


ADMN 5103 Theory & Practice


ADMN 5033 School Business Management


ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5023 School Law


ADMN 5043 Principalship

ADMN 5503 Mid-Management



		Comment 6.2:  Development with the counseling and teaching staff a full program of student advisement, counseling, and guidance services

(g) Learner-Centered Curriculum Planning and Development. A principal is an educational leader who promotes the success of all students by facilitating the design and implementation of curricula and strategic plans that enhance teaching and learning; alignment of curriculum, curriculum resources, and assessment; and the use of various forms of assessment to measure student performance. At the campus level, a principal understands, values, and is able to: 


 (2) facilitate the use of sound research-based practice in the development and implementation of campus curricular, co-curricular, and extracurricular programs. 


 (5) facilitate the effective coordination of campus curricular, co-curricular, and extracurricular programs in relation to other district programs. 


(T. E. C. 241.15 g 2, 5)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.



		Standard 6.3.  Influence the Larger Educational Context.

		X#1     X#4      X#6 




		ADMN 5003 Fundamentals


ADMN 5033 School Business Management


ADMN 5023 School Law


ADMN 5043 Principalship



		Comment 6.3:  Develop and administer policies that provide a safe school environment and promote student health and welfare

(f) Learner-Centered Organizational Leadership and Management. A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: 


  (1) implement appropriate management techniques and group processes to define roles, assign functions, delegate authority, and determine accountability for campus goal attainment. 


  (5) implement strategies that enable the physical plant, equipment, and support systems to operate safely, efficiently, and effectively to maintain a conducive learning environment. 


  (6) apply local, state, and federal laws and policies to support sound decisions while considering implications related to all school operations and programs. 


(T. E. C. 241.15 f 1, 5, 6)


 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff





		Standard 7.1  Substantial

		X#1      X#7      X#6 




		ADMN 5073 School Curriculum Leadership


ADMN 5133 School Community Relations


ADMN 5163 Educational Research


ADMN 5173 Computer Applications for Administrators



		Comments 7.1:  Use qualitative and quantitative data to inform decisions, to plan and assess school programs to design accountability systems, to plan for school improvement, and to develop and conduct research

(h) Learner-Centered Instructional Leadership and Management. A principal is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a campus culture and instructional program conducive to student learning and staff professional growth. At the campus level, a principal understands, values, and is able to: 


  (3) Implement special campus programs to ensure that all students are provided quality, flexible instructional programs and services to meet individual student needs. 


  (4) Utilize interpretation of formative and summative data from a comprehensive student assessment program to develop, support, and improve campus instructional strategies and goals.  (T. E. C. 241.15 h 3, 4)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.







		Standard 7.2.  Sustained

		X#6      X#7      X#8




		ADMN 5103 School Personnel


ADMN 5113 School Community Leadership


SUPV 5113 Principles of Supervision


ADMN 5163 Educational Research


ADMN 5173 Computer Applications for Administrators



		Comment 7.2:  Use appropriate written, verbal, and nonverbal communication in a variety of situations.


(h) Learner-Centered Instructional Leadership and Management. A principal is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a campus culture and instructional program conducive to student learning and staff professional growth. At the campus level, a principal understands, values, and is able to: 

  (1) Facilitate the development of a campus learning organization that supports instructional improvement and change through an on-going study of relevant research and best practice. 


 (2) facilitate the implementation of sound, research-based instructional strategies, decisions, and programs in which multiple opportunities to learn and be successful are available to all students.  (T. E. C. 241.15 h 1, 2)


Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff





		Standard 7.3 Standards-Based

		X#1      X#3      X#4

X#5      X#6      X#7


X#8     



		ADMN 5003 Fundamentals


ADMN 5133 School Community Relations


SUPV 5113 Principles of Supervision


CNSL 5143 Human Growth and Development


ADMN 5163 Educational Research


CNSL 5153 Cross Cultural Issues

ADMN 5503 Mid-Management



		ELCC STANDARD

		APPLICABLE ASSESSMENTS FROM SECTION II

		COURSES WHERE STANDARD IS LEARNED



		Comment 7.3:  Conduct needs assessment by collecting information on the students; on staff and the school environment; on family and community values, expectations and priorities; and on national and global conditions affecting schools

(c) Learner-Centered Leadership and Campus Culture.  A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community. At the campus level, a principal understands, values, and is able to: 


 (5) Utilize emerging issues, trends, demographic data, and knowledge of systems, campus climate inventories, student learning data, and other information to develop a campus vision and plan to implement the vision.  (T. E. C. 241.15 c 5)


(d) Learner-Centered Human Resources Leadership and Management. A principal is an educational leader who promotes the success of all students by implementing a staff evaluation and development system to improve the performance of all staff members, selects and implements appropriate models for supervision and staff development, and applies the legal requirements for personnel management. At the campus level, a principal understands, values, and is able to: 


 (5) Utilize formative and summative evaluation processes to further develop the knowledge and skills of campus staff.  (T. E. C. 241.15 d 5)

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment



		Standard 7.4  Real Settings 

		X#6      X#8




		ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5163 Educational Research


ADMN 5113 Facilities


ADMN 5173 Computer Applications for Administrators



		Comment 7.4:  Analyze and interpret educational data, issues, and trends for boards, committees, and other groups, outlining possible actions and their implications

(c) Learner-Centered Leadership and Campus Culture. A principal is an educational leader who promotes the success of all students and shapes campus culture by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community. At the campus level, a principal understands, values, and is able to: 


(5) utilize emerging issues, trends, demographic data, knowledge of systems, campus climate inventories, student learning data, and other information to develop a campus vision and plan to implement the vision. (T. E. C. 241.15 c5)

(f) Learner-Centered Organizational Leadership and Management. A principal is an educational leader who promotes the success of all students through leadership and management of the organization, operations, and resources for a safe, efficient, and effective learning environment. At the campus level, a principal understands, values, and is able to: 


 (2) gather and organize information from a variety of sources for use in creative and effective campus decision making. 


 (6) apply local, state, and federal laws and policies to support sound decisions while considering implications related to all school operations and programs.  (T. E. C. 241.15 f 2, 6)



		ELCC STANDARD

		APPLICABLE ASSESSMENTS FROM SECTION II

		COURSES WHERE STANDARD IS LEARNED



		Standard 7.5  Planned and Guided Cooperatively. 

