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Attachment 4 - Unit Conceptual Framework


Assessment #5: Candidate Effect on Student Learning


Cooperating Teacher’s Assessment


1. Description of Assessment.


This assessment, The Cooperating Teacher’s Assessment, is taken during the student teaching experience.  Candidates are evaluated by their cooperating teacher at the mid-point and at the conclusion of student teaching.  The Professional Development Appraisal System (PDAS) is the assessment tool.  The cooperating teacher evaluates candidates in eight domains:


1. Active, Successful Student Participation in the Learning Process


2. Learner-centered Instruction


3. Evaluation and Feedback on Student Progress


4. Management of Student Discipline, Instructional Strategies, Time/Materials


5. Professional Communication


6. Professional Development


7. Compliance with Policies, Operating Procedures and Requirements 


8. Improvement of All Students’ Academic Performance


Data from domains 2 and 3 are used to determine our candidates’ effect on student learning.


2. Alignment of Assessment with the NAEYC Standards.


NAEYC Standard III Observing, Documenting and Assessing to Support Young Children and Families.


Domain III:  Evaluation and Feedback on Progress


III-1 Academic progress of students is monitored and assessed


III-2 Assessment and feedback are aligned with goals and objectives and with instructional strategies


III-3 Assessment strategies are appropriate to the varied characteristics of students


III-4 All student learning is reinforced


III-5 All students receive specific constructive feedback


III-6 The teacher provides other opportunities for relearning and re-evaluation of material


Domain VIII:  Improvement of Academic Excellence for All Students on the Campus


VIII A-5 The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS related objectives


VIII C-7 The teacher identifies and assesses the needs of at-risk students in assigned classes


VIII C-8 The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention


VIII C-9 The teacher modifies and adapts classroom materials and/or instruction for at-risk students


NAEYC Standard IV Teaching and Learning


Domain I: Active, Successful Student Participation in the Learning Process


I-1 Students are actively engaged in learning


I-2 Students are successful in learning


I-3 Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)


I-4 Students are self-directed/self-initiated as appropriate to the lesson objectives


I-5 Students are connecting learning to work and life applications, both within the discipline and with other disciplines


Domain II: Learner-Centered Instruction


II-1 Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline


II-2 Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students) 


II-7 The teacher emphasizes the value and importance of the activity/content


II-8 The teacher uses appropriate questioning and inquiry techniques to challenge students


II-9 The teacher makes appropriate and effective use of available technology as a part of the instructional process


3. Summary of Data Findings


In reviewing the data it was noted that student teacher candidates did well on the PDAS evaluation. Candidates’ average scores were 3.6 on a 4.0 scale.  This demonstrated their ability to meet standard 5. The weakest area in the Instructional Planning area was in assessment –the ability to prepare evaluation tools for lessons taught and the ability to analyze student work for planning purposes. The other area that was not as strong was in making modifications or individual differences. Candidates did well in their ability to plan lessons with clearly stated objectives and to match the procedures to the objectives. In the Instructional Strategies section, their weaker areas were communicating learning expectations, using a variety of questioning strategies and checking for this understanding during the lesson. 

4. Interpretation of How Data Provides Evidence of Meeting the Standards


Standard 3 – Observing, Documenting, and Assessing to Support Young Children and Families – Student teaching provides our candidates one of their first opportunities to design, implement, document and analyze assessment data over a period of time.  Our candidates have scored in an acceptable range in the domains of the PDAS which address assessment, yet the program faculty recognize the need for candidates to have earlier practical experiences in this domain.  Currently candidates are required to complete a child study project in ECED 4123 – Clinical Experiences, in which they design a mini-assessment and make recommendations for future teaching based on their observations of the child.  We are working to revamp the structure of observation hours required of candidates to ensure they have more exposure to the understanding the goals, benefits and uses of assessments.  


Standard 4 - Teaching and Learning- Our candidates have done well overall with this standard demonstrating mastery.  Their strongest areas include: matching procedures to objectives; preparing acceptable lesson plans with clearly stated objectives; using skill and age appropriate materials; using corrective feedback; re-teaching; dignifying incorrect responses; providing mastery of objectives; demonstrating an attitude that encourages and enables students to achieve. Our areas of needed improvement include: preparing evaluation tools, analyzing daily work/test/projects as a guide for planning; questioning strategies, varying instruction for diverse learners’ emphasizing the value/importance of activity or content and challenges/extends. Program faculty recognizes the need to investigate how we can help them improve in this area                  

Assessment #5 Candidate Effect on Student Learning


Assessment Description

The battery of tests known as the TExES is the exam used for the licensing of educators in Texas.  In order to receive a certificate in Texas the Candidate must successful pass the test with a scale score of ranges depending on the specific exam.  

The test items on the TExES have multiple choice responses with the Candidate being provided a stem which may require factual content knowledge to answer or it may ask the candidate to apply content knowledge to resolve a problem.  Still other questions may require the Candidate to make an assessment of the application of content knowledge by another in a given scenario.  It is imperative that the Candidate have a good professional vocabulary and have good contextual knowledge of key words in the question stem in order to enjoy success on this assessment.


The TExES, as any licensure exam should, provides some assessment for all NCATE standards as noted in the Section III Standards Assessment Chart. The results of this assessment have been utilized to make major curriculum revisions in the Educational Unit at Prairie view A&M University.


Alignment to SPA Standards


Standards are all assessed with each administration of the TExES although there may be some slight variance in the emphasis placed on any one standard on a given form of the test.  All subsections of each standard are also touched on with this assessment.  

Summary of the Data attached in Section II 


The data attached are from print outs provided by SBEC and indicate only those who pass and those who fail, along with the averages for all institutions in the state and the averages for the PVAMU test takers.  Information is provided to the Department on the success of the Completer on each Domain of the TExES.  The averages on each Domain for each administration are useful to the Department.


Interpretation of how the data are utilized


After data on the results of each administration are received by the Department, the data are analyzed to determine the areas of improvement and decline.  These data were used to make curriculum changes designed to more fully meet the standards.


Assessment Description


Data Table Assessment #1  TExES Exams


The EC4 PPR  and EC-4 Generalist test taker numbers represent all candidates that took the test during the six administrations in 2004 – 2005, 2005 – 2006, and 2006 – 2007 year. Some candidates are duplicated in each set of numbers if they took the same test more than one 

time. 


		EC4 PPR


Domain

		Average Total Score

		%


Correct

		Number Test Takers

		EC4 Generalist

		Average Score

		%


Correct

		Number Test Takers



		I Instructional Design

		238

		79.4%

		36

		I Reading

		232

		77.3%

		41



		II Classroom Environment

		250

		83.4%

		36

		II Math

		246

		82%

		41



		III Responsive  Instruction, Effective Communication, Instructional Strategies, Quality Feedback

		229

		76.3%

		36

		III. Social Studies

		216

		72%

		41



		IV Professional Roles, Responsibilities, Legal & Ethical

		241

		80.3%

		36

		IV. Science

		218

		72.7%

		41



		

		

		

		

		V. Fine Arts, Health and PE

		234

		78%

		41





2004 – 2005


2005 – 2006

		EC4 PPR


Domain

		Average Total Score

		%


Correct

		Number Test Takers

		EC4 Generalist

		Average Score

		%


Correct

		Number Test Takers



		I Instructional Design

		246

		82%

		50

		I Reading

		243

		81%

		53



		II Classroom Environment

		247

		82.3%

		50

		II Math

		249

		83%

		53



		III Responsive  Instruction, Effective Communication, Instructional Strategies, Quality Feedback

		229

		76.3%

		50

		III. Social Studies

		221

		73.6%

		53



		IV Professional Roles, Responsibilities, Legal & Ethical

		241

		80%

		50

		IV. Science

		223

		74.3%

		53



		

		

		

		

		V. Fine Arts, Health and PE

		248

		82.7%

		53





2006 – 2007


		EC4 PPR


Domain

		Average Total Score

		%


Correct

		Number Test Takers

		EC4 Generalist

		Average Score

		%


Correct

		Number Test Takers



		I Instructional Design

		247

		82.3%

		16

		I Reading

		240

		80%

		35



		II Classroom Environment

		260

		86.7%

		16

		II Math

		242

		80.7%

		35



		III Responsive  Instruction, Effective Communication, Instructional Strategies, Quality Feedback

		242

		80.7%

		16

		III. Social Studies

		246

		82%

		35



		IV Professional Roles, Responsibilities, Legal & Ethical

		251

		83.2%

		16

		IV. Science

		236

		78.7%

		35



		

		

		

		

		V.  Fine Arts, Health and PE

		231

		77%

		33





Average TExES Scores 2004 – 2007


		EC4 PPR


Domain

		Average Total Score

		%


Correct

		Number Test Takers

		EC4 Generalist

		Average Score

		%


Correct

		Number Test Takers



		I Instructional Design

		244

		81.3%

		102

		I Reading

		238

		79.4%

		129



		II Classroom Environment

		252

		84%

		102

		II Math

		246

		82%

		129



		III Responsive  Instruction, Effective Communication, Instructional Strategies, Quality Feedback

		233

		77.7%

		102

		III. Social Studies

		228

		76%

		129



		IV Professional Roles, Responsibilities, Legal & Ethical

		244

		81.3%

		102

		IV. Science

		226

		75.3%

		129



		

		

		

		

		V.  Fine Arts, Health and PE

		238

		79.4%

		127





State Licensure Content Test Data Table


Assessment #2: Content Knowledge in Early Childhood Education


Introduction to Early Childhood Education Final Examination

Fall Semester, 2007


Overall Examination Score

		Course Section

		Candidates Enrolled

		Exceeds Expectations


90-100%


N (%)

		Meets Expectations


70-89%


N (%)

		Below Expectations


0-69%


N (%)



		3003.001

		31

		6 (19%)

		23 (74%)

		2 (7%)



		3003.002

		23

		6 (26%)

		14 (61%)

		3 (13%)



		Total Both Sections

		54

		12 (22%)

		37 (69%)

		 5 (9%)





Analysis by Standard


		NAEYC Standard

		Number of Items


And Percentage of Exam


N (%)

		Exceeds Expectations


90-100%


N (%)

		Meets Expectations


70-89%


N (%)

		Below Expectations


0-69%


N (%)



		Standard I


Child


Development

		31 (62%)

		14 (45%)

		8 (26%)

		9 (29%)



		Standard II


Building Family and Community Relationships

		2 (4%)

		1 (50%)

		0 (0%)

		1 (50%)



		Standard III


Observing, Documenting, And Assessing to Support Young Children and Families

		4 (8%)

		0 (0%)

		0 (0%)

		4 (100%)



		Standard IV


Teaching and Learning

		12 (24%)

		3 (25%)

		2 (17%)

		7 (58%)



		Standard V


Becoming a Professional

		1 (2%)

		1 (100%)

		0 (0%)

		0 (0%)





ECED 3003 – Introduction to Early Childhood Education


Fall Semester, 2007


Dr. Kaarin Perkins, Instructor


Final Examination


1.  Mrs. Smith stands before her class and slips on a white lab coat and stethoscope.  She moves to stand in front of Jessica, a student in the class.  She looks in Jessica’s ears, nose, and mouth and makes notes in a folder she is carrying.  When she is finished, she asks students to describe what they have just seen.  Mrs. Smith has a brief discussion with the class and then tells them, “Today boys and girls, we are going to learn what we can do to keep our bodies healthy.”


This is an example of what component of the lesson cycle?


a.  Guided Practice


b. Modeling


c. Anticipatory Set


d. Instruction


2.  Please examine the following instructional objective:


The learner will know the long e vowel sound.  

This is an acceptable instructional objective.


a.  True


b. False


3.  Which of the following is not an example of a teacher being an advocate for children and families:


a.  Providing a list of agencies that offer low/no cost child care


b. Including a link in the electronic classroom newsletter to a community center which is offering adult basic education courses


c. Telling a co-worker how raggedy one of your student’s clothes are


d. Providing a list of children’s books that deal with grief to a family who recently had a death


4.  “What is a fraction, second graders?”  This is an example of which level of questioning (think Bloom’s Taxonomy)?


a.  Synthesis


b. Analysis


c. Information


d. Knowledge


5.  “Boys and girls, today we learned the fraction ½ means a whole has been cut into two equal pieces.  Can someone think of a time when we might need to divide a whole into two equal pieces?  Who can name a time at home when you may need to use the fraction ½? “  This is an example of which component of the lesson cycle?


a.  Closure


b. Enrichment/Extension


c. Transition


d. Guided Practice


6.  Closure is an appropriate time to have all students share their work with the class.


a.  True


b. False


7.  As an educator your stakeholders are:


a.  The families you work with


b. The community to you work in


c. Lawmakers


d. All of the above


e. None of the above


8.  Field trips are part of the curriculum.


a.  True


b. False


9.  Independent Practice means students are working in isolation.


a.  True


b. False


10.  If students work in small groups to create a collage for living and non-living organisms, I can use this as my assessment for the lesson.


a.  True


b. False


11.  Title I funds are distributed to local schools based on:


a.  The race and ethnicity of students


b. They are distributed equally among schools


c. The number of low income students in the school


d. Gender of students


12.  The concept of a child learning to function effectively within two cultures – home and school is  called:


a.  Assimilation


b. Twice giftedness


c. Bicultural practice


d. The tourist approach


13.  The two main reasons for increased child care and early education in this country are:


a.  Increase in welfare and single parent homes


b. Increase in educational standards and government funding


c. An increasing number of parents in the workforce and a growing acceptance that early childhood programs prepare children for school success


d. Increase in the number of parents in the workforce and the increase of father involvement in the home


14.  During WWII child care programs were created so women could work in factories.


a.  True


b. False


15.  Maria Montessori was the first female physician in Italy.


a.  True


b. False


16. Head Start programs are operated through all but which of these agencies?


a.  Public schools


b. Local governments 


c. Nonprofit agencies


d. For profit child care chains


17.  Gifted programs serve more white children than children of color all reasons except:

a.  There are fewer gifted children of color than white children


b. Many of these programs are tuition based


c. Many parents of color are not aware of gifted programs for their children


18.  The largest federally funded preschool program is


a.  Montessori


b. Day care


c. Head Start


d. High!Scope


19.  The first US public schools were developed so children could learn to read the bible.


a. True


b. False


20.  Developmentally appropriate practice is


a.  A law


b. A philosophy


c. A curriculum


d. A federal policy


21.  Which of these theorists is not a dead white man?


a.  Piaget


b. Dewey


c. Hale


d. Froebel


22.  Vygotsky developed a theory that focuses on the role of the child’s social, cultural, and societal context.  The theory is called


a.  Progressive Education


b. Constructivism


c. Kindergarten


d. Sociocultural theory


23.  A content standard:


a.  States the general outcomes of the program


b. Is a lesson plan for a specific age group


c. States what a child should know or do in a subject at the end of each grade


d. States graduation requirements for kindergarten students


24.  An early childhood program created in Italy after WWII is called


a.  Montessori


b. Reggio Emilia


c. Froebelism


d. Tabula Rosa


25.  The concept of following the same group of children from grade to grade is called:


a.  Multi-age classrooms


b. Looping


c. Teacher recidivism


d. Teacher turnover


26.  A good early childhood environment should have some areas which are hard (tables, chairs, vinyl floors) and some places which are soft (pillows, carpet, etc.)