		 X#6 




		ADMN 5043 Principalship


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


SUPV 5113 Principles of Supervision


ADMN 5173 Computer Applications for Administrators



		Comment 7.5:  Develop collaboratively a learning organization that supports instructional improvement, builds and appropriate curriculum, and incorporates best practice

 (d) Learner-Centered Human Resources Leadership and Management. A principal is an educational leader who promotes the success of all students by implementing a staff evaluation and development system to improve the performance of all staff members, selects and implements appropriate models for supervision and staff development, and applies the legal requirements for personnel management. At the campus level, a principal understands, values, and is able to: 


  (1) Collaboratively develop, implement, and revise a comprehensive and on-going plan for professional development of campus staff which addresses staff needs and aligns professional development with identified goals. 


(T. E. C. 241.15 d 1)

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff. 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe



		Standard 7.6  Credit

		X#1      X#6      X#7 




		ADMN 5023 School Law


ADMN 5073 School Curriculum Leadership


ADMN 5083 Special Topics


SUPV 5113 Principles of Supervision


CNSL 5143 Human Growth and Development


ADMN 5173 Computer Applications for Administrators



		Comment 7.6:  Base curricular decisions on research, applied theory, informed practice, the recommendations of learned societies, and state and federal policies and mandates. (e.g. cognitive development, human development, learning styles, contemporary methodologies, content priorities, special needs legislation on topics such as least restrictive environment, etc.)


(g) Learner-Centered Curriculum Planning and Development. A principal is an educational leader who promotes the success of all students by facilitating the design and implementation of curricula and strategic plans that enhance teaching and learning; alignment of curriculum, curriculum resources, and assessment; and the use of various forms of assessment to measure student performance. At the campus level, a principal understands, values, and is able to: 


  (1) Use emerging issues, occupational and economic trends, demographic data, student learning data, motivation theory, learning theory, legal requirements, and other information as a basis for campus curriculum planning. 


  (2) Facilitate the use of sound research-based practice in the development and implementation of campus curricular, co-curricular, and extracurricular programs.  (T.E.C. 241.15 g 1, 2)
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[image: image1.jpg]WHITLOWE R GREEN COLLEGE OF EDUCATION
OFFICE OF TEACHER CERTIFICATION
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PRINCIPAL CERTIFICATION

*REQUIREMENTS (936) 261-3605

Master’s Degree
Two (2) years of Teaching Experience
Pass TEXES Examination #68
Applicant must apply for their certificate through Office of Teacher Certification, Delco Bldg

Room 302.

Completing courses listed below does not grant automatic admission into the Principal Certification Program.
All entrance requirements must be met.

b T

COMMON CORE (18 Semester Hours)

ADMN 5003 Fundamentals of School Administration
ADMN 5023 Public School Law
ADMN 5033 School Business Management
*ADMN 5043 The. Principalship
ADMN 5073  School Curriculum Leadership
SUPV 5113 Principles of Supervision

*In order to qualify for the one (1) year Probationary Certification, 12 semester hours (including
ADMN 5043) must be completed from the Common Core.

ACADEMIC AREA (12 Semester Hours)

ADMN 5093 Ed Statistics

ADMN 5163 Research

CNSL 5143 Human Growth and Development
CNSL 5153  Cross Cultural Issues

SPECIALIZED PREPARATION (6 Semester Hours)

ADMN 5133  School Community Relations

ADMN 5013 Theory Practice and Research

ADMN 5103 School Personnel Admiinistration

ADMN 5533 Decision Making

ADMN 5053 Special Programs

ADMN 5083 Special Topics

ADMN 5173 Computer Applications for Administrators

INTERNSHIP (3 Semester Hours)

ADMN 5503* Principal Internship (Must be taken at PVAMU)
(*Must have completed certification requirements 1-5)

*The following courses must have been taken within the last ten (10) years in order to receive credit toward
certification: ADMN 5003, ADMN 5023, ADMN 5033, ADMN 5043, ADMN 5073, ADMN 5103, or ADMN

5053, ADMN 5133, or ADMN 5013, SUPV 5113

*At least 15 hours toward certification must be taken at Prairie View A&M University
No grade of “C” will be accepted toward Certification.
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    7.  NCATE Category
Educational Leadership-Admininstration

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

PreK-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkj First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Principalship

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 



state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ELCC 
standards. (Response limited to 4,000 characters)

Prairie View A&M University is a state assisted institution located in Prairie View, Texas. It is also a 
land grant institution by federal statute, and a “state wide special purpose” institution by designation of 
the Texas Legislature. The “special purpose” is to serve the needs of a diverse ethnic and socioeconomic 
population among who are the unserved and the underserved. The university seeks to continue and 
nurture its uncommon and intriguing statue as a university where emerging professionals are extended 
the opportunity for success. One prominent area where emerging educational leadership professionals 
are afforded the opportunity to embrace their goals and realize their dreams is in the Educational 
Leadership preparation program where Candidates for the Master Degree prepare for a career as a 
school leader.

The Educational Administration Program at Prairie view A&M University (PVAMU) is housed within 
the Department of Educational Leadership & Counseling in the Whitlowe R. Green College of 
Education. The program requires a total of 36 semester hours of graduate credit for the Master Degree as 
established by the coordinating board of higher education in Texas. The 36 semester hours for the 
Master Degree includes 12 semester hours in the common core and 24 semester hours in administration.

Candidates seeking admission into the master degree program in Educational Leadership with “Graduate 
Degree Status” are required to submit an application for admission to the Graduate School and the 
Department of Educational Leadership and Counseling. The candidate must have earned the bachelor 
degree with a minimum grade point average (GPA) of 2.75 on a 4.0 system and must submit transcript 
of all academic work to date. Additionally, the candidate must provide three references, and submit a 
Graduate Record Exam score (GRE). No minimum score is required for admission to the master degree 
program. Candidates seeking to complete the Principal Certification Program, however, are required to 
have a score of 350 on the verbal portion of the GRE for acceptance into the internship program.

Candidates are required to maintain a minimum GPA 3.0 on a 4.0 system through out the degree 
program. A candidate whose GPA drops below the required 3.0, is placed on “academic probation.” The 
candidate is given a semester to return the GPA to the acceptable minimum. Failure to remove the 
“academic probation” designation may result in “academic dismissal” of the candidate. Candidates are 
provided a window of six (6) years by the university to complete their master degree from the date of 
entry. A total of ten (10) years are allowed by the State of Texas from the start of the master degree to 
the completion of certification activities for the Principal Certificate.

The Educational Administration Program consists of offerings at the main campus of five (5) nights a 
week and on Saturday. Additionally, three other locations offer candidates the opportunity to complete 
degrees, one at the Northwest Center in Houston and another at Dallas Metroplex in Dallas, Texas. 
Finally, the University has partnered with the University Center located in The Woodlands, Texas, an 
alliance of six universities, to offer all required courses that lead to the master degree. Courses and 
programs offered at the various locations are of comparable quality and rigor and utilize combinations of 
face-to-face taught courses, Interactive Television taught courses, and courses taught On-Line. Regular, 



full time faculty, supplemented by adjunct faculty as needed, deliver the courses at all locations so that 
candidates receive exposure to regular, full time, highly qualified faculty.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Field experiences are a significant part of the Master of Educational Administration Program and are 
designed to meet the standards set forth by NCATE and ELCC. 
Candidates are supervised by licensed and experienced school administrators/mentors who are carefully 
selected and participate in orientation and mentor training. The internships/field experiences are 
integrated with classroom instruction during the academic year with candidates are responsible for a 
project during the field experience and they are required to present their completed project at the end of 
the course to the class. Each course syllabus includes specific, standards-based field activities related to 
course content to be completed by candidates and each mentor assigns additional administrative 
experiences relevant and appropriate to his/her school site. Experiences are designed to meet individual 
candidate needs that become apparent over the course of the program year. 
For those candidates seeking the Principal Certificate, three (3) additional semester hours of Internship 
are required after the master degree is completed. Two years of successful teaching experience are also 
required of the candidate. The Internship course is a semester long program and requires the candidate to 
accumulate a minimum of 150 clock hours while performing duties as assigned by the field cooperating 
supervisor.

The Educational Administration Program has recently been redesigned to align the program 
requirements with three (3) domains of the Texas Examinations of Educator Standards (TExES,) the 
exam administered by the State Board for Educators Certification (SBEC.) A passing score of two-
hundred-forty (240) is required on the TExES. The three domains of the TExES include:
1) School Community Leadership
2) Instructional Leadership
3) Administrative Leadership

The Educational Administration Program at Prairie View A&M University (PVAMU) is a full-time, 
field-based program that leads to a Master’s Degree in Educational Administration. Candidates who 
make a passing score, set by the State Board for Educator Certification (SBEC), on the Texas 
Examinations of Educator Standards (TExES) are eligible for the Texas Principal’s Certification. The 
program includes 36 required credit hours of coursework. A faculty team facilitates multiple learning 
opportunities through the courses that are developmental and sequential and integrated with substantial 
and meaningful field experiences. The integrated curriculum design incorporates the Interstate School 
Leaders Licensure Consortium (ISSLC) Standards for School Leaders (1996), the TExES Domains and 
Competencies as required for all administrator preparation programs approved by the Texas State Board 
for Educator Certification (SBEC) and the Educational Leadership Constituent Council (ELCC) 
Standards for Advanced Programs in Educational Leadership (2002) developed for preparation 
programs and adopted by the National Council for Accreditation of Teacher Education (NCATE) for 
review and accreditation of administrator preparation programs. The program is aligned with the 
Whitlow R. Green College of Education (COE) Conceptual Framework and is built upon three 
curriculum anchors: teaching and learning, organizational effectiveness, and school and community. 
Instruction and assessment are performance-based and emphasize the development of knowledge, skills 
and dispositions (attitudes, beliefs and values) necessary for exemplary school leadership.
The Internship/ Clinical Experiences
It should be evidence to even the most casual of observers and readers that must change has already 
occurred in the Principal Certificate Preparation Program. There are still some additional efforts 



underway which will complete the major curriculum alignments. There is, for example, the issue of how 
to restructure the Internship experiences to provide both greater meaning and address the ELCC 
Standard 7.

There is currently a curriculum committee reviewing the Internship structure and format to make 
recommendation for implementation at the earliest possible moment. It should be noted that the 
Candidates currently spend one semester in a 150 clock hour internship which does carry with it 3 
semester hours of credit. Because of credit limits on the degree program the 3 hours will remain but the 
duration of the Internship will extend to two semesters. The Internship will incorporate at least 4 specific 
modules of three weeks duration, each with a campus-based, problem-solving project. The projects are 
being considered as a viable means of assuring that Candidates do some meaningful work for their 
experience and also accomplish some work which is vital to the school. The Candidates will of necessity 
have to take a leadership role in their projects and will have to interact with key personnel within the 
school, the district, and among all the publics served by the school. Modules under consideration for 
inclusion include the following:

1. Working with the data from the Academic Excellence Indicator System (AEIS)
2. Developing a Campus Plan for the school where they are interning.
3. Developing a Crisis Management/School Plan.
4. Completing a School Curriculum Audit.
5. Other such activities as may be constructed and assigned.

It is anticipated that the new Internship structure will be completed during the fall semester of 2005 for 
initiation in the spring semester of 2006. There are numerous changes that must occur simultaneously in 
order to have a smooth transition. Further, it is also anticipated that multiple members of the faculty will 
be responsible for the modules of study and the accompanying project required of the interns. This will 
provide multiple assessments of the interns.

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

Persons seeking admission to the Department of Educational Administration Program at Prairie View 
A&M University (PVAMU) must first complete an official application to the Graduate School at Prairie 
View A&M University. Applicants must have all official transcripts from accredited colleges or 
universities sent to that office. Prairie View A&M University requires the following for admission to its 
Master of Education in Educational Administration Degree:
• A baccalaureate degree from a fully accredited institution
• An overall undergraduate grade point average of 2.75 on a 4.00 grading scale
• Scores on the Graduate Record Examination (GRE); on file in the Graduate School
• Completed Application
• A valid state of Texas Teaching Certificate 
• Three letters of reference
• Verification of 3 years teaching experience
Students who fail to meet the criteria for admission may be placed in a non-degree/special or provisional 
status. Such students are not entitled to pursue a degree in the Department of Educational Leadership & 
Counseling until they receive unconditional admission. Students who fail to satisfy the GPA admission 
minimum may not enroll in more than six (6) semester hours of graduate work in any one semester or 
full summer term while attempting to attain unconditional status. A student must obtain unconditional 
admission by the time 12 hours are earned or be dropped from the program.