a.  True


b. False


27.  The Montessori curriculum includes all except one of these features:


a.  Children are grouped in three year age spans


b. Practical life skills


c. Dramatic play is emphasized


d. Learning uses all senses


28.  A thematic approach is characterized by all but one of these activities:


a.  Field trips are often include


b. A variety of different disciplines are integrated throughout


c. Lots of hands on learning is provided


d. It’s all teacher directed


29.  A preschool classroom built as a basic shell, with a few built in features, provides teacher flexibility.


a.  True 


b. False


30.  A document used to evaluate the physical environment of an early childhood program is called:


a.  An environmental checklist


b. A rating scale


c. Anecdotal records


d. Licensing regulations


31.  The most important consideration in designing an early childhood physical environment is:


a.  Aesthetics


b. Learning objectives


c. Health and safety


d. Parental approval


32.  Culture and race/ethnicity are the same.


a.  True


b. False


33.  Gifted children are students whose abilities, talents and potential for accomplishment are so outstanding they require:


a.  No extra help or provisions


b. Special provisions to meet their educational needs


c. Need to be home schooled


d. Always separate programs from other children


34.  An IFSP is:


a.  Individual family service program


b. Individual family service plan


c. Individual family survivors plan


d. Individual educational plan


35.  Multicultural materials are always without any bias.


a.  True


b. False


36.  Good teachers are also constant learners.


a.  True 


b. False


37.  While children need lots of hands on experiences, college students in early childhood programs do not.


a.  True


b. False


38.  All except one of these are considered to be characteristics of good early childhood educators


a.  Sense of humor/positive attitude


b. Be a woman


c. See the world from the child’s point of view


39.  Which of these is a characteristic of the new approach to working with families:


a. The teacher is the expert


b. The parent is used to implement a program designed by the teacher


c. The parent educator’s role is to educate parents in good early childhood practice


d. Parents are viewed as equal partners in the education of their children


40.  The TEACH program is a program to train public school elementary teachers.


a.  True


b. False


41.  Creative arts are only valuable for children gifted in the arts.


 a.   True


 b.   False


42.  Singing with babies has no real developmental or educational value.



a.   True



b.   False


43.  The three basic stages of art developed, in order are:



a.   scribble stage, pictorial stage, and basic forms



b.   basic forms, pictorial stage, and scribble stage




c.   scribble stage, pictorial stage, writing stage



d.   scribble stage, basic forms, pictorial stage


44.  All of the following  are reasons to teach art for their own sake except:


a.   the arts teach children how to evaluate their won growth and development


b.   the arts teach children how to follow directions.


c.   the arts empower visual and kinesthetic learners


d.   the arts develop self-esteem, especially in children who struggle with traditional learning.


45.  A child’s self-image is based on the interaction between 3 elements:



a.   the environment, the child’s impact on the environment, the child’s interpretation of the 



       environment response.



b.   the child, his family, and his community



c.   the child, the school, the child’s peers,



d.   the environment, the child, and the child’s self esteem.


46.  What are the three principles of physical devolvement?



a.   Infants, toddlers, preschoolers



b.   newborns, infants, preschoolers



c.   cephalocaudal, proximo-distal, refinement


47.  What is a pincer grip?



a.   finger and thumb




b.   pinky and finger



c.   thumb and pinky


48.  What is the tripod grip?



a.   between pinky and thumb



b.   Between first two fingers and thumb



c.   between finger and finger


49.  ___________ theory says that children learn new skills and behaviors by having their behavior 



reinforced by the government.



a.   cognitive



b.   behaviorists



c.   maturational



d.   constructivist



e.   all of the above


50.  The idea that growth is preprogrammed is




a.   a constructivist theory



b.   a cognitive theory



c.   a maturational theory



d.   a behaviorist theory



e.   none of the above


Assessment #2 Final Examination and Exam Data Table


Assessment VI: Child Study


Overall Child Study Score


		Course 

		Outstanding


85-100%


N (%)

		Acceptable


70-84%


N (%)

		Unacceptable


0-69%


N (%)



		EDED 4123


Clinical Experiences

		12 (29%)

		16 (38%)

		14 (33%)





Analysis by Standard


		Standard

		Outstanding


N (%)

		Acceptable


N (%)

		Unacceptable


N (%)



		Standard I


Child Development

		35 (83%)

		2 (5%)

		5 (12%)



		Standard III 


Observing, Documenting and Assessing

		5 (12%)

		31 (74%)

		6 (14%)





Instructions for the Child Study


ECED 4123, Clinical Experiences


Fall, 2007


Child Study Assessment Project (20% of the semester grade). Candidates will plan 5 observations with a child and collect informal assessment data during 5 field-based classes. Each candidate will complete a learning portfolio/child study project on a child within the five assigned field experience classes. Throughout field experiences, candidates will complete a series of observations and collect other types of informal assessment data on an assigned child. The collected and analyzed data will be compiled into a child case study on the early childhood student. Two “observation and assessment guides” will be written and implemented with the case study student. Suggestions for future instruction in the areas of language arts and mathematics will be included in the child case study. 


ECED 4123

Child Study Rubric


Fall 2007


Candidate Name _________________________________________________________________


		Component

		Outstanding

		Acceptable

		Unacceptable

		Score



		DAP

		Candidate uses effective, developmentally appropriate assessment activity


20 pts.

		

		Candidate uses an assessment activity which is clearly not developmentally appropriate


Or


No assessment activity is identified


0 pts.

		



		Assessment Activity Narrative

		Candidate provides detailed narrative explanation of assessment activity


20 pts.

		Candidate provides a narrative explanation of assessment activity


10 pts.

		Candidate does not provide a narrative explanation of assessment activity


0 pts. 

		



		Assessment Activity

Sample

		Candidate provides sample of the complete assessment activity


20 pts.

		Candidate provides sample of parts of  assessment activity


10 pts.

		Candidate does not provide sample of assessment activity


0 pts.

		



		Interpretation of Assessment Activity

		Candidate documents in detailed narrative summary how the initial assessment activity (observation #4) was used to design a final assessment activity (observation #5) tailored to the student’s unique needs


20 pts.

		Candidate documents in narrative summary details of the observation and activity but does not make clear how the initial assessment activity  was used to design a final assessment activity tailored to the student’s unique needs

10 pts.

		Candidate does not provide a narrative summary of the observation or explain how the initial assessment  activity was used to design a final assessment activity tailored to the student’s unique needs

0 pts.

		



		Format/Grammar/Spelling




		No errors in formatting/grammar/or spelling

20 pts. 

		Less than five errors in formatting/grammar/ or  spelling


10 pts.

		Five or more errors in formatting/grammar/or spelling

0 pts. 

		



		Total Score

		

		

		

		





Field Experience Observations


ECED 4123 – Clinical Experiences


Fall Semester 2007


Dr. Kaarin Perkins, Instructor


Field Experience #1


Candidate will design a “getting to know you” activity to complete with the entire class that will allow the candidate as well as the students to make introduction.  Following the activity the candidate will observe for the remaining time and complete classroom observation instrument 3.2 or 3.3 (Classroom Arrangement) indicating two ideal places in the classroom to observe students.  Candidate will place a copy of the activity chosen and instrument 3.2 or 3.3 in the field experience journal.


Field Experience #2


Candidate will observe the classroom using the eight lenses for observation outlined by Borich.  Candidate will complete classroom observation instrument 3.1 a and write a one page summary of the observation.  Candidate will place a copy of instrument 3.1 a and the narrative in the field experience journal.


Field Experience #3


Candidate will choose two students two students two observe for the remaining observations.  Candidate will observe the students for a minimum of 45 minutes and record their observations on the Narrative Observation Form.  Candidates will write a one page paper summarizing the observation.  A copy of both forms will be placed in the Field Experience Journal.


Field Experience #4


Candidate will prepare a developmentally math or language arts activity to complete with the children being observed.  Following the activity candidate will complete the Child Planning Form using information gained from observations 3 and 4.  Copies of the activity, a narrative on page summary of the activity, and the Child Planning Form will be placed in the Field Experience Journal.


Field Experience #5


Candidate will prepare a second developmentally appropriate math or language arts activity to complete with the children being observed using the recommendations made from the Child Planning Form.  Following this activity the candidate will write a narrative one page

Assessment #6 Child Study Instructions_Rubric_Data


Assessment #4:  Assessment of Student Teaching or Internship


EC-4 Average PDAS Total Scores for all Domains


		

		Spring 2006

		Fall 2006

		Spring 2007

		Fall 2007



		N

		12

		18

		7

		



		Mean

		3.84

		3.78

		3.85

		



		Median

		3.85

		3.86

		3.94

		



		Minimum

		3.65

		3.22

		3.29

		



		Maximum

		4.00

		4.00

		4.00

		



		Range

		0.35

		0.78

		0.71

		





Prairie View A&M University


Student Teaching/Internship and Field Experiences


PROFESSIONAL DEVELOPMENT AND APPRAISAL SYSTEM


(PDAS)


University Supervisor/Cooperating Teacher Evaluation


		Student Teacher/Intern:______________

		District:________

		                   Date: _______________


School:___________________________



		Class:______________  Time:__________


Lesson:_____________________________

		University Supervisor:_________________________________


Cooperating Teacher:__________________________________





		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		DOMAIN I: Active, Successful Student Participation in the Learning Process

		

		

		

		



		I-1. Students are actively engaged in learning.

		

		

		

		



		I-2. Students are successful in learning.

		

		

		

		



		I-3. Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)

		

		

		

		



		I-4. Students are self-directed/self-initiated as appropriate to the lesson objectives.

		

		

		

		



		I-5. Students are connecting learning to work and life applications, both within the discipline and with other disciplines.

		

		

		

		



		DOMAIN II: Learner-Centered Instruction

		

		

		

		



		II-1. Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline.

		

		

		

		



		II-2. Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students).

		

		

		

		



		II-3. Instructional strategies promote critical thinking and problem solving.

		

		

		

		



		II-4. Instructional strategies include motivational techniques to successfully and actively engage students in the learning process. 

		

		

		

		



		II-5. Instructional strategies are aligned with the objectives, activities, student characteristics, prior learning, and work and life applications, both within the discipline and with other disciplines.  

		

		

		

		



		II-6. The teacher varies activities appropriately and maintains appropriate pacing and sequencing of instruction. 

		

		

		

		



		II-7. The teacher emphasizes the value and importance of the activity/content. 

		

		

		

		



		II-8. The teacher uses appropriate questioning and inquiry techniques to challenge students.

		

		

		

		



		II-9. The teacher makes appropriate and effective use of available technology as a part of the instructional process.  

		

		

		

		



		DOMAIN III: Evaluation and Feedback on Progress

		

		

		

		



		III-1. Academic progress of students is monitored and assessed.

		

		

		

		



		III-2. Assessment and feedback are aligned with goals and objectives and with instructional strategies.

		

		

		

		



		III-3. Assessment strategies are appropriate to the varied characteristics of students.

		

		

		

		



		III-4. All student learning is reinforced.

		

		

		

		



		III-5. All students receive specific constructive feedback.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		III-6. The teacher provides other opportunities for relearning and re-evaluation of material.  

		

		

		

		



		DOMAIN IV: Management of Student Discipline, Instructional Strategies, Time and Materials

		

		

		

		



		IV-1. The teacher effectively implements the discipline-management procedures approved by the campus. Any lack of effective implementation is rare, inadvertent, and does not seriously compromise the needs of students or the effective operation of the classroom or campus.  

		

		

		

		



		IV-2. The teacher establishes a classroom environment which promotes and encourages self-discipline and self-directed learning.  

		

		

		

		



		IV-3. The teacher interacts with students in an equitable manner, including the fair application of rules.  

		

		

		

		



		IV-4. The teacher specifies expectations for desired behavior.

		

		

		

		



		IV-5. The teacher intervenes and re-directs off-task, inappropriate/disruptive behavior.  

		

		

		

		



		IV-6. The teacher reinforces desired behavior when appropriate.  

		

		

		

		



		IV-7. The teacher uses instructional materials which are equitable and acknowledge the varied characteristics of all students.  

		

		

		

		



		IV-8. The teacher effectively and efficiently manages time and materials.  

		

		

		

		



		DOMAIN V: Professional Communication

		

		

		

		



		V-1. The teacher uses appropriate and accurate written communication with students.

		

		

		

		



		V-2. The teacher uses appropriate and accurate verbal and non-verbal communication with students.  

		

		

		

		



		V-3. The teacher encourages and supports students who are reluctant and having difficulty.  

		

		

		

		



		V-4. The teacher uses appropriate and accurate written communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-5. The teacher uses appropriate and accurate verbal and non-verbal communication with parents, staff, community members, and other professionals.  

		

		

		

		



		V-6. The teacher’s interactions are supportive, courteous, and respectful with students, parents, staff, community members, and other professionals.  

		

		

		

		



		DOMAIN VI: Professional Development

		

		

		

		



		VI-1. The teacher successfully engages in professional development activities that positively correlate with the goals of the campus and district.




		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VI-2. The Teacher successfully correlates the professional development activities with assigned subject matter content and the varied need of students. 

		

		

		

		



		VI-3.The teacher successfully engages in professional development activities that positively correlate the prior performance appraisal.  

		

		

		

		



		VI-4. The teacher works collaboratively and constructively with colleagues and other professionals toward the overall improvement of student performance.  

		

		

		

		



		DOMAIN VII: Compliance with Policies, Operating Procedures, and Requirements

		

		

		

		



		VII-1. The teacher generally complies with all of the policies, operating procedures, and legal requirements (national, state, district and campus). Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-2. The teacher generally complies with all of the verbal and written directives. Any lack of compliance is rare, inadvertent, and does not seriously compromise the needs of students or the effective operations of the campus/district.  

		

		

		

		



		VII-3. Apart from classroom responsibilities, the teacher generally contributes to making the whole school safe and orderly, and a stimulating learning environment for all children.  

		

		

		

		



		DOMAIN VIII. Improvement of Academic Excellence for All Students on the Campus

		

		

		

		



		VIII A-1. The teacher aligns instruction to include appropriate TAAS/TAKS-related objectives to support student achievement in all assigned classes.  

		

		

		

		



		VIII A-2. The teacher analyzes TAAS/TAKS performance data relevant to all students in assigned classes prior to beginning instruction.

		

		

		

		



		VIII A-3. The teacher adjusts the sequencing of classroom instruction to appropriately incorporate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-4. The teacher selects/adapts instructional materials and activities which are correlated with appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII A-5. The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS-related objectives.

		

		

		

		



		VIII B-6. The teacher monitors attendance of all students in assigned classes and contacts parents, counselors, and other school district officials for students with serious attendance problems.  

		

		

		

		



		VIII C-7. The teacher identifies and assesses the needs of at-risk students in assigned classes.

		

		

		

		



		VIII C-8. The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention.

		

		

		

		



		VIII C-9.  The teacher modifies and adapts classroom materials and/or instruction for at-risk students.

		

		

		

		



		Check the appropriate number. 


4=Excellent   3=Good   2=Fair   1=Poor   N=Not Applicable

		4

		3

		2

		1



		VIII D-10. The campus performance rating is comprised of three factors including (a) student performance on the Texas Assessment of Academic Skills (TAAS) or the Texas Assessment of Knowledge and Skills (TAKS), (b) student attendance, and (c) drop-out rates.  All teachers make contributions toward this overall performance rating of the school, and, therefore this is included among the criteria for improved academic excellence.  

		

		

		

		





		Signatures:

		____________________________


        University Supervisor


____________________________


        Cooperating Teacher


____________________________


        Student Teacher




		REPORTING PERIOD  Week (Circle One)


1  2  3  4  5  6  7  8  9  10  11  12  13  14  15


Written comments referenced to above ratings are attached.


{} Yes               {} No
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Assessment #4 PDAS Evaluation Form_Data Table


Assessment #5 Cooperating Teacher’s Assessment Data Table


Fall Semester 2007


		Domain


Corresponding NAEYC Standard

		Exceeds Expectations


3.5 – 4.0


N (%)

		Meets Expectations


2.5 – 3.4


N (%)

		Does Not Meet Expectations


0 -  2.4%


N (%)

		Total



		Learner Centered Knowledge


NAEYC Standard IV

		14 (61%)

		8 (35%)

		1 (4%)

		23 (100%)



		Learner Centered Instruction


NAEYC Standard IV

		12 (52%)

		10 (44%)

		1 (4%)

		23 (100%)



		Equity in Excellence For All Learners


NAEYC Standard I

		12 (52%)

		10 (44%)

		1 (4%)

		23 (100%)





 SEQ CHAPTER \h \r 1PRAIRIE VIEW A&M UNIVERSITY


STUDENT TEACHING AND FIELD EXPERIENCES

Proficiencies for Teachers  - (Learner Centered)


(Mid-Point and Final Evaluation)


(used primarily for the cooperating teacher)


Student Teacher _________________________________
Cooperating Teacher_______________________________


School District __________________________________
Semester ______________________
Year________


School ________________________________________
Date of Evaluation ________________________________


Subject/Grade __________________________________


Date Mid-Point _________________________________
Date Final Point __________________________________

Directions: Circle the appropriate number      4=Excellent    3=Good      2=Fair       1=Poor       N=Non Applicable

		

		LEARNER CENTERED KNOWLEDGE

		4

		3

		2

		1

		N



		1

		Exhibits strong working knowledge of subject matter

		

		

		

		

		



		2

		Exhibits current knowledge in content area

		

		

		

		

		



		3

		Understands the pedagogy of the discipline

		

		

		

		

		



		4

		Organizes topics for practical application

		

		

		

		

		



		5

		Integrates other disciplines into instruction

		

		

		

		

		



		6

		Plans instruction in authentic contexts

		

		

		

		

		



		7

		Integrates technological resources into instruction

		

		

		

		

		



		

		LEARNER CENTERED INSTRUCTION

		4

		3

		2

		1

		N



		1

		Varies mode of instruction

		

		

		

		

		



		2

		Uses Individual and group activities

		

		

		

		

		



		3

		Selects appropriate pace

		

		

		

		

		



		4

		Links new ideas to familiar ideas

		

		

		

		

		



		5

		Makes connections to student experiences

		

		

		

		

		



		6

		Involves  students in planning

		

		

		

		

		



		7

		Frequently checks for understanding


		

		

		

		

		



		8

		Re-teaches when necessary

		

		

		

		

		



		9

		Relates instruction to current happenings

		

		

		

		

		



		10

		Adapts instruction to emerging needs

		

		

		

		

		



		11

		Involves all students in class activities




		

		

		

		

		



		12

		Engages all students in critical and creative thinking

		

		

		

		

		



		13

		Provides opportunities for student/teacher reflections


		

		

		

		

		



		14

		Provides opportunities for problem solving

		

		

		

		

		



		15

		Uses thematic units when appropriate

		

		

		

		

		



		16

		Uses technology to enhance instruction

		

		

		

		

		



		17

		Promotes appreciation of learning as a lifelong process
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Student Teacher Evaluation Form






                    

		

		EQUITY IN EXCELLENCE FOR ALL LEARNERS

		4

		3

		2

		1

		N



		 1

		Models and encourages appreciation for students' diversity.

		

		

		

		

		



		 2

		Delivers instruction appropriate to diverse cultures and populations.

		

		

		

		

		



		 3

		Delivers instruction appropriate to diverse learning styles.

		

		

		

		

		



		 4

		Delivers instruction appropriate to diverse back-ground experiences, interests, and needs.

		

		

		

		

		



		 5

		Applies or links curriculum content to community cultures.

		

		

		

		

		



		 6

		Uses culturally diverse examples in classroom (e.g., bulletin boards, etc.)

		

		

		

		

		



		 7

		Integrates subject matter from different cultures into course content.

		

		

		

		

		



		 8

		Establishes climate in which learners work collaboratively  in diverse groups.

		

		

		

		

		





		

		LEARNER CENTERED COMMUNICATION

		4

		3

		2

		1

		N



		 1

		Demonstrates effective verbal communication skills.

		

		

		

		

		



		 2

		Demonstrates effective nonverbal communication skills.

		

		

		

		

		



		 3

		Uses media effectively.

		

		

		

		

		



		 4

		Expresses views clearly.

		

		

		

		

		



		 5

		Establishes climate which supports risk taking and/or innovative problem solving.

		

		

		

		

		



		 6

		Fosters climate of respect/acceptance of others' ideas.

		

		

		

		

		



		 7

		Establishes an environment conducive to collaborative learning.

		

		

		

		

		



		 8

		Incorporates questioning techniques that elicit different levels of thinking.

		

		

		

		

		



		 9

		Uses technology as a resource for building communication skills.

		

		

		

		

		



		10

		Gives multimedia presentations.

		

		

		

		

		



		11

		Communicates effectively as an advocate for each learner.

		

		

		

		

		



		12

		Uses correct grammar in writing and speaking.
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Student Teacher Evaluation Form






                     

		

		LEARNER CENTERED PROFESSIONAL  DEVELOPMENT

		4

		3

		2

		1

		N



		 1

		Has clearly defined professional goals.

		

		

		

		

		



		 2

		Seeks opportunities to grow professionally.

		

		

		

		

		



		 3

		Establishes positive, productive relationships with colleagues.

		

		

		

		

		



		 4

		Engages in reflective analysis and self-evaluation.

		

		

		

		

		



		 5

		Exchanges ideas with peers.

		

		

		

		

		



		 6

		Encourages feedback from learners to guide self-improvement.

		

		

		

		

		



		 7

		Makes use of collaborative process to plan instruction, utilize materials and resources.

		

		

		

		

		



		 8

		Participates in collaborative decision making and/or problem solving.

		

		

		

		

		



		 9

		Exhibits high standards of professional dress and demeanor.

		

		

		

		

		



		10

		Uses school services and community resources.

		

		

		

		

		



		11

		Understands laws and guidelines relating to teacher responsibilities and student rights.

		

		

		

		

		



		12

		Knows how to work within the Texas education system to address issues.

		

		

		

		

		



		13

		Makes decisions in compliance with legal and ethical requirements.

		

		

		

		

		



		14 

		Uses technology to engage in professional development opportunities.

		

		

		

		

		





The student teacher had full teaching responsibility for ______ weeks. 


The student teacher was absent _____ times.

Suggested (Letter) Grade ____________


Signatures:
_______________________________________




Student Teacher


 

_______________________________________




Supervising Teacher




_______________________________________




University Supervisor


Written comments referenced to above ratings are attached:  {} Yes          {} No


Appendix H - Page 3

GENERAL OBSERVATION AND RECOMMENDATIONS


(Comments)


   I.
Learner Centered Knowledge


 II.
Learner Centered Instruction


 III.
Equity in Excellence for all Learners


  IV.
Learner Centered Professional Development


Note: See Student Teachers Handbook for a full description and explanation of “Proficiencies for Teachers in Learner-Centred Schools” used by cooperating teachers to evaluate Student Teachers.
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Written Comments Referenced to Evaluation Rating



		My suggestions for this student teacher are:






		Strengths that are evident and should be built upon:






		Areas that need attention and should be improved are:






		Experiences that might be helpful are:






		Additional comments: (Please comment on any areas that you marked “unsatisfactory” or “proficient” above:






		Number of hours this student spent in your classroom:




		



		Cooperating Teacher Signature:




		Date:
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Assessment #5 Cooperating Teacher's Assessment Form_Data Table


Candidates in the early childhood teacher education program are assessed at these four benchmarks and provided remediation if they do not meet the requirements. A summary of criteria admission, retention and exiting the program are shown in Attachment 3.1


Different sets of information about the teacher education candidates and their performance from various phases of the teacher education program are used to make decisions about candidates at these transition points.  These include candidates’ grades, which is a reflection of their performance in their courses, their GPA, which is a reflection of their overall performance and evaluations that reflect their knowledge and dispositions.  

Table 3.1


 Summary of Criteria for Transition Points in the Undergraduate Programs

                                               

		

		Criterion

		Assessment Tool

		Standard



		Admission to teacher education



		Academic Achievement

		Texas Higher Education Assessment (THEA)

		Reading – 260; 



Writing –  220; 


Math – 230 


Overall GPA of 2.5 



		

		Content Knowledge

		Student Information System

		Successful completion of Core Curriculum (Applicant passed each core course)



		

		Content Knowledge

		Student Information System

		Minimum grade of C in all English and Mathematics courses in the university core curriculum



		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		

		

		



		Retention in teacher education

		Candidates perception of professional growth

		Self assessment pre and post professional preparation survey

		Monitor growth  



		

		Pedagogical Content Knowledge

		Monitoring of performance in CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 

		Minimum grade of C, and a minimum GPA of 2.5 in  the pedagogical content


classes



		

		

		

		



		Eligibility to student teach

		Teacher education preparedness

		Data from Admission to teacher education committee

		Prior admission to teacher education



		

		 GPA of 2.5

		Student Information System

		Cumulative GPA of 2.5 or better






		

		Pedagogical Content Knowledge

		Student Information System

		Completion CUIN 3003. CUIN 3013, CUIN 4003, CUIN 4103 with a grade of C or higher and a GPA of 2.5



		

		Content Knowledge

		Student Information System

		Content Major GPA of 2.5 or better






		

		Appropriate dispositions

		Recommendation by faculty who have taught student

		Three letters of recommendation from faculty



		

		Appropriate dispositions

		Admission to teacher education committee 

		Successful performance on evaluation by admission to teacher education committee



		

		

		

		



		Eligibility to graduate




		Professional Preparation

		Student Information System

		Successful completion of student teaching with a minimum  grade of C, and GPA of 2.5



		

		Professional Preparation

		Student teacher evaluation by university supervisor and supervising teacher 

		Total average score of 2.5 in all areas 



		

		Appropriate dispositions

		Professional  Development  and Appraisal System (PDAS)

		Total average score of 2.5 in all areas 



		

		

		

		





Attachment 3.1 -  Early Childhood Entry,Retention and Exit transition points



[image: image1]

























































UNIT ASSESSMENT SYSTEM FLOWCHART







Conceptual Framework,  Core Values, SPA, State and National Standards











Candidate’s Formative and Summative Assessment Data



Content Knowledge, Professional  Skills, Professional Dispositions, Student Learning







Data Sources



Initial and Advanced Transition Points and other sources







ASEP, SIS, State Tests, Course Assessments, GPA, Portfolios, Clinical Observations Advisement, Remediation, Complaints, Appeals, Syllabi, SOS, Admissions , Retentions, Employer Survey, Faculty Portfolios, Resources



Graduate Surveys, Alumni surveys























Accreditation, Assessment and Data Management Office   















True Outcomes















Student Information 



Systems











ASEP







Aggregated and Summarized Data







Transition points summaries, other data summaries, comparisons, trends, needs deficiencies, and improvements







Program Assessment Committees



Semester and Yearly Reviews



Review of Data Summaries and Reports



Review of Assessment tools, and scoring criteria, for accuracy, consistency, fairness, and bias 







Report from each Program Area







Aggregated Program  Reports for Unit Review 











Unit Assessment Committee



Aggregated Candidate Performance



Recruitment and Retention Data



Student Evaluation of Faculty 



Assessment Instruments 



Program Performance



Program Effectiveness



Unit’s Effectiveness







Teacher Advisory Council 











Dean’s Executive Council



External Reports











University Advisory Council



Professional Education Unit  Effectiveness











Dean











Office of Accreditation and Data Management  11-06-07                               Professional Education Unit Assessment System




UNIT ASSESSMENT SYSTEM FLOWCHART - ATTACHMENT 5.1


Prairie View A&M University


Department of Curriculum and Instruction

Degree Plan


Bachelor of Science in Interdisciplinary Studies


Early Childhood Generalist (EC-4)


		DELIVERY SYSTEM SPECIALIZATION


REQUIREMENTS

		

		C  or Above

		 2.5  or   Above

		



		
COURSE DESCRIPTIONS



		CREDIT


HOURS

		GRADE

		GRADE


POINT

		DATE


COM-


PLETED



		ECED    3003           INTRO TO EARLY CHILDHOOD

		       3

		

		

		



		ECED    3013           HLTH MOTOR/PHYSICAL  DEVELOPMENT 

		     3

		

		

		



		ECED    4003           COMMUNICATION & LANGUAGE DEV.

		     3

		

		

		



		ECED    4013           YOUNG CHILD COGNITIVE DEV. 