Students admitted conditionally (non-degree/special or provisional status) when the GPA is less than 
2.75 but no less than 2.45 on a 4.0 scale, may attain unconditional status by achieving the following:
1. A 3.0 GPA for the first 12 hours of graduate work, with no more than one “C” and;
2. Satisfactory completion (grades of A or B) of ADMN 5003 (Fundamentals of School Administration 
and ADMN 5093 (Educational Statistics).
Retention: Once enrolled in the Master of Educational Administration program, candidate’s must 
maintain a 3.0 grade point average on all coursework, display appropriate dispositions as outlined for the 
program, and demonstrate satisfactory progress in the internships. Candidates are closely monitored 
throughout each semester’s courses and internship experiences, and faculty member’s conference with 
individuals who experience difficulties in the knowledge, skills and dispositions related to the conceptual 
framework and program standards, and develop an appropriate improvement plan. Every effort is made 
to see that Candidates are supported throughout the program and are successful upon their completion.
Completion: In order to complete the Master of Education degree in Educational Administration, a 
candidate must demonstrate the following: 
• Completion of all required course/internships (39 graduate hours)
• Minimum of 3.0 grade point average
• Satisfactory performance in the internships
• Acceptable performance on the comprehensive examination
• Acceptable performance on the Exit Portfolio
• Candidates who complete the degree must also obtain a passing score on the TExES to be eligible for 
the Texas Principal’s Certification. The Texas State Board of Education has established 240 as a passing 
score.
A rubric within True Outcomes is used to evaluate applicant’s progress in meeting learning outcomes for 
each course. The learning outcomes are aligned to ISSLC/ELCC and the TExES. Upon completion of 
the program, students will have created an E-Portfolio which contains artifacts from each course that has 
been evaluated by the instructor. If at the end of the course, the applicant’s overall evaluation did not 
meet the “Target” or “Acceptable” assessment score, applicants will be required to redo the artifact 
within the course/s where they received an “Unacceptable” for that particular assignment reflected their 
meeting that learning-outcome.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The conceptual framework of the Whitlowe R. Green College of Education Conceptual Framework 
provides the underlying principles for the Educational Administration Program. Like that of the larger 
unit, focus is upon the “Educator as Facilitator of Learning for Diverse Populations” E-FOLD-P. The 
framework consists of the following four major goals undergirded by technology: 1) Problem Solving, 
Critical Thinking and Decision Making: 2) Reflective and Continual Learning; 3) Student Growth and 
Development; and 4) Human Diversity and Global Awareness which are incorporated in course syllabi 
throughout the College. The conceptual framework is based upon current issues such as changes in 
demographics, global perspectives, importance of problem solving, critical thinking and decision-
making skills, technological demands, and the need for life-long learning. The central focus of all 
programs in the COE is the candidate and his/her development into a capable and confident professional 
who can affect student learning in the EC-12 school setting. This development is represented by the triad 
of preparation, professionalism and performance and is supported by the greater Prairie View A&M 
University (PVAMU Teacher Advisory Board, which is made up of 27 different school districts. The 
PVAMU Teacher Advisory Board in order to meet the challenges and needs of the 21st century, all 
candidates must be lifelong learners, problem solvers, communicators, users of technology and 
committed to diversity. The following visual representation of the Whitlowe R. Green COE Conceptual 
Framework is used continuously to assess the curriculum, instruction and assessment components for 



    (2): The response should describe the program’s conceptual framework and indicate how it reflects the unit’s conceptual framework

the program. 

E-FOLD P Vision: The work of the Unit is based on the fundamental belief that the candidates in 
educator preparation programs at Prairie View A&M University should have an identified curriculum 
that supports the development of broad content and pedagogical knowledge, effective skills in teaching 
diverse groups of students, and the personal and professional skills needed to teach in contemporary 
classrooms. Further, it is the belief of the faculty that the conceptual framework be grounded in research 
and the wisdom of practice that is shared among candidates and the broader learning community. The 
conceptual framework has been shared with candidates through classroom discussions and outcomes 
required in core courses. In addition, the conceptual framework has been shared with our colleagues at 
the University, the various college and university committees and a variety of printed materials. The 
conceptual framework vision is shared with our EC-12 colleagues through the PVAMU Local 
Cooperative Education Advisory Board through program handbooks which are given to all field 
supervisors and site administrators.
Guiding Principles:
1. Commitment to Diversity, understanding and appreciating human diversity of all individuals within 
the learning community
2. Commitment to Technology, infused throughout programs and services,
3. Education is interactive and reflective, a process that is accomplished through assessment and 
reflection through collaboration (i.e., True Outcomes and the Program Outcomes Matrix, see Attachment 
A)

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The Master of Educational Administration Program utilizes assessments that are part of the College of 
Education’s Assessment plan and has multiple assessments that are unique and specific to the program. 
All candidates are required to successfully complete the True Outcomes assessment in each course, the 
Dispositions Survey, pass a Departmental comprehensive examination and take the TExES, which is the 
program’s content/professional knowledge assessment for the COE unit. Additionally, the Master of 
Educational Administration Program uses the following major assessments that are unique to the 
program and align with the TExES, ISSLC, ELCC/NCATE standards: Data Analysis/Demographic 
Study, Intern Performance Assessment, and the Educational Leadership Preparation Program 
Questionnaire, the Exit Portfolio, the School-Community Relations Assessment Project, and the Clinical 
Correlations, all of which are presented in this report. Numerous other assessments (work products and 
projects) are used to assess the Candidate’s performance throughout the program courses.