		     3

		

		

		



		ECED    4023           PROGRAM ORGANIZATION

		     3

		

		

		



		ECED    4123           CLINICAL EXPERIENCES  

		     3 

		

		

		



		                                                                                                     TOTAL                           

		   18

		

		

		



		INTERDISCIPLINARY MAJOR REQUIREMENTS

		    

		

		

		



		PHSC    4014          EARTH SCIENCE    

		     4

		

		

		



		MATH  2183          INFORMAL GEOMETRY         

		     3

		

		

		



		ENGL   3233          AMERICAN LIT I 

		     3

		

		

		



		ENGL   3053          SURVEY OF AFRO-AMERICAN LIT.

		     3

		

		

		



		MUSC   1313          MUSIC IN CONTEMPORARY LIFE

		     3

		

		

		



		ARTS    2283          AFRO-AMERICAN ART       

		     3

		

		

		



		SPED    3003          INTRO TO EXCEPTIONAL CHILDREN

		     3

		

		

		



		HUSC   3373          CHILD DEVELOPMENT 

		     3

		

		

		



		GEOG  3723          WORLD REGIONAL GEOGRAPHY

		     3

		

		

		



		RDNG   3603         EVAL. OF READING PERFORMANCE

		     3

		

		

		



		RDNG   3623         LINGUISTICS IN READING INSTRUCTION

		     3

		

		

		



		RDNG   4653         FOUNDATION OF READING INSTRUCTION

		     3

		

		

		



		                                                                                                     TOTAL

		   37

		

		

		



		PROFESSIONAL EDUCATIONAL REQUIREMENTS

		     

		

		

		



		RDNG  3643          METHODS OF TEACHING ELEM. READING

		     3

		

		

		



		ECED   4113          INSTRUC. STRATEGIES FOR YNG CHILD

		     3

		

		

		



		CUIN    3003          EDUCATIONAL FOUNDATIONS

		     3

		

		

		



		CUIN    3013          EDUCATIONAL PSYCHOLOGY

		     3

		

		

		



		CUIN    4103          INSTRUC. PLANNING & ASSESSMENT     

		     3

		

		

		



		CUIN    4113          INSTRUC. METHODS & CLASSROOM MGT

		     3

		

		

		



		CUIN    4403          STUDENT TEACH/ELEM I

		     3

		

		

		



		CUIN    4433          STUDENT TEACH/EARLY CHILDHOOD EDUC

		     3

		

		

		



		                                                                                                     TOTAL

		   24

		

		

		



		GRAND TOTAL

		1 30

		

		

		





Revised: 02/10/05



Prairie View A&M University


Department of Curriculum and Instruction

Degree Plan


Bachelor of Science in Interdisciplinary Studies


Early Childhood Generalist (EC-4)

Name _______________________________________ SS#___________________________________________

Advisor __________________________ Specialty Area ___________________________ G ______ U ______


Gender:  M_____ F_____ Ethnicity _______________     Reference Letters  (3)  Yes_______    No ________

		UNIVERSITY CORE CURRICULUM

		

		

		

		



		COURSE DESCRIPTIONS

		Credit Hrs

		Grade

		Grade Pts 



		Date Completed



		ENGL     1123         FRESHMAN COMPOSITION I

		       3

		

		

		



		ENGL     1133         FRESHMAN COMPOSITION II

		       3

		

		

		



		ENGL     2153         INTRO TO LITERATURE

		       3

		

		

		



		SPCH     1003         FUNDAMENTALS OF SPEECH

		       3

		

		

		



		MATH   1113         COLLEGE ALGEBRA 

		       3

		

		

		



		MATH   2163         STRUCTURES OF NUMBER

		       3

		

		

		



		BIOL     1113         COLLEGE BIOLOGY      

		       3

		

		

		



		PHSC    1123          PHYSICAL SCIENCE SURVEY

		       3

		

		

		



		ARTS    1203          INTRO TO VISUAL ARTS

		       3

		

		

		



		HIST     1313          U.S. TO 1876 

		       3

		

		

		



		HIST     1333          HISTORY OF TEXAS       

		       3

		

		

		



		POSC    1113          AMERICAN GOVERNMENT I

		       3

		

		

		



		POSC    1123          AMERICAN GOVERNMENT II

		       3

		

		

		



		COMP  1003          COMPUTER EDUCATION                               

		       3

		

		

		



		                                                                                    SUB-TOTAL

		     42

		

		

		



		TEACHER EDUCATION CORE REQUIREMENTS

		    

		

		

		



		ENGL 2143          ADVANCED COMPOSITION

		       3

		

		

		



		BIOL  1111          COLLEGE BIOLOGY LAB    

		       1

		

		

		



		PHSC 1121           PHYSICAL SCIENCE SUR LAB

		       1

		

		

		



		HUPF                   (ELECTIVE)

		       1

		

		

		



		HUPF                   (ELECTIVE)

		       1

		

		

		



		HUPF                   (ELECTIVE)

		       1

		

		

		



		HUPF 1151          LOW ORGANIZED GAMES

		       1

		

		

		



		                                                                                    SUB-TOTAL

		       9

		

		

		



		                                                                                             TOTAL

		     51

		

		

		



		

		

		YES

		NO

		COMMENTS



		2.5 GPA OR HIGHER

		

		

		

		Overall GPA



		GRADE (C( OR HIGHER IN ENGL   1123

		

		

		

		



		GRADE (C( OR HIGHER IN ENGL   1133

		

		

		

		



		GRADE (C( OR HIGHER IN ENGL   2143 

		

		

		

		



		GRADE (C( OR HIGHER IN ENGL   2153

		

		

		

		



		GRADE (C( OR HIGHER IN MATH  1113

		

		

		

		



		GRADE (C( OR HIGHER IN MATH  2163

		

		

		

		



		

		

		

		

		SCORE/DATE



		THEA READING SCORE 260 OR HIGHER

		

		

		

		



		THEA WRITING SCORE 22O OR HIGHER

		

		

		

		



		THEA  MATH SCORE 230 OR HIGHER

		

		

		

		



		ADMISSION TO TEACHER EDUCATION

		

		

		

		





Revised: February 10, 2005


EARLY CHILDHOOD EDUCATION DEGREE PLAN


Assessment #1 – Licensure Assessment:  TExES Certification Examinations-EC4 Generalist and EC4 Pedagogy and Professional Responsibility

1.  Description of the Assessment-Candidates for Early Childhood-Grade 4 certification are required to take  two state licensing examinations: TExES (Texas Examination of Educator Standards) EC4 Pedagogy and Professional Responsibilities and EC4 Generalist exams.  These tests are criterion-referenced and multiple choice. They are explicitly aligned with appropriate Texas standards for educators and with the TEKS (Texas Essential Knowledge and Skills), the state mandated curriculum for students. The TExES exams are administered statewide six times per year in October, December, February, April, May and July. Candidates may take one or both exams at the same time. On each exam they must score at least 240 overall out of a total score of 300 (80%) to pass. The EC4 PPR examination is taken by both the regular EC4 Generalist candidates and the Bilingual EC4 Generalist and ESL EC4 Generalist candidates. Their scores figure into our total, even though these candidates are in a different program administered by the Studies in Language and Culture program. Only the regular EC4 Generalist candidates take the EC4 Generalist exam. Also scores of the candidates in the graduate level EC4 program are included in the exam results.

The EC-4 Generalist assesses content knowledge. It is composed of five domains with standards within each domain:


Domain 1- English Language Arts and Reading (approximately 40% of the test

Domain 2-Mathematics (approximately 15% of the test) 

Domain 3-Social Studies (approximately 15% of the test)


Domain 4- Science (approximately 15% of the test)

Domain 5- Fine Arts, Health, Physical Education (approximately 15% of the test)  

Early Childhood-Grade 4 Pedagogy and Professional Responsibilities Exam


The PPR exam focuses on professional knowledge for EC4 teachers. It includes the following domains and content:


Domain 1- Designing Instruction and Assessment to Promote Student Learning (approximately 31% of the test) The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment.


Domain II- Creating a Positive, Productive Classroom Environment (approximately 15% of the test)
The teacher creates a classroom environment of respect and rapport that fosters a positive climate for learning, equity and excellence.
Domain III- Implementing Effective, Responsive Instruction and Assessment (approximately 31% of the test)
-The teacher designs instruction appropriate for all students that reflect an understanding of relevant content and is based on continuous and appropriate assessment; 
-The teacher promotes student learning by providing responsive instruction that makes use of effective communication techniques, instructional strategies that actively engage students in the learning process, and timely, high quality feedback.
-All teachers use technology-related terms, concepts, data input strategies and ethical practices to make informed decisions about current technologies and their applications.
-All teachers identify task-appropriate tools to synthesize knowledge, create and modify solutions, and evaluate results in a way that supports the work of individuals and groups in problem solving situations.
-All teachers communicate information in different formats and for diverse audiences.
-All teachers know how to plan, organize, deliver and evaluated instruction for all students that incorporates the effective use of current technology for teaching and integrating the Technology Applications Texas Essential Knowledge and Skills into the curriculum.


Domain IV.- Fulfilling Professional Roles and Responsibilities


The teacher fulfills professional roles and responsibilities and adheres to legal and ethical requirements of the profession.


2.  Alignment of TExES Exams and NAEYC Standards


Standard 1 (1a, 1b, 1c)- Domain I and II and III of the PPR as well as all of the EC4 Generalist domains give candidates the opportunity to demonstrate their understanding of appropriate instruction and assessment for all students. 


Standard 3- Observing, Documenting and Assessing to Support Young Children and Families (3a,3b,3c) – Assessment has a strong emphasis on the TExES. It can be found throughout Domains I-III of the PPR and in every domain of the EC4 Generalist exams. It is difficult to exactly pinpoint how many of the actual questions in each of these domains specifically focus on assessment.


Standard 4(4a,4b,4c,4d) Teaching and Learning also has a very strong emphasis on the TExES exams in the same domains as in the standards listed above. The focus is on the ability to plan, design, teach appropriate curriculum as well as to appropriately assess students. 


Standard 5 (5a,5b,5c,5d)-Becoming a Professional-Test questions in this area focus on professional standards and ethics. It is another strong area on the test.

3.  Summary of the Data Findings 


Our highest domains on the Generalist test have been in the areas of Math and Fine Arts, Health and PE. The weakest area for our candidates on the Generalist exam has been Social Studies and Science. The College of Education currently has a search for an EC4 Social Studies faculty to help focus more in this area. We also have consistently scored above the state average in all domains of both tests. 


4.  Interpretation of how data provides evidence for meeting the standards

Standard 1-Promoting Child Development and Learning Our candidates demonstrated their understanding of this standard by their average collective scores on Domains I, II and III of the PPR ranging from 76.3 % – 82.3% and their average scores on the EC4 Generalist ranging from 73.6% - 82.5% Standard 1 is evident in many of our classes throughout our curriculum and in student teaching which gives candidates many opportunities to learn about child development as it relates to learning. 


Standard 3- Observing, Documenting and Assessing to Support Young Children and Families –Scores in the related domains ranged from 76.3% - 82.3% on the PPR and from 73.6% - 82.5% on the EC4 Generalist. It is difficult to exactly pinpoint how many of the actual questions in each of these domains specifically focus on assessment, but collectively the scores demonstrate our candidates’ competency in this area. 


Standard 4- Teaching and Learning-. The scores demonstrate our candidates’ understanding of what is required to plan, design, teach appropriate curriculum as well as to appropriately assess students. Our highest scores were in the area of Domain II Classroom Environment (average 82.3%). Our lowest scores on the PPR were in Domain III Responsive Instruction, Effective Communication, Instructional Strategies, and Quality Feedback (average 76.3%). We will need to investigate this further to see exactly which areas that were giving our candidates the most difficulty and then implement a greater emphasis on these areas in our class. The TExES data provides data broken down by individual area of the domains by test taker, which is helpful for this type of data analysis. 


Standard 5-Becoming a Professional-Our candidates scored an average of 80% on Domain IV of the PPR, demonstrating their knowledge of professional roles, legal and ethical responsibilities. The NAEYC Code of Ethics is studied in our classes. 


State Licensure Content Test


Assessment #2 – Licensure Assessment:  Content Knowledge in Early Childhood Education Introduction to Early Childhood Education Final Exam

1.  Description of the assessment and use in the program


ECED 3003, Introduction to Early Childhood Education, is designed to be one of the first courses taken in the program of study.  This course studies the historical, philosophical, and social foundations of the early childhood years.  Key course objectives include candidate demonstrating an understanding of the principles underlying social and emotional development of the young child, and the nature of the learner.  Candidates are required to complete 15 hours of field observation for the course.  The comprehensive final examination covers all NAEYC standards which are addressed in the course.  


2.  Alignment  with NAEYC standards addressed by the assessment


This assignment requires measures the candidates’ knowledge of the foundations of early childhood education.  The exam covers the following information addressed in the course:


Types of early childhood programs including public school programs, religious programs, Head Start programs, private school based programs, private programs, campus programs, family child care, and school age care.  The history and unique characteristics of each program are studied.  (Standard #1 Child Development)

Important people and movements in the field of early childhood (Froebel, Montessori, Piaget, Vygotsky, Erickson, Reggio Emilia, Howard Gardner, Dewey, and Skinner) (Standard I Child Development)  


Defining curriculum; identifying goals, standards, and content; early childhood curriculum models; and implementing the curriculum (Standard IV Teaching and Learning)


Creating and evaluating infant toddler, preschool, and school age environments (Standard I Child Development)  


The purposes and types of observation, Assessment and Evaluation (Standard III Assessment and Observation to Support Children and Families)

Early childhood teachers as professionals (Standard V Becoming a Professional, Standard II Families and Communities)  


3.  Analysis of Data Findings


The data reflects the scores of candidates in two sections of ECED 3003 Introduction to Early Childhood in the fall of 2007.  When analyzing the overall examination scores, the data indicated candidates were mastered the content of the course.  91% of the candidates met or exceeded the expectations for the assessment.  However, when completing an item analysis of the exam and reviewing how candidates scored in each of the NAEYC standards, the picture changed.  


Though the initial thought was the exam was balanced and covered all five standards, what we learned was 62% of the exam was devoted to Standard I Child Development, 24% to Standard IV Teaching and Learning, 8% to Standard III Observing, Documenting and Assessing, 4% to Standard II Family and Community Relationships, and 2% to Standard V Becoming a Professional.  


Analyzing how candidate scored in each standard was more revealing.  71% of candidates met or exceeded the expectations for Standard I Child Development, 50% met or exceeded expectations for Standard II Building Family and Community Relationships, 0% met or exceeded expectations in Standard III Observing and Assessing, 42%  met or exceeded expectations in Standard IV Teaching and Learning, while 100% met or exceeded expectations for Standard V Becoming a Professional.  