THE ASSESSMENT COMPONENT

The assessment system utilized by the Unit includes assessments which are incorporated in the efforts 
within the Educational Leadership Program. Among the assessments identified for this report from the 
Program, is one assessment which is also utilized by the Unit. While there are multiple other 
assessments utilized by both the Unit and the Program, only the one is presented for this Program review 
because of the significant emphasis the Department has placed upon curriculum review, curriculum 
change, and curriculum alignment. That significant effort in recent months has relied heavily upon other 



    (3) This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

assessments which are considered germane to these efforts. The remaining assessments identified in this 
report are unique to the Program in 
Educational Leadership and are reflective of the fact that this program is a graduate program involving 
additional certification granted by other agencies not directly associated with all programs of the unit. 
The one assessment which is shared is the 1) Student Opinion Survey, utilized in all courses throughout 
the unit, and asked of all graduates of the university.

Because the majority of the assessments utilized in the Program are not utilized throughout the Unit, it 
should not be concluded that there is not a strong relationship existing within the assessment process. 
The Program assessment includes comparable assessments, such as employer surveys, and completer 
surveys, which have counterparts elsewhere within the unit. Additionally, results from TExES are 
comparable but the instruments for assessment are different. There are perhaps two assessments utilized 
by the Program which do not have counterparts elsewhere throughout the Unit. Those assessments are 
focused on eligibility for admission to the Program or for content knowledge mastery in preparation for 
the TExES. 

    6.  Attach the following contextual information:
Files to describe a program of study that outlines the courses and experiences required for 
candidates to complete the program. The program of study must include course titles. (This 
information may be provided as an attachment from the college catalog or as a student advisement 
sheet.)

Course Alignment Education Administration Degree Program.doc

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

TABLES and CHARTS

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Comparison of PVAMU Candidate Performance on Domain I of the TExES Certification Exam for Principal 2004-2007

# of Candidates # of Program



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Academic Year
Enrolled in the

Program
Completers(4)

2004-2005 644 32

2005-2006 574 78

2006-2007 605 135

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Dr. Barry Pelphrey

Highest Degree, Field, & 
University(5) Ed. D., University of Kentucky

Assignment: Indicate the role 
of the faculty member(6) Faculty, assist Dean

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Research regarding the sucess of African American males in teacher education 
programs. Research and design of online education programs. UCEA, NABSE, 
AACTE, AERA NCATE coordinator PVAMU, Co Chair, NCATE KYSU. Education 
Deparment representative for EPSB 

Teaching or other 
professional experience in P-
12 schools(11)

9-12 technology education

Faculty Member Name Dr. David E. Herrington

Highest Degree, Field, & 
University(5) Ph.D. in Educational Administration from Texas A&M University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor (Tenured)

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Research Agenda in the areas of applied statistics, ethics in research, 
suburban growth patterns and school quality, education of homeless and foster 
children, teacher involvement in grant writing. 2. Project Director for the 
Principal’s Academy 3. Published 18 refereed journal articles in Instructional 
Leader, Border Journal of Educational Leadership and National Forum Journals 
covering areas 4. Published 9 chapters in books. 5. Technical Report of Program 
Evaluation for Educational Services at St. Peter St. Joseph Children’s Home. 

Teaching or other 
professional experience in P-
12 schools(11)

Secondary Social Science Teaching Certificate Principal Certificate 

Faculty Member Name Dr. William Allan Kritsonis



Highest Degree, Field, & 
University(5)

Doctor of Philosophy; Educational Administration, Supervision, and Curriculum 
Development, The University of Iowa, Iowa City, Iowa

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor (Tenured)

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member, (Elected by the Faculty) Promotion and Tenure Committee, Prairie View 
A&M University, Department of Educational Leadership and Counseling, The 
Whitlowe R. Green College of Education, Member of the Texas A&M University 
System, Prairie View, TX. 2004 – Present Member, (Appointed by the Dean of 
The Whitlowe R. Green College of Education) College of Education Advisory 
Committee on Post-Tenure Review, Prairie View A&M University, The Whitlowe 
R. Green College of Education, Member of t

Teaching or other 
professional experience in P-
12 schools(11)

1977-78 SUPERINTENDENT OF SCHOOLS, Preston Community School District, 
Preston 1974-77 ELEMENTARY AND SECONDARY SCHOOL PRINCIPAL, Wilton 
Community School District, Wilton, Iowa 1973-74 ELEMENTARY AND JUNIOR 
HIGH SCHOOL PRINCIPAL, Amana Community School District, Amana, Iowa 
1972-73 FELLOWSHIP – SPECIAL AREA RESEARCH ADMINISTRATIVE 
ASSISTANT, The University of Iowa, College of Education, Iowa City, Iowa 1971-
72 TEACHER, Peninsula Public Schools, Gig Harbor, Washington 1969-71 TEAC

Faculty Member Name Dr. Patricia A. Smith

Highest Degree, Field, & 
University(5) Doctor of Education Educational Administration University of Pittsburgh

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

“Mentoring Model: The Effectiveness of Mentoring During The Internship 
Program” Research Association of Minority Professors (RAMP) William H. Parker 
Leadership Conference (Coordinator) “What Makes an Effective Administrator" 

Teaching or other 
professional experience in P-
12 schools(11)

Principal Internship Clinical Supervisor Superintendent (3 years) Principal 
Elementary School (6 years) Teacher – Grades 3, 4 & 5 (7 years) National Blue 
Ribbon Recipient

Faculty Member Name Dr. Pamela T. Barber-Freeman

Highest Degree, Field, & 
University(5) Ph.D., Higher Education Administration, University of Oklahoma

Assignment: Indicate the role 
of the faculty member(6) Interim Department Chair

Faculty Rank(7) Associate Professor (Tenured)

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 

AACU, AERA,ASCD, ATE (1995- 2000), MSERA, (1995- 2000), MST (Minority 
Student Today Association), 1995- 2000 NCTM (National Council for Teachers of 
Mathematics), 1993- 2000 NAACP, OCTM (Oklahoma Council for Teachers of 
Mathematics), Phi Delta Kappa, 1993- 2001 RAMP (Research Association for 



years(10) Minority Professors), SITE (Society of Technology and Teacher Education), 
TABSE 

Teaching or other 
professional experience in P-
12 schools(11)

Mathematics Department Chairperson Mathematic instructor for grades 6-12 
(Worked with other teachers across the state to develop 9th grade mathematics 
standards, Career Educational Coordinator for grades 7-12. (During my 
leadership, Millwood’s Career Education program was nationally recognized)