4.  Interpretation of How Data Provides Evidence for Meeting Standards


ECED 3003 Introduction to Early Childhood is designed to be one of the first courses taken in the program of studies.  After discussing the preparedness of candidates to plan when entering the professional education courses, the early childhood program faculty decided to devote time in this introductory course to lesson planning.  


As part of our NCATE self study, program faculty has also closely reviewed our candidates’ scores from the state certification exams.  This data shows our candidates score very well in the domain of instructional design.  In light of this information, early childhood program faculty believes it is best to remove the focus of lesson planning from this introductory course.  


On this particular assessment our candidates best scores were in Standard I where 71% met or exceeded the expectation, leading us to believe our candidates have a good grasp of child development knowledge and the ability to use this understanding to plan early childhood learning environments.  


The exam data shows our candidates scored less well in Standard IV Teaching and Learning, with 42% of candidates meeting or exceeding the expectations for the assessment.  


Though there were test items representing the remaining three standards, collectively they accounted for only 14% of the exam.  With this being the case, program faculty does not believe there is sufficient data to accurately determine candidates’ knowledge and skills.  However, there are many assessments throughout the program which indicate our candidates are meeting the expectations of Standards II, III, and V.  

Assessment #2 Content Knowledge in Early Childhood Education


Assessment #3 – Candidate Ability to Plan and Implement Appropriate Teaching and Learning Experiences: Madeline Hunter Lesson Plan

1.  Description of the Assessment and Use in the Program


This assessment, the Madeline Hunter Lesson Plan, is completed during the student teaching experience.  Lesson plans must follow the approved student teaching format and must be aligned with the Texas Essential Knowledge and Skills (TEKS).


2.  Alignment of NAEYC Standards Addressed by This Assessment


To effectively plan and teach a lesson, candidates have to adapt their instruction to a range of learning styles and abilities.  This requires candidates to be familiar with child development and principles of diverse learners and learning styles.  Standard I Child Development addresses these knowledge and skills.


Candidates must use developmentally appropriate knowledge and approaches when creating their lesson plans.  They must be aware of the skills and interests of their students, as well as be familiar with the state standards, The Texas Essential Knowledge and Skills (TEKS).  Candidates must demonstrate they know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.  Standard IV Teaching and Learning address these knowledge and skills.


3.  Analysis of Data Findings


Data from the Madeline Hunter Lesson Plan was collected over three semesters; Spring 2006, Fall 2006, and Spring 2007.  Analysis of the data indicates our candidates are very skilled in creating developmentally appropriate lesson plans. 100% of the candidates have met or exceeded the expectation standards for this assessment.  The mean score for the most recent data set, Spring 2007, is 3.96, the minimum score 3.85.  


4.  Interpretation of How Data Provides Evidence of Meeting NAEYC Standards


The data demonstrates our candidates are very skilled in planning and implementing appropriate teaching and learning experiences.  Overall our candidates create, organize and implement developmentally appropriate curriculum, instruction and assessment.  Our candidate scores demonstrate they understand interrelationships among developmental areas.  Clearly this supports that the Early Childhood Program is meeting Standard I Child Development.  


Our candidates’ work shows strong ability to integrate multiple areas of knowledge in curriculum design, with successful focus on problem solving and thinking skills, and academic and social competence.  Additionally, our candidates attention to developmental, individual, and cultural characteristics in their planning further demonstrate we are meeting Standard IV Teaching and Learning.  


Assessment #3 Madeline Hunter Lesson Plan


Assessment #4 – Assessment of Student Teaching or Internship:  Student Teaching Professional Development Appraisal System (PDAS) Evaluation

1.  Description of the Assessment


The Professional Development Appraisal System (PDAS) is the State’s approved instrument for appraising its teachers and identifying areas that teachers would benefit from staff development.  The process includes a minimum of one 45-minute observation by a trained supervisor or evaluator.  PDAS includes 51 criteria within eight domains reflecting Proficiencies for Learner-Centered Instruction adopted in 1997 by the State Board for Educator Certification (SBEC).  The domains are:


1. Active, Successful Student Participation in the Learning Process


2. Learner-centered Instruction


3. Evaluation and Feedback on Student Progress


4. Management of Student Discipline, Instructional Strategies, Time/Materials


5. Professional Communication


6. Professional Development


7. Compliance with Policies, Operating Procedures and Requirements 


8. Improvement of All Students’ Academic Performance


The candidates’ student teaching supervisor completes this evaluation.  The results used for this report are almost all from the district supervisor. 


2. Alignment of the Assessment with the NAEYC Standards.


Standard 1-Promoting Child Development and Learning- This standard can be seen in the following sections of the PDAS:


Domain II: Learner-Centered Instruction


II-3 Instructional Strategies promote critical thinking and problem solving


II-4 Instructional strategies include motivational techniques to successfully and actively engage students in the learning process.


II-5 Instructional strategies are aligned with the objectives, activities, student characteristics, prior learning, and work and life applications, both within the discipline and with other disciplines.


II-6 The teacher varies activities appropriately and maintains appropriate pacing and sequencing of instruction.

Domain IV: Management of Student Discipline, Instructional Strategies, Time and Materials


IV-2 The teacher establishes a classroom environment, which promotes and encourages self-discipline and self-directed learning


IV-3 The teacher interacts with students in an equitable manner, including the fair application of rules


IV-4 The teacher specifies expectations for desired behavior


IV-5 The teacher intervenes and re-directs off-task, inappropriate/disruptive behavior


IV-6 The teacher reinforces desired behavior when appropriate


IV-7 The teacher uses instructional materials which are equitable and acknowledge the varied characteristics of all students


IV-8 The teacher effectively and efficiently manages time and materials. 

Domain VII: Compliance with Policies, Operating Procedures, and Requirements


VII-3 Apart from classroom responsibilities, the teacher generally contributes to making the whole school safe and orderly, and a stimulating learning environment for all children.


Domain VIII: Improvement of Academic Excellence for All Students on the Campus


VIII A-1 The teacher aligns instruction to include appropriate TAAS/TAKS related objectives to support student achievement in all assigned classes


Standard 2 – Building Family and Community Relationships-the following sections of the PDAS support this standard:


Domain V: Professional Communication


V-4 The teacher uses appropriate and accurate written communication with parents, staff, community members, and other professional


V-5 The teacher uses appropriate and accurate verbal and non-verbal communication with parents, staff, community members, and other professionals


V-6 The teacher’s interactions are supportive, courteous, and respectful with students, parents, staff, community members, and other professionals

Domain VIII: Improvement of Academic Excellence for All Students on the Campus


VIII B-6 The teacher monitors attendance of all students in assigned classes and contacts parents, counselors, and other school district officials for students with serious attendance problems


Standard 3 – Observing, Documenting, and Assessing to Support Young Children and Families is strongly emphasized in the following domains:


Domain III:  Evaluation and Feedback on Progress


III-1 Academic progress of students is monitored and assessed


III-2 Assessment and feedback are aligned with goals and objectives and with instructional strategies


III-3 Assessment strategies are appropriate to the varied characteristics of students


III-4 All student learning is reinforced


III-5 All students receive specific constructive feedback


III-6 The teacher provides other opportunities for relearning and re-evaluation of material


Domain VIII:  Improvement of Academic Excellence for All Students on the Campus


VIII A-5 The teacher provides feedback to all students regarding their learning progress on appropriate TAAS/TAKS related objectives


VIII C-7 The teacher identifies and assesses the needs of at-risk students in assigned classes


VIII C-8 The teacher meets with students who are failing or in danger of failing and develops an appropriate plan for intervention


VIII C-9 The teacher modifies and adapts classroom materials and/or instruction for at-risk students


Standard 4-Teaching and Learning is addressed in the domains:

Domain I: Active, Successful Student Participation in the Learning Process


I-1 Students are actively engaged in learning


I-2 Students are successful in learning


I-3 Student behaviors indicate learning is at a high cognitive level (e.g., critical thinking, creative thinking, problem solving, etc.)


I-4 Students are self-directed/self-initiated as appropriate to the lesson objectives


I-5 Students are connecting learning to work and life applications, both within the discipline and with other disciplines

Domain II: Learner-Centered Instruction


II-1 Objectives and goals include basic knowledge/skills and central themes/concepts of the discipline


II-2 Instructional content is learner-centered (e.g., relates to the interest and varied characteristics of students) 


II-7 The teacher emphasizes the value and importance of the activity/content


II-8 The teacher uses appropriate questioning and inquiry techniques to challenge students


II-9 The teacher makes appropriate and effective use of available technology as a part of the instructional process


Domain V: Professional Communication


V-1 The teacher uses appropriate and accurate written communication with students


V-2 The teacher uses appropriate and accurate verbal and non-verbal communication with students


V-3 The teacher encourages and supports students who are reluctant and having difficulty


Domain VIII: Improvement of Academic Excellence for All Students on the Campus


VIII A-3 The teacher analyzes TAAS/TAKS performance data relevant to all students in assigned classes prior to beginning instruction


VIII A-4 The teacher selects/adapts instructional materials and activities which are correlated with appropriate TAAS/TAKS-related objectives


Standard 5- Becoming a Professional- candidates demonstrate proficiency in this standard in the following domains:


Domain VI: Professional Development


VI-1 The teacher successfully engages in professional development activities that positively correlate with the goals of the campus and district


VI-3 The teacher successfully engages in professional development activities that positively correlate the prior performance appraisal


VI-4 The teacher works collaboratively and constructively with colleagues and other professionals toward the overall improvement of student performance


Domain VII: Compliance with Policies, Operating Procedures, and Requirements


VII-1 The teacher generally complies with all of the policies, operating procedures, and legal requirements (national, state, district and campus).  


VII-2 The teacher generally complies with all of the verbal and written directives.  


3. Summary of the data findings


In reviewing the data it was noted that student teacher candidates did well on the PDAS evaluation. This demonstrated their ability to meet standard 5. The weakest area in the Instructional Planning area was in assessment –the ability to prepare evaluation tools for lessons taught and the ability to analyze student work for planning purposes. The other area that was not as strong was in making modifications or individual differences. Candidates did well in their ability to plan lessons with clearly stated objectives and to match the procedures to the objectives. In the Instructional Strategies section, their weaker areas were communicating learning expectations, using a variety of questioning strategies and checking for this understanding during the lesson. 


4. Interpretation of how data provides evidence of meeting the standards

Standard 1- Promoting Child Development and Learning-Overall, candidates show mastery of this standard. They generally scored high in most categories related to knowledge of child development as it relates to learning. There are areas we still need to work with candidates on being able to vary instruction to meet the needs of individual students, relating content to their interests and demonstrating multicultural knowledge and implementing it instruction. We have to help candidates move from reading about special education and multicultural education in class to applying it in the classroom. Our candidates overall show they are able to manage their classrooms well, however, there are a few areas that still need work including voice as a management tool, simultaneously managing individual and group behavior and allowing adequate time. These are areas that come with experience. 


Standard 2 – Building Family and Community Relationships-Although the PDAS evaluations indicate candidates score well in the domains covering standard 2, program faculty note the current assessment provide the fewest opportunities for candidates to demonstrate proficiency.  The program faculty plan to address this by creating a course assessment, which requires candidates to work with families and communities to build relationships.  Program faculty believe this can effectively be accomplished by requiring students to be actively involved in planning and hosting Week of the Young Child celebrations.


Standard 3 – Observing, Documenting, and Assessing to Support Young Children and Families – Student teaching provides our candidates one of their first opportunities to design, implement, document and analyze assessment data over a period of time.  Our candidates have scored in an acceptable range in the domains of the PDAS which address assessment, yet the program faculty recognize the need for candidates to have earlier practical experiences in this domain.  Currently candidates are required to complete a child study project in ECED 4123 – Clinical Experiences, in which they design a mini-assessment and make recommendations for future teaching based on their observations of the child.  We are working to revamp the structure of observation hours required of candidates to ensure they have more exposure to the understanding the goals, benefits and uses of assessments.  


Standard 4 - Teaching and Learning- Our candidates have done well overall with this standard demonstrating mastery.  Their strongest areas include: matching procedures to objectives; preparing acceptable lesson plans with clearly stated objectives; using skill and age appropriate materials; using corrective feedback; re-teaching; dignifying incorrect responses; providing mastery of objectives; demonstrating an attitude that encourages and enables students to achieve. Our areas of needed improvement include: preparing evaluation tools, analyzing daily work/test/projects as a guide for planning; questioning strategies, varying instruction for diverse learners’ emphasizing the value/importance of activity or content and challenges/extends. Program faculty recognizes the need to investigate how we can help them improve in this area.


Standard 5 - Becoming a Professional-Our candidates scored highly in the indicators related to this standard. The current assessment does not measure the area of professional ethics.  Faculty is collaborating to determine the experiences we can provide candidates, which will capture this skill.  


Assessment #4 Professional Development Appraisal System (PDAS) Evaluation


Assessment #6 – Additional Assessment that addresses NAEYC Initial Teacher Preparation Standards:  Child Assessment Case Study

1.  Description of the assessment and use in the program


The child study represents the essence of the content and knowledge base that forms the core of ECED 4123, Clinical Experiences.  This is a required course for all undergraduate EC-4 students and requires a field experience. This course is designed to be one of the final courses taken in their program.


Candidates in ECED 4123 participate in five field experiences within a public school setting.  Each candidate is given one or two students from a pre-kindergarten through fourth grade classroom to teach and to assess for a 75-minute block of time at each field experience encounter. Each candidate designs, implements, and assesses various instructional activities with the early childhood/elementary student.  The instructional activities are designed to include the content areas of language arts, and mathematics.  In addition, candidates may collect data that assess the early childhood/elementary student’s physical skills, motor skills, attitudes, and dispositions.  All of the data is collected through both authentic assessments and various kinds of observations.  The instructional activities for each field experience are designed and turned in prior to the visit at the public school.  Work samples, student products, observational data, checklists, rubrics, etc. are thus used by the candidates to produce a ‘portrait’ of the early childhood/elementary child.  The narrative portion of this child case study includes sections that delineate the knowledge, skills, and dispositions within the areas of language arts and mathematics that each child has displayed over this field experience.  Recommendations for future instructional plans for this child are also described within the child case study.


2.  Alignment of the assessment with the NAEYC standards addressed by the assessment


1.  Promoting Child Development and Learning (1a)  By participating in five field experiences of 75 minutes each, candidates are provided several opportunities to explore developmental concepts of young children’s needs and growth areas.  Data are collected about children’s cognitive, social, physical, and emotional areas and synthesized into a composite written portrait of that child. 