Faculty Member Name Dr. Douglas S. Hermond

Highest Degree, Field, & 
University(5) Ph.D., Educational Administration, Texas A&M University

Assignment: Indicate the role 
of the faculty member(6) Faculty, Coordinator for the doctoral program

Faculty Rank(7) Associate Professor (tenured)

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Hermond, D. 2006. Finding order among the chaos. In B. DeSpain, Revitalizing 
the professorate: the guide to promotion, tenure, merit pay and faculty 
workload. Houston, TX: National Forum Press. Hermond, D. 2005. Ethical 
leadership is not optional: how LPPs can help. International Journal of Scholarly 
Academic Intellectual Diversity – Electronic, 8 (1):1-5. Hermond, D. 2005. 
Refining educational leadership preparation in light of recent federal legislation. 
NFEAS Journal, 22 (

Teaching or other 
professional experience in P-
12 schools(11)

Teaching: 5 years teaching in public schools

Faculty Member Name Dr. Eulalio G. Garza, III

Highest Degree, Field, & 
University(5) Ed.D., Educational Leadership, Texas A&M University-Kingsville

Assignment: Indicate the role 
of the faculty member(6) Director of Dallas Graduate Studies Center 

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Kindergarten Elementary Bilingual Teacher; MS Reading Teacher; High School 
English Teacher; MS and HS Asst Principal

Faculty Member Name Dr. Ben C. DeSpain

Highest Degree, Field, & 
University(5)

Doctorate of Education University of Memphis Administration and Supervision 
Curriculum and Instruction History

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Full Professor



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

"Live, laugh, love, lead: Inspire others to greatness" "Your right to gripe: and 
how to do it effectively" "Revitalizing the professorate: The guide to promotion, 
tenure, merit pay, and faculty workload"

Teaching or other 
professional experience in P-
12 schools(11)

Superintendent Assistant Superintendent High School Principal 

Faculty Member Name Tyrone Tanner

Highest Degree, Field, & 
University(5) Doctor of Philosophy Educational Administration University of Houston

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

A E R A, Southwest Educational Research Association,Texas Association of 
Secondary School Principal,Association of Teacher Educators Texas Alliance of 
Black School Educators National Association Multicultural EducationJoshua, M., 
Joshua, A., Obi, F., Umoinyang, I., Ntukidem, E., Kritsonis, W., & Tanner, T. 
(2008). Conceptualization and Perceptions of Teaching as an Artistic Form: 
National and International Implications for Evaluation and Assessment. Int

Teaching or other 
professional experience in P-
12 schools(11)

Ninth Grade Principal – Kempner High School Sixth Grade Principal – McAuliffe 
Middle School, Human Resource District Recruiter, Houston Independent School 
District, Human Resource Generalist, Houston Independent School District 

Faculty Member Name Dr. Laxley W. Rodney

Highest Degree, Field, & 
University(5) Doctor of Philosophy Educational Administration The Ohio State University

Assignment: Indicate the role 
of the faculty member(6)

Teach graduate courses in research and statistics, advise students, conduct 
research and provide public service. 

Faculty Rank(7) Visiting Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Between 1994 and 2005, served as principal investigator with responsibility for 
research and evaluation of some 45 youth and school-related violence 
prevention programs across the United States. Made presentations at seven 
national and international conferences, including Balogna Italy. Since Fall 2005, 
published three articles in refereed journals, served as the lead author for a 
chapter in the School Violence Prevention (T. Miller, Editor). Springer, 2008. 
Also, served as a co-editor for the 

Teaching or other 
professional experience in P-
12 schools(11)

Teacher of general science, biology and chemistry (Grades 5-12, five years 
experience); Assistant Principal (High School, two years); Principal (Junior high 
School, two years). 



    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ELLC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Texas Examinations 
of Educator 

Standards (TExES)

State Licensure 
Exam

Last semester of 
the program

Assessment #2: 
Assessment of 
content knowledge 
in educational 
leadership 
(required)

Artifacts entered 
into E-Portfolio

Artifacts from 
teaching, learning 

and field 
experiences

During each 
educational 

administration 
course

Assessment #3: 
Assessment of 
ability to develop 
supervisory plan for 
classroom-based 
instruction 
(required)

Principals 
Supervisory Survey Questionnaire

During the 
Internship

Assessment #4: 
Assessment of 
internship/clinical 
practice (required)

Professional 
Knowledge: 

Demographic Study
Project During the 

Internship

Assessment #5: 
Assessment of 
ability to support 
student learning 
and development 
(required)

Educational 
Disposition 

Questionnaire
Questionnaire

Beginning and 
ending of the 

program

Assessment #6: 
Content-based 
assessment-
application of 
content(required)

Exit Portfolio Electronic Portfolio
(TrueOutcomes)

During each course 
in the Educational 

Administration 
Program 

Assessment #7: 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment of 
abilities in 
organizational 
management and 
community 
relations (optional)

School Community 
Relations

Project ADMN 5103,ADMN 
5113, ADMN 5033, 

SUPV 5113 

Assessment #8: 
Additional 
assessment that 
addresses ELCC 
standards 
(optional)

Internship Clinical 
Correlations

Project/Situational 
Analysis

End of Internship
ADMN 5503

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ELLC standard on the chart below, identify the assessment(s) in Section II that address 
the standard. One assessment may apply to multiple ELLC standards.

    1.  1.0 Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by facilitating the development, articulation, 
implementation, and stewardship of a school vision of learning supported by the school community.

  #1 #2 #3 #4 #5 #6 #7 #8

1.1 Develop a School Vision of Learning. gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc

1.2 Articulate a School Vision of Learning. gfedcb gfedc gfedcb gfedc gfedcb gfedcb gfedc gfedc

1.3 Implement a School Vision of Learning. gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

1.4 Steward a School Vision of Learning. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedc

1.5 Promote Community Involvement in School Vision. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedc

    2.  Standard 2.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by promoting a positive school culture, 
providing an effective instructional program, applying best practice to student learning, and 
designing comprehensive professional growth plans for staff.

  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Promote a Positive School Culture. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

2.2 Provide Effective Instructional Program. gfedcb gfedc gfedcb gfedc gfedc gfedcb gfedc gfedcb

2.3 Apply Best Practice to Student Learning. gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedc gfedcb

2.4 Design Comprehensive Professional Growth Plans. gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedcb

    3.  Standard 3.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by managing the organization, 
operations, and resources in a way that promotes a safe, efficient, and effective learning 
environment.