3.  Observing, Documenting, and Assessing to Support Young Children And Families    


(3a, 3b, 3c)Throughout the field experiences, candidates design, implement and assess young children’s developments.  The reliance on authentic assessments clearly demonstrates how our candidates understand the importance of the alignment of developmentally appropriate goals, plans, instruction, and assessment. Candidates use a variety of developmentally appropriate tools for observing and assessing the early childhood/elementary student. Some examples of these tools include anecdotal records, time lapse observations, running records, checklists, student-evaluated products, and rubrics.  Candidates are able to practice appropriate legal and ethical issues in regards to collecting and analyzing developmentally appropriate assessment data.

3.  Summary of data findings attached in Section II


Over 67% of the early childhood candidates met or exceeded expectations in all sections of the assessment. Almost 33% of our candidates fell in the ‘below expectations’ category of the Detailed Recommendations for Future Instruction section.  Instructors of this course need to provide more knowledge and modeling to demonstrate how authentic assessments can be used to inform future instructional recommendations for early childhood students.  Currently candidates complete the field experience outside of the regularly scheduled class time without being accompanied by a faculty member.  Program faculty believes the data supports it would be beneficial for candidates to be supervised during the field experience with time teach individually and process as a whole group.  


4.  Interpretation of how data provides evidence for meeting the standard


Candidates are meeting the standards that are aligned with this assessment.


Standard 1. Child Development and Learning


By using developmental checklists that assess oral language and written language usages, our candidates are directly focusing on the stages of language development in young children.  Candidates also observed and documented the social and emotional aspects of early childhood students.  88%  of our candidates either met or exceeded this assessment standard.   

Standard 3. Observing, Documenting and Assessing to Support Young Children and Families


Candidates design, implement, and assess several forms of authentic assessment and collect many kinds of observational data.  These authentic assessments and observational data enable the candidates to compose a knowledgeable and insightful portrait of a child’s developmental levels in several areas (cognitive, social, emotional, and physical).  86% of candidates met or exceeded standards for this assessment.  


Assessment #6 Child Study


Assessment #7 –   Additional Assessment that Addresses NAEYC Standards Pre-K Learning Center Activity

1.  Description of Assessment and Use in Program

The Pre-K Learning Center Activity is an assessment given in ECED 3003 Introduction to Early Childhood.  Candidates are assigned a specific Pre-K Texas Essential Knowledge and Skills (TEKS) and are required to design a learning center activity to support the TEKS.


2.  Alignment with NAEYC Standards


Candidates are required to identify a learning objective from a TEKS assigned by the instructor and design a learning center activity which is developmentally appropriate for a pre-school student.  Candidates must be familiar with child development and the ability to adapt instruction to a range of learners (Standard I Child Development).  


To successfully complete the Pre-K Learning Center Activity candidates must use developmentally appropriate knowledge in designing and implementing the activity and presenting the content knowledge.  They must know how and where to locate resources and materials to make their activities meaningful, challenging, and linked to student interests (Standard IV Teaching and Learning).


3.  Analysis of the Data


The data from the overall scores on the Pre-K Learning Center activity shows our candidates scored very well in this assessment.  100 % of the candidates met or exceeded expectations for this assessment.  A detailed analysis of the data by standard indicates our candidates performed well on this assessment.


Once again 100% of our candidates met or exceeded expectations for Standard I Child Development for this assessment.  The data from this assessment also suggests candidates have a good grasp on designing developmentally appropriate learning materials.  81% of candidates met or exceeded expectations in Standard IV Teaching and Learning for the Pre-K Learning Center Activity.  


4.  Interpretation of How Data Provides Evidence for Meeting NAEYC Standards

Standard I Child Development


The data demonstrates that our candidates have the ability to create, organize and implement developmentally appropriate curriculum and curriculum materials.  Candidates scored very well on this standard, leading us to believe they have a good grasp of child development knowledge and the ability to use their understanding to plan optimally for young children.  


Standard IV Teaching and Learning


Our candidates show strong ability to design and implement curriculum which contains accurate subject matter knowledge, meets state and national standards, and engages the learner.  When analyzing our candidates’ scores on the state certification exams, we noted our candidates have room to improve in the content areas of Science and Social Studies.  Early Childhood Program Faculty will make adjustments to our current courses to provide more opportunities for candidates to demonstrate knowledge and skill in preparing curriculum in the content areas using project, units, and learning centers.  

Assessment #7 Pre-K Learning Center Activity


Early Childhood Generalist (EC-4) Field Experiences


		Course Number

		Course Name

		Hours Required 



		ECED 3003

		Introduction to Early Childhood

		15 hours



		ECED 4123

		Clinical Experiences

		15 hours



		ECED 4113

		Instructional Strategies for Young Children

		15 hours



		CUIN 3003

		Educational Foundations

		15 hours



		CUIN 3013

		Educational Psychology

		15 hours



		CUIN 4103

		Instructional Planning and Assessment

		15 hours



		CUIN  4113

		Instructional Methods and Classroom Management

		15 hours





EARLY CHILDHOOD FIELD EXPERIENCES


Assessment VII: Pre-K Learning Center Activity Data


Overall Score


		Course Section

		Outstanding


85-100%


N (%)

		Acceptable


70-84%


N (%)

		Unacceptable


0-69%


N (%)



		ECED 3003.001

		17 (52%)

		16 (48%)

		0 (0%)



		ECED 3003.002

		13 (54%)

		11 (46%)

		0 (0%)





Analysis by Standard


		Standard

		Outstanding


N (%)

		Acceptable


N (%)

		Unacceptable


N (%)



		Standard I


Child Development

		57 (100%)

		0 (0%)

		0 (0%)



		Standard IV


Teaching and Learning

		25 (44%)

		21 (37%)

		11 (19%)





ECED 3003 Introduction to Early Childhood


Fall 2007


Dr. Kaarin Perkins, Instructor


Pre-K Learning Center Activity Instructions


You will be assigned a Pre-K TEKS by the instructor.  Once assigned you will need to visit the SBEC website and review the full TEKS.  After you have reviewed the full TEKS revisit the overview for the content area assigned for Pre-K students.  This gives you a wealth of information regarding what the learners are expected to do developmentally.


After you have completed your research, you will take this information and design a learning center activity to support the TEKS.  Your activity must meet the following criteria:


Your activity must be portable (think of using a shoe box, take out carton, zip lock bag, etc.)


Your activity must be ENGAGING (no worksheets glued to a folder allowed).


Your activity must be developmentally appropriate.


Your activity must be one student can completely independently.


Your activity must be teacher created (go to Lakeshore and purchasing a kit is not allowed).


Your activity must be durable.  


Assessment #7 Rubric


		Components

		Unacceptable

		Acceptable

		Outstanding

		Points Earned



		Format

		0 points


Guidelines for written assignments are not followed


AND/OR


Document has more than three errors in mechanics of writing

		10 points


Guidelines for written assignments are followed 


AND


Document has 1-2 errors in mechanics of writing

		20 points


Guidelines for written assignments are followed


AND


Document has no errors in mechanics of writing

		



		D.A.P

		0 points


Activity is not developmentally appropriate for Pre-K students 

		

		20 points


Activity is developmentally appropriate for Pre-K students

		



		Materials

		0 points


Materials/resources are not listed

		5 points


Materials/ resources are listed, but the all materials required for the lesson are not present

		10 points


All materials/resources required for the lesson are present

		



		Instructional Objective

		0 points


Instructional objective is not present


AND/OR


Instructional objective is not appropriate for assignment

		10 points


Instructional objective is  unclear


AND/OR


Instructional objective is not measurable

		20 points


Instructional objective is clear and measurable

		



		TEKS

		0 points


Pre-K TEKS are not referenced

		5 points


Pre-K TEKS are referenced but not listed in entirety

		10 points


Pre-K TEKS are referenced and listed in entirety

		



		Summary of Activity

		0 points


Activity is not summarized

		10 points


Activity is summarized but details are not sufficient enough to guide an instructor through the activity

		20 points


Activity is thoroughly summarized to guide an instructor through the activity

		



		Total Score

		

		

		

		





Assessment #7 Pre-K Learning Center Activity Data Table_Rubric_Instructions


The College of Education began in the spring semester 2008 to administer a newly developed disposition assessment. Consequently, data generated from the assessment will be unavailable until the summer semester. It is hoped that data generated from this assessment will allow the College of Education to advise students of deficiencies and provide for corrective action regarding the desired dispositions as reflected in the college’s Conceptual Framework  (See attached Disposition Instrument). 

Faculty/Student Assessment of Educator Candidate Dispositions


Evaluator:  (Check one and enter your name)


____PVAMU  Faculty:   ​​​​​​____Cooperating Teacher:  ____ Intern Supervisor   _____ Educator Candidate   


Name: ________________________________________________________ Date: ____________


Student: _______________________________________ Student ID____________ Program: ____________________ 


Directions:  For each of the twelve (12) dispositions for educator candidates, rate each student using the scale to the right of each stated disposition. The behavioral indicators below each disposition are included to assist you in determining the different behaviors expected of the educator candidate for that disposition. For example, if the educator candidate has progressed in most or all of the behaviors, the rating would be high. If the educator candidate has progressed in few or none of the expected behaviors, the rating would be low.

		1 = Not At All

		2 = Sometimes 

		3 = Usually

		4 = Mostly  

		5 = Not Known  



		

		Candidates Disposition

		SCALE


Circle the Number 



		1

		Uses self reflection on previous experiences to refine personal and professional practices 


· Practices meaningful reflective self-assessment.


· Applies reflective thinking to improve student learning.


· Seeks feedback from colleagues and supervisors for improvement of professional skills.

· Responds proactively to assessments by supervisors to address areas of concern.     

		1   2   3   4   5 



		2

		Understands student learning is the goal and the teacher or administrator’s role is to maximize growth, development, and learning opportunities for each student.


· Encourages classroom interaction.


· Has high expectations for all students.  


· Treats students with dignity and respect at all times. 


· Arrives prepared and on time. 


· Creates and maintains a safe learning environment.

		1   2   3   4   5 



		3

		Understands and demonstrates the use of instructional strategies including, motivational techniques to successfully and actively engage students in the learning process.


· Is a thoughtful and responsive listener. 


· Uses a variety of strategies to optimize student learning.


· Is sensitive to student differences. 

· Understands students have needs that must be met before learning can take place.

		1   2   3   4   5 



		4

		Acknowledges the varied characteristics of all students and the need for instructional materials, which are developmentally appropriate. 


· Exhibits a caring attitude toward students and others. 


· Accepts and adapts to differences in learning styles, intelligence, and behaviors of others. 


· Is open to consideration of alternative ideas.


· Adapts teaching to accommodate the needs of exceptional learners.


· Treats others with diverse values, languages, cultures, and traditions with respect.

		1   2   3   4   5 



		5

		Possesses a strong academic knowledge base in the subject area, across disciplines, and in life applications.


· Creates connections to subject matter that are meaningful to students. 


· Collaborates with others in implementing a common curriculum 


· Initiates research when content and pedagogical knowledge is insufficient


· Work indicates engagement in course content and process.

· 

		1   2   3   4   5 





		6

		Understands the use of on-going assessments to identify P-12 students’ strengths and challenges. 


· Is familiar with, and uses different kinds of assessments 


· Applies assessments before, during, and after the instructional process to evaluate learning progress


· Knows how to prepare and use authentic assessments to measure performance-based learning tasks.


· Understands norm-referenced testing and its application to instruction.


· Uses evaluation and assessment to guide instruction. 


· Creates and uses scoring guides/rubrics to guide assessments.

		1   2   3   4   5 



		7

		Understands and demonstrates appropriate use of technology as part of the learning process.


· Provides different and alternate approaches to learning.


· Stays abreast of educational technology innovations.

· Uses technology to communicate effectively with students, parents, and peers. 

		1   2   3   4   5 



		8

		Persistent in seeking different and varied methodologies, strategies, and technologies to address the needs of diverse learners through culturally relevant and sensitive curricula and pedagogies. 


· Demonstrates equitable treatment and respect for all individuals.


· Adjusts and revises plans to meet student needs.


· Demonstrates a commitment to equity in learning 

		1   2   3   4   5 



		9

		Understands the role and importance of parents, staff, community members and other professionals in the learning process for students. 


· Communicates effectively with colleagues, parents, and students. 


· Respects the opinions and contribution of others. 


· Participates in group assignments, projects, or activities.


· Makes significant contributions to group projects.


· Serves as leader in group projects and workshop activities.


· Designs and uses instructional collaborative activities and assignments.

		1   2   3   4   5 



		10

		Demonstrates ethical behavior in personal and professional relationships. 


· Complies with all legal requirements of the education profession.


· Demonstrates academic and professional integrity. 


· Uses professional language to address students, peers and instructors.


· Respects the ethical and moral values of the school and community.


· Abides by the strictest standards of confidentiality with student records, parent communication, and collegial personal information.


· Maintains appropriate professional appearance.

		1   2   3   4   5 



		11

		Seeks research and professionally based information to improve his/her educational practices. 


· Is committed to study and self-discipline to gain knowledge.


· Seeks the most current thought and modes of practice in the field of education.


· Maintains an open mind to new ideas


· Demonstrates a willingness to learn

		1   2   3   4   5 



		12

		Acts in a manner that shows a belief that that all children can learn, and demonstrates dedication, enthusiasm and respect for the profession 


· Believes that all children can learn.


· Embraces positive attitudes and a commitment to quality education.


· Builds working relationships with others in the profession.


· Participates in professional organizations. 


· Approaches professional tasks energetically. 


· Develops positive skills of leadership.

		1   2   3   4   5 
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Assessment #3 – Candidate Ability to Plan and Implement Appropriate Teaching and Learning Experiences: Madeline Hunter Lesson Plan

1.  Description of the Assessment and Use in the Program


This assessment, the Madeline Hunter Lesson Plan, is completed during the student teaching experience.  Lesson plans must follow the approved student teaching format and must be aligned with the Texas Essential Knowledge and Skills (TEKS).


2.  Alignment of NAEYC Standards Addressed by This Assessment


To effectively plan and teach a lesson, candidates have to adapt their instruction to a range of learning styles and abilities.  This requires candidates to be familiar with child development and principles of diverse learners and learning styles.  Standard I Child Development addresses these knowledge and skills.


Candidates must use developmentally appropriate knowledge and approaches when creating their lesson plans.  They must be aware of the skills and interests of their students, as well as be familiar with the state standards, The Texas Essential Knowledge and Skills (TEKS).  Candidates must demonstrate they know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.  Standard IV Teaching and Learning address these knowledge and skills.


3.  Analysis of Data Findings


Data from the Madeline Hunter Lesson Plan was collected over three semesters; Spring 2006, Fall 2006, and Spring 2007.  Analysis of the data indicates our candidates are very skilled in creating developmentally appropriate lesson plans. 100% of the candidates have met or exceeded the expectation standards for this assessment.  The mean score for the most recent data set, Spring 2007, is 3.96, the minimum score 3.85.  


4.  Interpretation of How Data Provides Evidence of Meeting NAEYC Standards


The data demonstrates our candidates are very skilled in planning and implementing appropriate teaching and learning experiences.  Overall our candidates create, organize and implement developmentally appropriate curriculum, instruction and assessment.  Our candidate scores demonstrate they understand interrelationships among developmental areas.  Clearly this supports that the Early Childhood Program is meeting Standard I Child Development.  


Our candidates’ work shows strong ability to integrate multiple areas of knowledge in curriculum design, with successful focus on problem solving and thinking skills, and academic and social competence.  Additionally, our candidates attention to developmental, individual, and cultural characteristics in their planning further demonstrate we are meeting Standard IV Teaching and Learning.  


Madeline_Hunter_Lesson_Plan).doc
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6. Name of institution's program

Early Childhood Education

7. NCATE Category

Early Childhood Education-First Teaching License

8. Grade levels®) for which candidates are being prepared

[EC-4

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
§ Yes

§ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

[EC-4 Generalist



14. Program report status:
§Initial Review

5 Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

. Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
§ No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC
standards. (Response limited to 4,000 characters)

Description of any state or institutional policies that may influence the application of SPA standards.

Prairie View A&M University is a land grand institution and is also designated as a State Wide Special
Purpose Institution serving the needs of people of a diverse ethnic and socio-economic population, most
of whom are underserved. The university has continued to strive toward excellence and to produce
productive people.

In the fall of 2002, the state of Texas changed its certification levels from a two-tiered (EC-6, 6-12) to a
three-tiered level of certification (EC-4, 4-8, and 8-12). The state requires that candidates be certified in
any of the following levels: Elementary, Middle, Secondary or All-Level. In order to accommodate the
changes and the requirements by the state, Prairie View A&M University revised its program. The last
cohort to enter under the two-tiered program graduated in May 2003, while the first cohort to be
admitted under the new three-tiered level of certification graduated in May 2004.

In accordance with the new system, Prairie View A&M University prepares its candidates under the
following categories: Elementary (EC-4), Middle School (4-8), Secondary (8-12), and Special Education
(EC-12). Early Childhood candidates are prepared as Generalists. Candidates complete 42 hours of
University Core Curriculum, 9 hours of Teacher Education Core Requirements, 18 hours of Delivery
System Specialization Requirements, 37 hours of Interdisciplinary Major Requirements, and 24 hours of
Professional Education Requirements.

All eligible programs must submit materials to the NCATE affiliated Specialized Professional
Associations (SPA) prior to NCATE periodic review process.

Before any new teacher preparation program is approved, the program must meet the content standards
set by the Texas Education Agency for each teaching field. These contents must align with the state’s
Curriculum Frameworks for K-12 teaching and learning. In addition, the TEA objectives for each
teaching field are used as the basis for the subject-field test of the Texas Tests for Teacher Certification
program. In order for students to be successful on any Texas Test for Teacher Certification, they must
have mastered a body of knowledge related to the test objectives and to the content standards for the
teaching field. Candidates must also demonstrate proficiency in the content being taught during the
student teaching experience, and must take and pass all applicable tests of the Texas Tests for Teacher
Certification before being recommended for licensure. The results of follow up studies of recent




rogram completers and of their immediate supervisors indicate Prairie View A&M University teacher
andidates are well prepared in the content areas.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

Description of the field and clinical experiences required for the program, including the number of hours
for early experiences and the number of hours/weeks for student teaching or internships.

A major component of the EC-4 program at Prairie View A&M University is the Field Experience. The
EC-4 requires a planned sequence of field experiences in elementary schools and early childhood
programs. Each candidate is required to document 15 hours of field experience for each of the three
ECED courses and four CUIN professional education courses, for a total of 105 clock hours. These field
experiences play an important role in the EC-4 program as they are designed to facilitate increased
understanding of the teaching profession in the elementary school and early childhood program settings
by providing candidates with opportunities to become acquainted with effective classroom procedures
and techniques for effective teaching and learning. Field activities are also designed to facilitate
increased understanding of child growth and development. This experience provides candidates with
opportunities to become acquainted with effective classroom procedures to observe accommaodations for
students with special needs. Each student is required to complete at least 60 hours (15 hours each in the
four CUIN professional education courses) of classroom observation prior to being admitted to student
teaching.

Candidates are required to reflect on their observations by keeping a Field Experience Journal. Included
in the journal are assignments from their cooperating teachers, experiences candidates provide to
students, and any artifact pertinent to their placement.

Candidates are required to deliver demonstration lessons which cover the following areas “What |
Planned”, “What Happened”, and “My Reflections”. These lessons may be designed for individual
students, small groups, or whole class instruction.

Documentation of meetings with cooperating teachers is required from the candidates. Candidates must
meet with their cooperating teachers to plan the following: (a) Individual mentoring (b) One-to-one
instruction, (c) Planning and delivery of instruction, (d) Small group instruction, (e) Large group
instruction, and (f) Other guided experiences.

Additionally, all candidates are required to attend a minimum of two faculty meetings and at least two
team or grade level meetings with their cooperating teacher. Reflections of these meetings are submitted
with the Field Experience Portfolio, a one page reflection on the worth of the field experience, and an
evaluation prepared by the cooperating teacher.

Student teaching is comprised of 16 weeks and a minimum of 350 clock hours. Candidates are placed in
the classrooms of fully licensed teachers with a minimum of three years teaching experience. The
cooperating teachers are trained by Prairie View A&M University to be mentor teachers. Supervision
takes place on a weekly basis by trained University Supervisors. Many of these supervisors are retired
public school teachers and administrators committed to the profession and to supporting Prairie View
A&M University in its efforts to prepare high quality teachers.

3. Description of the criteria for admission, retention, and exit from the program, including



required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

Description of the criteria for admission, retention, and exit from the program, including required GPA
and minimum grade requirements for the content courses accepted by the program.

The Prairie View A&M University EC-4 teacher education program has criteria in place for admission,
retention, and exit from the program. Satisfactory quality (as measured by grade point average) is a
requirement for admission to, retention and exit from the initial teacher preparation program for all
candidates.

To be admitted to Teacher Education students are required to complete the University Core Courses in
academic good standing (2.5 on a 4.0 scale). Candidates must also have a minimum of “C” in the areas
of English and Mathematics. The state exam for minimum skills (THEA) is an additional requirement
for admission. The minimum passing scores are 230 in Mathematics, 220 in Writing, and 260 in
Reading.

Admittance to Student Teaching requires candidates have a minimum overall GPA of 2.5, a minimum
GPA of 2.5 in the major content areas related to the candidate’s area of specialty with no grades below a
C, and a minimum GPA of 2.5 in the area of professional development with no grades below a C. In all
instances, candidates must demonstrate proficiency in the content being taught during the student
teaching experience.

All candidates must take and pass all applicable tests of the Texas Examination for Educator Standards
(TEXES) Tests for Teacher Certification before being recommended for certification. The results of
follow up studies of recent program completers and of their immediate supervisors indicate that Prairie
View A&M University candidates are well prepared in the content areas. Attachment 3.1 gives a
breakdown for admission, retention and exiting the program

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

Description of the relationship of the program to the unit’s conceptual framework.

Prairie View A&M University prepares candidates to become productive people. It also prepares them
to be leaders and reflective practitioners. The knowledge and skills of reflective teachers are embedded
in the core of general education courses in the arts and sciences, mastery of subject matter and pedagogy
within the college of education, progressive and meaningful field experiences, the holistic analysis of
these learning experiences and insights into their interactions with other people.

As a result of such an experience-based and reflection-enhanced background, teachers graduating from
Prairie View A&M University possess the skills to evaluate all aspects of the curriculum and to make
changes and adjustments where necessary. Prairie View alumni entering the teaching profession are
equipped with skills necessary to critique their own teaching practices and to question their own values
and beliefs while using the best teaching practices available.

As facilitators of learning, teachers who graduate from Prairie View A&M University also have the
ability to evaluate continuously the efficacy of their teaching methods and to consider alternatives as
needed.

The conceptual framework of the College of Education (Attachment 4.1) focuses on Educator as
Facilitator of Learning for Diverse Populations (E-FOLD-P). Candidates are prepared and equipped with
the skills and knowledge they will need to create a conducive learning environment that is supportive of
the diverse backgrounds, abilities, cultural orientations, knowledge, personalities, interests, and




ommunication patterns of diverse student populations. All courses in the Early Childhood Program
eflect the E-FOLD-P framework. The framework plays a major part in the process of preparing
andidates as reflective and lifelong learners, and to assume leadership roles among other educators.
andidates demonstrate cultural competence and commitment to professional growth and constantly
trive for excellence and to improve their instructional effectiveness. The four major goals of the
onceptual framework of the unit are:

1) To prepare beginning professionals as problem-solvers, critical thinkers, and decision makers who
re able to communicate these cognitive skills to students.

2) To prepare beginning professionals as facilitators of student growth and development by exhibiting a
ositive self-esteem and concept and are able to transmit these affective components to students.

3) To prepare beginning professionals as reflective and continual learners who initiate and distribute
nowledge and skill s and utilize effective teaching practices.

4) To prepare beginning professionals as those who understand and appreciate human diversity and
emonstrate global awareness by recognizing that diverse learners can meet all learner outcomes.

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program's assessments to the unit's assessment system(3). (Response limited to
4,000 characters)

Assessments in the College of Education are designed to provide meaningful benchmarks for candidates
to help determine their progress. All candidates for undergraduate degrees are assessed at significant
points throughout the program.

The assessments for the EC-4 program include the state certification examination, the TEXES Pedagogy
and Professional Responsibilities (PPR) and EC-4 Content area examinations. To be certified candidates
must pass both examinations. The test items on the TEXES are multiple choice and test the candidate’s
knowledge or require the application of the content knowledge to resolve specific problem or problems.
Some of the questions may require the candidate to make an assessment of the application of content
knowledge in a given scenario.

Other EC-4 specific assessments include:

Instructor designed assessments which may include papers, projects, learning centers, case studies, and
instructional materials. The NAEYC Standards and the TEXES PPR and EC-4 Generalist Standards are
used to planning these assessments.

Sample lesson plans are another tool used in the EC-4 program to assess candidates. The lessons are
created as part of the requirement for the program courses and taught during field experiences.
Candidates use the Texas Essential Knowledge and Skills (TEKS) in planning the lessons.

The Professional Development Appraisal System (PDAS) created by the state of Texas, is used to
measure candidates’ pedagogical knowledge and skills. It is used during student teaching to rate
candidates in their abilities to create learner-centered educational environments, their classroom
management skills, and their ability to plan and deliver instruction.

These assessments are related to the unit assessments as depicted in Attachment 5.1

TrueOutcomes:

TrueOutcomes is a tool that Prairie View A&M University uses for assessment purposes. Students are
required to complete an electronic portfolio (e-portfolio) in order to complete their program. This
document can be used for future employment and/or educational endeavors.

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. This system will not permit you to include tables or graphics in text fields. Therefore any



tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

Attachment 3.1 - Early Childhood Entry,Retention and Exit UNIT ASSESSMENT SYSTEM FLOWCHART -
transition points ATTACHMENT 5.1

Attachment 4 - Unit Conceptual Framework

See Attachments panel below.

7. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

EARLY CHILDHOOD EDUCATION DEGREE PLAN EARLY CHILDHOOD FIELD EXPERIENCES

See Attachments panel below.

8. Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:

Bachelor of Science in Interdisciplinary Studies
Early Childhood Generalist (EC-4)

' # of Cand.idates # of Program
Academic Year Enrolled in the | %)
Program Completers
2004-2005 71 22
2005-2006 88 33
2006-2007 118 23

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Darlington Ndubuike
Highest Degree, Field, &
University(5)

Assignment: Indicate the role
of the faculty member(®

Ed.D., Curriculum and Instruction, University of Houston

Faculty

Faculty Rank(?) Associate Professor




Tenure Track

b YES

Scholarship(S), Leadership in
Professional Associations, and

Service:List up to 3 major
contributions in the past 3
years(lo)

Sponsor and advisor of the Prairie View A&M University affiliate of the Texas
Student Teachers Association (2005-2008) Mason, E. & Ndubuike, D.I.I. (2005).
Preparing Pre-service Teachers for Diverse Classrooms. Journal of Intercultural
Disciplines. Co-presented the conference session: Using Interactive Lessons to
Enhance the Learning Experience of Pre-service Teachers. At the 2005
International Conference of The Society for Information Technology and Teacher
Education in Phoenix, AZ.

Teaching or other
professional experience in P-

12 schools1)

Eight years K-5 teaching experience

Faculty Member Name

Martha Bailey

Highest Degree, Field, &
University(s)

Ed.D., Curriculum and Instruction, University of Houston

Assignment: Indicate the role
of the faculty member(®)

Faculty Director of Student Teaching

Faculty Ran k("

Associate Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and

Service®:List up to 3 major
contributions in the past 3
years(10)

Teaching or other
professional experience in P-

12 schools1)

Faculty Member Name

Kaarin D. Perkins

Highest Degree, Field, &
University(s)

Ph.D., Multicultural Teacher and Childhood Education with a specialization in
Early Childhood Education, University of New Mexico

Assignment: Indicate the role
of the faculty member(®)

Faculty Program Coordinator

Faculty Ran k("

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and

Service®:List up to 3 major
contributions in the past 3
years(10)

Secretary, Texas Association for Early Childhood Teacher Educators (2006-2007)
Perkins, K. & Mackey, B. (2008). Supporting Grieving Children and Families in
Early Childhood Programs. Dimensions of Early Childhood. Co-presented the
conference session: Storytelling to the Margins: Using a Multi-sensory, Multi-
cultural Approach. At the 2007 NAEYC Annual Conference in Chicago, IL.