  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Manage the Organization. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

3.2 Manage the Operations. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

3.3 Manage the Resources. gfedcb gfedc gfedc gfedc gfedc gfedcb gfedc gfedcb

    4.  Standard 4.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by collaborating with families and 
other community members, responding to diverse community interests and needs, and mobilizing 
community resources.

  #1 #2 #3 #4 #5 #6 #7 #8

4.1 Collaborate with Families and Other Community Members. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

4.2 Respond to Community Interests and Needs. gfedcb gfedc gfedc gfedc gfedc gfedcb gfedc gfedcb

4.3 Mobilize Community Resources. gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

    5.  Standard 5.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by acting with integrity, fairly, and in 
an ethical manner

  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Acts with Integrity. gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedcb

5.2 Acts Fairly. gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedcb

5.3 Acts Ethically. gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedcb

    6.  Standard 6.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by understanding, responding to, and 
influencing the larger political, social, economic, legal, and cultural context.

  #1 #2 #3 #4 #5 #6 #7 #8

6.1 Understand the Larger Educational Context. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

6.2 Respond to the Larger Educational Context. gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedcb

6.3 Influence the Larger Educational Context. gfedcb gfedc gfedc gfedcb gfedc gfedcb gfedc gfedcb

    7.  Standard 7.0: Internship. The internship provides significant opportunities for candidates to 
synthesize and apply the knowledge and practice and develop the skills identified in Standards 1-6 
through substantial, sustained, standards-based work in real settings, planned and guided 
cooperatively by the institution and school district personnel for graduate credit.

  #1 #2 #3 #4 #5 #6 #7 #8
7.3 Candidates apply skills and knowledge articulated in the first six 
ELCC standards as well as state and local standards for educational 
leaders. Experiences are designed to accommodate candidates’ individual 
needs.

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 



Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. ELCC standards 
addressed in this entry could include, but are not limited to: 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3 and 6.1. If 
your state does not require licensure tests or professional examinations in the content area, data 
from another assessment must be presented to document candidate attainment of content 
knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

A TExES Roadmap.doc Assessment #1 TExES



See Attachments panel below.

    2.  Assessment of content knowledge in educational leadership. ELCC standards addressed in 
this entry could include but are not limited to 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3, and 6.1. Examples of 
assessments include comprehensive examinations, essays, and case studies(15), and portfolio tasks
(16). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Artifacts2.doc

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively develop supervisory plans for 
classroom-based instruction, and other identified professional responsibilitites in educational 
leadership.17 ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.4, 5.1, 5.2, and 5.3. Examples of assessments include school 
improvement plans, needs assessment projects, and faculty intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV.

    (17) NCATE will provide a link to a sample response for this requirement.

Principal Supervisor Survey

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in internship/clinical practice. ELCC standards that could be addressed in this 
assessment include but are not limited to: 1.3, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, and 
6.3. Examples of assessments indluce faculty evaluations of candidates' performances, 
internship/clinical site supervisors' evaluations of candidates' performances, and candidates' 
formative and summative logs and reflections. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV.

In addition to the assessment a one-page description should be submitted to inform reviewers how the 
internship/clinical experience(s) have been designed to meet ELCC standards 7.1, 7.2, 7.4, 7.5, and 7.6.

Professional Knowledge – Demographic Study

See Attachments panel below.



    5.  Assessment that demonstrates candidates' ability to support student learning and 
development. ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.1; 1.2; 1.4; 2.1; 2.2; 2.3; 3.1; 3.2; 3.3; 4.1; 4.2; 4.3; 5.1; 5.2; 5.3; 6.2; and 6.3. Examples 
of assessments include post-graduate 360 surveys, employer satisfaction surveys, and community 
feedback surveys of candidates or graduates. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Effect on Student Learning: Internship and Educational Disposition Questionnaire

See Attachments panel below.

    6.  Assessment of the application of content knowledge in educational leadership. ELCC 
standards addressed in this entry could include but are not limited to: 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 
2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, and 6.1. Examples of assessments include action research projects 
and portfolio tasks.18

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (18) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. 

In this case, some of the artifacts included in the portfolio may be considered individual assessments

Exit Portfolio

See Attachments panel below.

    7.  Assessment that demonstrates candidates' abilities in organizational management and 
community relations. ELCC standards that could be addressed in this assessment include but are 
not limited to: 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, and 6.3. Examples of assessments 
include school-based strategic plans, school simulations, and school intervention plans. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

School Community Relations.doc

See Attachments panel below.

    8.  ELCC standards that could be addressed in this assessment include but are not limited to 
standards 1-6. Examples of assessments include portfolio tasks, postgraduate 360 evaluations, 
action research projects, needs assessment projects, faculty intervention plans, strategic plans, 
simulations, school intervention plans, internship evaluations, candidate test scores on 
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers.
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Internship Clinical Correlation

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

PROGRAM ASSESSMENTS

The Master of Educational Administration Program utilizes assessments that are part of the College of 
Education’s Assessment plan and has multiple assessments that are unique and specific to the program. 
All candidates are required to successfully complete the True Outcomes assessment in each course, the 
Dispositions Survey, pass a Departmental comprehensive examination and take the TExES, which is the 
program’s content/professional knowledge assessment for the COE unit. Additionally, the Master of 
Educational Administration Program uses the following major assessments that are unique to the 
program and align with the TExES, ISSLC, ELCC/NCATE standards: Data Analysis/Demographic 
Study, Intern Performance Assessment, and the Educational Leadership Preparation Program 
Questionnaire, the Exit Portfolio, the School-Community Relations Assessment Project, and the Clinical 
Correlations, all of which are presented in this report. Numerous other assessments (work products and 
projects) are used to assess the Candidate’s performance throughout the program courses.