Teaching or other
professional experience in P-

12 schools1)

Nine years P-12 Teaching Experience: 1 year Infant/Toddler 5 years First Grade
2 years Second Grade 1 year Fifth Grade 1 year experience co-directing a
university laboratory preschool

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school

personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current




research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.
(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(11) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
NAEY C standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or

form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each

field)
Type and Number of Name of Assessment |Type or Form of Assessment When the Assessment Is

Assessment @z (13) Administered (4
Assessment #1: TEXES EC4
Licensure Generalist and EC4 Near the end of the
assessment, or Pedagogy and TEXES Licensure program,
other content- Professional Examinations administered six
based assessment Responsibility times a year
(required) Exams

Required course-

Assessment #2: ECED 3003 ECED 3003

Content knowledge

Introduction to

Introduction to

in early childhood Early Childhood Exam Early Childhood
education Education Final Education Course
(required) Exam Taken at Beginning
of the program
Student Teaching,
Required Course
CUIN 4113
Instructional
Asses_sment #3 Methods and
Candidate ability to Classroom
plan implement Madeline Hunter Lesson Plan

Management Taken

appro'prlate Lesson Plan Ar_tlfacts ente_red at the End of The
teaching and TrueOutcomes into eletronic

. . . . program
learning Eletronic Portfolio portfolio X .

. Eletronic portfolio
experiences . T
(required) is continiously

assessed
throughout
educational

program

Assessment #4:
Student teaching or
internship
(required)

PDAS

Assessment of
Knowledge, Skills
and Dispositions

Rubric

Student Teaching -
End of the program

Assessment #5:
Candidate effect on
student leaning
(required)

Cooperating
Teacher’s
Assessment

Assessment of
Student Laearning
Rubric

Student Teaching -
End of the program




Assessment #6:
Additional
assessment that
addresses NAEYC

Child Study

Case Study

Required course-
ECED 4123 Clinical
Experiences —
Taken at the End

assessment that
addresses NAEYC

Pre-K Learning
Center Activity

Learning Center
Activity

standards of the Program
(required)

Assessment #7: ECED 3003
Additional Introduction to

Early Childhood
Education — Taken

standards at the Beginning of
(optional) the Program
Assessment #38:

Additional

assessment that Disposition Self and Advisor Beginning each
addresses NAEYC Assesment Survey semester
standards

(optional)

(12) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that address
the standard. One assessment may apply to multiple NAEYC standards.

1. For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that
address the standard. One assessment may apply to multiple NAEYC standards.

#1 #2 #3 #4 #5 #6 #7 #8

2. Building Family and Community Relationships. Candidates know
about, understand, and value the importance and complex characteristics
of children’s families and communities. They use this understanding to
create respectful, reciprocal relationships that support and empower
families, and to involve all families in their children's development and
learning.

4. Teaching and Learning. Candidates integrate their understanding of and
relationships with children and families; their understanding of



developmentally effective approaches to teaching and learning; and their
knowledge of academic disciplines to design, implement, and evaluate
experiences that promote positive development and learning for all
children.

bbbbbbbe

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five



pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be avail

1. State licensure tests or professional examinations of content knowledge. NAEY C standards
addressed in this entry could include all of the standards. If your state does not require licensure
tests or professional examinations in the content area, data from another assessment must be
presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

State Licensure Content Test Assessment Description

State Licensure Content Test Data Table

See Attachments panel below.

2. Assessment of content knowledge(15) in early childhood education. NAEY C standards
addressed in this entry could include but are not limited to 1, 2, and 4. Examples of assessments

include comprehensive examinations, GPAs or grades1®), and portfolio tasks?). (Answer
Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment #2 Final Examination and Exam Data Assessment #2 Content Knowledge in Early Childhood
Table Education

See Attachments panel below.

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they
align with the specialty standards.

(17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan and implement appropriate
teaching and learning experiences. NAEYC standards that could be addressed in this assessment
include but are not limited to Standard 4. Assessments might emphasize features such as (a)
adaptations to individual, developmental, cultural and linguistic differences; (b) knowledgeable and
developmentally appropriate application of subject matter knowledge; (c) use of effective and
appropriate teaching strategies for young children; and (d) attention to effects on children’s
learning. These assessments are often included in a candidate's portfolios or in student teaching
evaluations. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V



Assessment #3 Madeline Hunter Lesson Plan Madeline_Hunter_Lesson_Plan).doc

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. NAEYC standards that could be addressed in this assessment include all of
the standards. An assessment instrument used in student teaching or an internship should be
submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment #4 Professional Development Appraisal System (PDAS) | Assessment #4 PDAS Evaluation Form_Data
Evaluation Table

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. NAEY C standards that
could be addressed in this assessment include but are not limited to 3 and 4. Examples of
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-
up studies, and employer surveys. They might include follow-up studies of graduates of the ECE
program, as they relate to the NAEYC standards and as they document graduates’ effectiveness in
professional positions where they have an impact on young children’s development and learning.
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment #5 Candidate Effect on Student Assessment #5 Cooperating Teacher's Assessment Form_Data
Learning Table

See Attachments panel below.

6. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEY C standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children's development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates
and reflective, continuous learners. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment #6 Child Study Assessment #6 Child Study Instructions_Rubric_Data

See Attachments panel below.




7. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEYC standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children's development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates
and reflective, continuous learners.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment #7 Pre-K Learning Center Activity Data Assessment #7 Pre-K Learning Center
Table_Rubric_Instructions Activity

See Attachments panel below.

8. Additional assessment that addresses NAEYC initial teacher preparation standards. All
NAEY C standards could be addressed by this assessment. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments
might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young
children through case studies or similar projects; (b) understanding of the role of families in young
children’s development and learning, and how they support this role as teachers of young children;
and (c) understanding of the early childhood profession and candidates’ future role as advocates
and reflective, continuous learners.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

disposition.doc

See Attachments panel below.

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty's interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE
CANDIDATE AND PROGRAM PERFORMANCE

This focused self-study has been extremely beneficial to the Early Childhood Education program
faculty. Based on our findings, in general we believe our candidates are meeting or exceeding standards



in their planning, teaching, professional dispositions, their ability to positively influence student learning
and to provide a good, positive environment for the students they teach. While our program is strong, the
self-study has illustrated areas we can address to make our program greater.

CONTENT KNOWLEDGE

Principal Findings

The assessments documenting content knowledge were the TEXES EC-4 Generalist and EC-4 Pedagogy
and Professional Responsibility Exams, the licensure exams for the state of Texas, and the
Comprehensive Final Examination for the course ECED 3003 Introduction to Early Childhood
Education.

The data from the TEXES exams indicate our scoring well in the areas of Instructional Design,
Classroom Environment, and Professional Roles, Responsibilities and Ethics on the PPR exam. On the
EC-4 Generalist Exam our candidate scores show they are strong in the areas of Reading, Mathematics,
and Fine Arts, Health and PE. The data from the exams show our candidates to have average scores
below 80% in PPR Domain 11l Responsive Instruction, Effective Communication, Instructional
Strategies, and Quality Feedback. Additionally, candidates have average scores less than 80% on the
Generalist Domains Social Studies and Science.

While 91% of candidates met or exceeded expectations, item analysis data from the Comprehensive
Final Examination of ECED 3003 Introduction to Early Childhood Education shows 71% met or
exceeded expectation for NAEYC Standard | Child Development; 50% met or exceeded expectations on
NAEYC Standard Il Building Family and Community Relationships; 0% met or exceeded expectations
on NAEYC Standard 111 Observing, Documenting, and Assessing to Support Young Children and
Families; 42% met or exceeded expectations on NAEYC Standard IV Teaching and Learning; and 100%
met or exceeded expectations on NAEYC Standard VV Becoming a Professional.

Faculty Interpretation

The analysis of TEXES exam data support the fact our candidates’ successful achievement in the areas of
PPR Domains I Instructional Design; Il Classroom Environment; IV Professional Roles, Responsibilities
and Ethics, as well as EC-4 Generalist areas | Reading; Il Mathematics; and V Fine Arts, Health and PE.
All available data reports indicate our candidate scores are in need of improvement in the PPR Domain
111 Responsive Instruction, Effective Communication, Instructional Strategies, and Quality Feedback,
and EC-4 Generalist areas 111 Social Studies and IV Science.

Our greatest area of concern for the PPR exam is the domain of Responsive Instruction, Effective
Communication, Instructional Strategies, and Quality Feedback. Early Childhood Program faculty
believes the application of this content knowledge in the field is essential to candidate success. In
reviewing our data and program of studies we have become aware that the vast majority of observation
hours required of candidates are completed without the supervision of faculty. Our decision to structure
observation hours in this manner has been two-fold, a lack of program faculty and large enroliment in
our classes. This proves problematic when finding placements which can accommodate entire classes.
The program this year hired a full time, tenured track faculty member and it is our hope to continue to
increase our program faculty. To counter this challenge until that time, we have identified options to
address the issue which will be discussed further.

The EC-4 Generalist exam areas of Social Studies and Science are areas of concern for our program.
Candidates averaged 73.6 % and 74.5 % on the exam. It is important to remember our candidates earn an
interdisciplinary degree. The content areas are taught by faculty outside the College of Education. Our
analysis of assessment data has given us insight to adjustments necessary in our program of study which
will discussed further in the next section.



The Comprehensive Final Examination for ECED 3003 Introduction to Early Childhood was identified
as our second assessment for content knowledge. An item analysis of the fifty item exam revealed 88%
of the exam assessed candidate knowledge of child development, teaching and learning, and becoming a
professional, while only 12% of the exam assessed building family and community relationships and
observing, documenting, and assessing to support young children and families. Though the course
Introduction to Early Childhood is designed to be taken at the beginning of the program of studies and
provides an overview of the knowledge, skills, and dispositions required of an early childhood
professional, analysis of the examination indicate the focus of the course is not balanced across the five
NAEY C standards or the TEXES PPR domains. The areas our candidates find the greatest challenge on
the state licensure exam are the areas of least focus in this course. A discussion of changes to address
this concern will follow.

Steps Proposed to Improve Program and to improve Candidate Performance

Increasing candidate experiences with observation, documentation, and assessment to support children
and families

Increased candidate experiences with responsive instruction, effective communication, instructional
strategies, and quality feedback:

To provide candidates with increased experiences with these domains Early Childhood Program Faculty
will restructure the requirements for observations hours required for specific courses. ECED 3003
Introduction to Early Childhood, ECED 4123 Clinical Experiences, and ECED 4113 Instructional
Strategies are the only ECED courses requiring observation hours. In addition to these courses,
candidates complete 60 hours of observation in the CUIN Curriculum and Instruction courses. Currently
candidates complete hours of observation without the supervision of faculty. Early Childhood Program
faculty propose enrollment in these courses be capped at 25 candidates. This will allow faculty to locate
placements which will accommodate and entire class for observation hours. During observation hours
candidates will have opportunities and experiences for planning activities, instruction, and observation
and assessment of students while being supervised by program faculty.

Increasing candidate experiences with building family and community relationships

There will be an integration of family/community project activities and assignments for ECED 4003
Communication and Language Development, ECED 4023 Program Organization where candidates will
organize and facilitate “family nights” for area early childhood programs.

Increasing candidate experiences with content knowledge necessary for the instruction of EC-4 students
Faculty from the Department of Curriculum and Instruction, including the Early Childhood Program, has
initiated conversations with faculty from Arts and Sciences who instruct our candidates in the content
areas. As a result of these conversations we are working to revise our degree plans to ensure the
University Core Courses, Teacher Education Core Requirements, and Interdisciplinary Major
Requirements provide candidates the content knowledge reflected on the state licensure examinations.

In addition Early Childhood Program faculty recognizes the need to include more focus on instructing
students in the content areas in our courses. ECED 4013 Young Child Cognitive Development, ECED
4123 Clinical Experiences, and ECED 4113 Instructional Strategies will all be restructured to provide
candidates greater experiences with planning and instruction in the content areas.

Review and revision of all assessment rubrics to better align with NAEY C standards and TEXES PPR
and EC-4 domains.

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILLS, AND DISPOSTIONS

Principal Findings

The assessments chosen to measure candidate ability to understand and apply pedagogical and
professional content knowledge, skills, and dispositions were the Professional Development Appraisal



ystem (PDAS) Evaluation and the Lesson Plan Cycle Evaluation from student teaching. All candidates
et or exceeded expectations on these standards.

Faculty Interpretation

nalysis of the assessment data support findings and evidence of our candidates’ successful achievement
f each of the standards, 100% of our candidates met or exceeded expectations on the Lesson Plan Cycle
nd Professional Development Appraisal System (PDAS) Evaluation. The data indicate the vast majority
f our candidates have a clear understanding of the dispositions necessary for successful careers in the
ield. Both assessments for this standard are collected during student teaching. While student teaching
rovides us a good measurement of candidate skills and dispositions as they end our program, it would

e beneficial to have similar data collected at different points in the program. Doing so would provide
he program faculty with information for formative assessments of our program and provide additional
information for us to assess how well we are meeting the NAEYC standards.

hough our candidates have scored exceedingly well in this area, the unit recognizes the need for a
niform measure of candidate dispositions at the transition points. A dispositions checklist was

eveloped during the fall of 2007.

teps Proposed to Improve Program and to improve Candidate Performance

lignment of assessment instruments with NAEYC standards and TEXES EC-4 PPR and Generalist
omains.

n increased focus on planning categories to address the understanding and application of family and
ommunity and how it relates to professionalism.

Integration of the dispositions checklist at the transition points in the program.

Development of an assessment of candidate ability to plan and implement appropriate teaching and
learning experiences to be completed by the teacher of record during observation hours.

FOCUS ON STUDENT LEARNING

rincipal Findings

Documentation of candidate effect on student learning is provided through the cooperating teacher’s
ssessment during student teaching. All candidates met or exceeded expectations in this assessment.

Faculty Interpretation

ur candidates scored from the cooperating teacher’s assessment from student teaching suggest they
ave a firm grasp of the content knowledge, instructional strategies, and an understanding of the purpose
or observing, documenting and assessing students. We have determined however, this assessment given
uring student teaching is not sufficient. Early Childhood Program Faculty believes candidates need
increased opportunities and experiences in teaching, and observing and assessing student learning.

teps Proposed to Improve Program and Candidate Performance
. Activities and Assignments will be developed to focus on observation and assessment of student
learning during early field experiences.

. Assignments will be refined for the Thematic Unit in ECED 4113 Instructional Strategies to better
ocument candidates’ understandings of student learning.

. The cooperating teacher’s assessment will be refined to include more narrative information.

During the spring of 2008, True Outcomes software has been initiated, paid for by the university,
pproved by and embraced by the distance learning department, and mandated for used by the Dean of
Education. These steps have corrected the deficits of the previous years and the documentation of
andidate work has been initiated. The first check on Candidate participation in True Outcomes has
een announced for January 28, 2008. Faculty and Candidate accountability are currently in place.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