THE ASSESSMENT COMPONENT

The assessment system utilized by the Unit includes assessments which are incorporated in the efforts 
within the Educational Leadership Program. Among the assessments identified for this report from the 
Program, is one assessment which is also utilized by the Unit. While there are multiple other 
assessments utilized by both the Unit and the Program, only the one is presented for this Program review 
because of the significant emphasis the Department has placed upon curriculum review, curriculum 
change, and curriculum alignment. That significant effort in recent months has relied heavily upon other 
assessments which are considered germane to these efforts. The remaining assessments identified in this 
report are unique to the Program in 
Educational Leadership and are reflective of the fact that this program is a graduate program involving 
additional certification granted by other agencies not directly associated with all programs of the unit. 
The one assessment which is shared is the 1) Student Opinion Survey, utilized in all courses throughout 
the unit, and asked of all graduates of the university.

Because the majority of the assessments utilized in the Program are not utilized throughout the Unit, it 
should not be concluded that there is not a strong relationship existing within the assessment process. 
The Program assessment includes comparable assessments, such as employer surveys, and completer 
surveys, which have counterparts elsewhere within the unit. Additionally, results from TExES are 



comparable but the instruments for assessment are different. There are perhaps two assessments utilized 
by the Program which do not have counterparts elsewhere throughout the Unit. Those assessments are 
focused on eligibility for admission to the Program or for content knowledge mastery in preparation for 
the TExES. 
The primary evaluation tool used by Prairie View A&M University to assess candidate success has been 
the state licensure exam (TExES). This exam has a minimum passing score of 240 points that represents 
a composite of three subscale scores that measure each of the three “Domains” that include 
“competencies.” Each subscale also has a minimum passing score of 240. However it is possible to score 
above 240 on one subscale and score below 240 on the other two subscales and still rate higher than the 
minimum required score of 240 on the licensure exam. 

These competencies and standards and their relationship to ELCC standards are mapped out in the table 
above. There is substantial overlapping of the TEC (SBEC) and ELCC standards that are measured by 
the TExES Exam. Tables I – III and Charts I – III below include a comparison of Candidate performance 
on Domains I, II, and III of the TExES Exam. 

Domain I TExES scores indicate the extent to which Candidates demonstrate mastery in the area of 
school-community leadership:
These include:
• Competency 001 – The principal knows how to shape campus culture by facilitating the development, 
articulation, 
implementation, and stewardship of a vision of learning that is shared by the school community.
• Competency 002 – The principal knows how to communicate and collaborate with all members of the
• Competency 003 – The principal knows how to act with integrity, fairness, and in an ethical and legal 
manner.

Domain II TExES scores indicate the extent to which Candidates demonstrate mastery of the principles 
of instructional leadership. These include:
• Competency 004 – The principal knows how to facilitate the design and implementation of curricula 
and strategic plans that 
enhance teaching and learning; ensure alignment of curriculum, instruction, resources, and assessment; 
and 
promote the use of varied assessments to measure student performance.
• Competency 005 – The principal knows how to advocate, nurture, and sustain an instructional program 
and a campus culture 
that are conducive to student learning and staff professional growth.
• Competency 006 – The principal knows how to implement a staff evaluation and development system 
to improve the 
performance of all staff members, select and implement appropriate models for supervision and staff 
development, and apply the legal requirements for personnel management.

• Competency 007 – The principal knows how to apply organizational, decision-making, and problem 
solving skills to ensure an 
effective learning environment.

Domain III TExES scores indicate the extent to which Candidates demonstrate mastery of the principles 
of administrative leadership. These include:
• Competency 008 – The principal knows how to apply principles of effective leadership and 
management in relation to campus 
budgeting, personnel, resource utilization, financial management, and technology use.
• Competency 009 – The principal knows how to apply principles of leadership and management to the 



campus physical plant 
and support systems to ensure a safe and effective learning environment.
Surveys of Candidates, Faculty, and Completers
During the 2003-2005 Academic years the Department of Educational Leadership and Counseling 
participated in the Texas Principal’s Lighthouse Project. This called for surveying the candidates of the 
Department to determine 1) the extent to which processes and procedures were conducive to promoting a 
professional learning culture based on accepted adult learning principles; 2) the extent to which principal 
preparation candidates have been identified and supported by their school administration versus self-
selecting into the discipline just for personal growth; the extent to which Candidates felt they had 
learning needs in critical areas identified by ISLLC and TEC standards. The findings were presented to 
the faculty and changes were initiated during the 2005-2006 academic year. The issue of lost paper work 
and the requirement to obtain multiple signatures on documents were addressed by implementing on-line 
registration that allowed self-advisement on courses that were not sequential. Faculty advisement was 
redefined as professional guidance within the discipline rather than pro forma signatures on documents 
approving student enrollment in courses already predetermined by the department and individual degree 
plans. The extensive time and expense that students spent commuting, a key issue identified by the 
survey, was addressed by implementing on-line course offerings on a limited scale. The problem of 
course unavailability was addressed by offering multiple sections in Dallas, Houston, and PVAMU. The 
2005-2007 eras were one of addressing these needs in a way that would make attendance at PVAMU 
more appealing at a time when other universities in the area were already providing more services and 
offerings within the PVAMU service area of the state of Texas. 

During the 2007-2008 academic year, to make this survey process more attuned to the ELCC standards 
the survey has been redesigned and placed online for more immediate feedback and analysis. This 
survey is scheduled for February, 2008.

True Outcomes
Prior to 2007-2008, the College of Education implemented an electronic portfolio assessment system 
with spotty results. The implantation suffered for a number of reasons: 1) a training session was held on 
a day when the university internet service was down and the trainers had to explain the process without 
the aid of visual and interactive capabilities; 2) funding was not provided by the university or College of 
Education – students were called upon to pay for the service; 3) Participation of students was very 
limited; 4) faculty understanding of how to integrate TK20 with existing WebCT or other grading 
programs was not clear; 5) the distance learning program was in its infancy and was not in the loop on 
the purchasing of the TK20 software.

During the spring of 2008, True Outcomes software has been initiated, paid for by the university, 
approved by and embraced by the distance learning department, and mandated for used by the Dean of 
Education. These steps have corrected the deficits of the previous years and the documentation of 
Candidate work has been initiated. The first check on Candidate participation in True Outcomes has 
been announced for January 28, 2008. Faculty and Candidate accountability are currently in place.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in the report to address the standards 
that were not met in the original submission. List the sections of the report you are resubmitting 
and the changes that have been made. Specific instructions for preparing a revised report are 
available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4. (Response 
limited to 24,000 characters.)
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